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| have seen a big differencein my
grandchild. [Sheis] more motivated, has a
better attitude, and is mentally alert. 1 am
so thankful for this program and very happy
to see the growth in learning ability, in
confidence, and sdlf-esteem.

--FITS Grandparent

FunintheSun (FITS)isa
comprehensive summer program that
provides educational and recreational
opportunities to low-income Santa Barbara
County youth in order to promote academic,
socia and emotional growth. During this 7-
week program, youth engage in avariety of
indoor and outdoor activities creatively
geared to engage and reinforce learning and
experiences that would otherwise languish
over the summer months, support their
positive well-being and identity, discover
their world through field trips, find self-
expression through the arts, and cultivate
positive relationships with peers and adults.
Given the need for accountability of its
program, the United Way of Santa Barbara
County requested an external, independent
evauation of the 2006 FITS program.

The evaluation of 2006 FITS collected
data from multiple sources, including
participants, counselorsin training (CITs),
parents and program leaders. Among other
things, information was collected on: (a)
participants’ reading ability and attitudes
towards reading; (b) participants and CITS
perceptions of positive identity, self-control,
family and community support, and other
Healthy Assets and Character Counts!
pillars; (c) CITs leadership skills; (d)
parents' and program leaders’ perceptions of
changes among participants in the goal -
related areas; and (e) parental and
participant satisfaction with the FITS
program and components. Surveys and

assessments used are valid and reliable.
Results showed that overdll, FITS was
successful in meeting its targeted goals.

+ 75%-76% of general program
participants showed gains in reading
skills, exceeding the targeted goal of
60%. In addition, general program
participants showed significant increases
in reading from pre- to post-tests.
Results suggest that instead of losing 2-3
months in reading achievement, asis
typical of low-income children, FITS
participants were prevented from this
loss and instead, showed substantial
gainsin reading achievement.

=

82% of general program participants
gained in or upheld their attitudes
towards enjoyment of reading,
exceeding the targeted goal of 80%.

=

80% of general program participants and
87% of ClTsgained in or upheld their
positive self-identity, exceeding the
target of 80%. In addition, participants
showed significant increases from pre to
post-surveys on positive identity.

"

77% of genera program participants and
80% of CITsgained in or upheld their
self-control. Given atarget of 80%,
general program participants did not
meet this goal while CITsdid. Thisis
supported by the lack of significant gains
in self-control among participants and
the feedback obtained from program
leaders and parents.

+ 84% of genera program participants
upheld or gained in their perceptions of
family support, exceeding the targeted
goal of 80%.

+ 83% of genera program participants and
87% of CITsupheld or gained in their




perceptions of community support,
exceeding the targeted goal of 80%. In
addition, genera program participants,
but not CITs, showed a significant
increase in their ability to identify
caring, supportive, non-parental adults.

i+

71% of CITsupheld or gained in their
leadership skills. The targeted goal of
80% was not met. However, given the
limited scope of the leadership program
and duration of the FITS program, and
the difficulty in changing behaviorsin
general, such results are unsurprising. As
such, the United Way of Santa Barbara
County may want to examine possible
changes in leadership skills cumulatively
over time among CITs.

[

Participants were surveyed about the
extent to which they possessed Healthy
Assets and pillars of Character Counts!.
In general, the mgjority of thisyear's
FITS participants indicated possessing
positive identity, family support and
achievement motivation assets.
Participants displayed | ess positive self-
control, peaceful conflict resolution,
delay of gratification, constructive use of
time, honesty and reading for pleasure
assets in comparison to all other assets.
Furthermore, results suggest that
positive family communication and
family boundaries could be improved
upon.

+ Participants, their parents, and CITs
were generaly quite satisfied with the
FITS program. The highest rated
program components among participants
included field trips, library/book mobile,
FITS program leaders and other adults,
and Character Counts! activities.

These positive findings on participants
and CITsillustrates that a well-designed and

implemented summer program, such as
FITS, can make adifference. Indeed, there
are several components of the FITS program
that meet the characteristics of an effective
summer program (Fairchild, McLaughlin, &
Brady, 2006). Specifically, the aspects of the
program that are associated with successful
programs include:

Intentional focus on accelerating
learning;

Firm commitment to youth
development

Proactive approach to summer
learning

Strategic partnerships

Clear focus on sustainability and
cost-effectiveness

Rigorous approach to evaluation
and commitment to program
improvement

In conclusion, the breadth and richness
of the FITS program in addressing the
multiple needs of disadvantaged youth
through strategic partnerships, made this
program an overall success. Given the
limited duration of the FITS program, the
findings obtained are especially noteworthy.
In particular, the significant improvements
in reading and positive identity are notable
given the critical role these areas play in the
academic success and emotiona well-being
of children. Furthermore, the feedback
obtained from parents clearly indicates that
the FITS program touched the lives of the
familiesit served and made a positive
impact on the social, affective, and academic
skills of their children. FITSisa
comprehensive summer program requiring
the commitment of many people, from staff
to volunteers to participating families.
Without this commitment, FITS would not
have achieved the results described in this
report.
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Thereis atremendous need—and a
wonderful opportunity—for schools
and summer program providersto
offer learning experiences that
prepare young children for
challenging school work and
productive citizenship. (Fairchild,
McLaughlin, & Brady, 2006, p.5)

When children think of summer--
vacation, fun, and relaxation often come to
mind. However, for many children, itisaso
characterized by alack of supervision,
unsafe environments, and unproductive
time. For children from low-income families
in particular, summertime can be detrimental
to their future social and academic well-
being. Indeed, research shows that the
summer months are associated with a
number of negative consequences for these
children, including:

Only 1in 5 of the approximate 15.3
million children who receive free or
reduced lunch during the school year
have access to similar meals during the
summer (Food Research and Action
Center, 2002).

Unsupervised children and teens during
out of school time are more likely to use
alcohol and drugs, and engage in
crimina and other high-risk behaviors
(Carnegie Council, 1994).

Low-income children tend to have less
opportunitiesto attend summer camps,
museums, parks, learn new social and
emotional skills, or take family trips
(Rothstein, 2004).

Children from high-poverty schools
suffer significant and cumulative
reading losses over the summer...thisis
most pronounced among children
entering first and second grade.
(Entwisle, Alexander, & Olson, 1997).

L ow-income students experience greater
summer reading loss than middle and
high-income students, particularly in
reading. While high and middle income
students show dight gains, lower-
income students lose approximately 2-3
months in reading achievement (Cooper
et d., 1996).

The achievement gap between
advantaged and disadvantaged children
may be the result of summer reading
loss as opposed to school-year
circumstances. As children progress
through school, this cumulative summer
loss effect increases the achievement
gap (Alexander & Entwidle, 1996).
Correlations between reading and
comprehension skillsin students from
Grade 1 to Grade 9 are very high. This
suggests that, if students don’t progress
in reading and comprehension skillsin
the early grades, it is unlikely that they
will catch up over time (Compton,
2000).

Together, this research suggests that
“summer loss’ can have broad and serious
consequences on children’s educational,
social, and affective development. However,
research also suggests that well-planned
summer programs can help alleviate some of
these negative outcomes (Johnson, 2000).
Summer programs that focus on increasesin
achievement and positive youth
development have been linked, among other
things, to: 1) higher attendance and
achievement during the school year, 2)
increased character development, 3)
increased feelings of safety and belonging,
4) reduced incidence of violence and risky
behaviors, 5) more involvement from
parents in their children’s education, and 6)
greater opportunities for children to interact
in meaningful ways with supportive adults
(Fairchild, McLaughlin, & Brady, 2006).

Furthermore, guidance does exist asto
what types of summer programs hold the




most promise for developing critical
academic, social and emotional skills. As
John Hopkins University Center for Summer
Learning researchers wrote in their book
Making the Most of Summer:

An effective summer programis one
that successfully accelerates
learning and supports positive youth
development as part of a proactive
effort to stem summer learning
loss...Rather than repeat or replicate
school-year curricula, effective
summer programs weave together
academic learning, enrichment, arts,
physical activities, life skills, field
trips, supportive relationships and
community resources into one set of
experiences that complement and
support what kids learn during the
year. (Fairchild, McLaughlin, &
Brady, 2006, p. 9 & 18)

Overview of 2006 Fun in the Sun?

In an effort to reduce the effects of
summer loss on disadvantaged youth in
Santa Barbara County, of which 45% of
total youth are estimated to be of low
socioeconomic status?, the United Way of
Santa Barbara County created the Fun in the
Sun (FITS) program in 1997 to provide
educational and recreational opportunities to
low-income youth in order to promote
academic, social and emotional growth. The
United Way provides full scholarshipsto
youth entering grades 1-6 for the generd
program and youth in the Counselor in
Training (CIT) program. As the director and
primary funder of the FITS program, the

1 Thisinformation was obtained from internal documents provided
by United Way of Santa Barbara County and Girls Inc.

2 Although Santa Barbara and surrounding communities are
typically considered affluent, according to documentation obtained
from United Way, 45% of youth in public schools receive
free/reduced lunch.

United Way of Santa Barbara County guides
and works with Girls Inc. of Greater Santa
Barbara, the lead agency in charge of
administering the FITS program. In

addition, through collaborative relationships
with 23 other organizations, resources are
provided to assist in meeting the
programmatic needs of FITS.

In a 7-week comprehensive, summer
enrichment program (June 26 to August 11),
youth engaged in a variety of indoor and
outdoor activities creatively geared to
engage and reinforce learning and
experiences that would otherwise languish
over the summer months, to support their
positive well-being and identity, discover
their world through field trips, find self-
expression through the arts, and cultivate
positive relationships with peers and adults.
The stated goalsof FITS are:

General program participants will
increase reading competence (defined as
phonological awareness for 1¥-3"
graders and fluency for 4" to 6"
graders).

General program participants will
increase or maintain their positive
perceptions of reading.

General program participants and
counselorsin trainings (CITs) will
increase or maintain their positive
identity and positive self-control.
General program participants will
increase or maintain their perceptions of
family support.

General program participants and CITs
will increase or maintain their
perceptions of community support.
CITswill increase their leadership
skills.

FITS served 214 children® in grades 1-6
in the general program. In order to qualify
for FITS, youth had to participate in their

3 Thisincludes al children attending at least one day of FITS.




school’ s free/freduced lunch program.
Preference was also givento prior FITS
participants. Y outh were then selected by
the school-based family advocates and Girls
Inc.

In addition, 20 CITs, entering 7*"-10™
grades, and who have participated in past
FITS programs were selected to assist
program leaders in the supervision of
participants. CITs aso participated in
activities designed to improve upon their
leadership skills, positive identity, self
control, and to provide community support.

Three sites held FITS activities Monday
through Friday from 8:30 A.M. to 4:00
P.M.; these included Adams Elementary and
Ortega Park recreational facility, located
within the city of Santa Barbara, and
Hollister Elementary, located in nearby
Goleta. Each site had a site coordinator who
oversaw all activities at each siteand a
family advocate from the Family Service
Agency, who provided support. Five to
seven groups of approximately 14 youth, 1
program leader and 1.4 CIT were at each of
the sites. Groups were formed on the basis
of grade level and gender. Female students
entering grades 1-3 were grouped together
and femal e students entering grades 4-6
were grouped together. Similarly, males
were placed in groups based on these grade
levels as well.

Given how critical it isto provide
supportive resources to disadvantaged
youth, it is of vital importance that programs
such as FITS be carefully examined in terms
of their impact on the youth they serve. In
order to determine the extent to which its
overall program goals are being realized and

to inform future programming, the United
Way of Santa Barbara contracted with
Miriam Resendez, graduate student at the
Claremont Graduate University, Senior
Researcher for Planning, Research and
Evaluation Services (PRES)* and with over
8 years of applied research experience, to
conduct an evaluation of the 2006 FITS
program.

The overarching purpose of this study was
to evaluate the ability of the FITS program
in helping youth improve upon essential
socia, affective, and academic skills.
Specificaly, the evaluation was designed to
address the following key evaluation
guestions:

How effective was FITS in accomplishing
its intended goals? Specifically, did
participants show targeted maintenance or
improvements in:

Reading skills (for general program
youth)

Attitudes towards reading (for
general program youth)

Positive identity

Self-control

Perceptions of family support (for
general program youth)
Perceptions of community support
Leadership skills (for CITs)

Did changes vary with different types of
participants (e.g., grade levels, gender,
ability levels, years at FITS) and sites?

To what extent do FITS participants possess
Healthy Assets (e.g., empowerment, social
competencies, etc.) and Character Counts!
pillars?

What did parents and participants of the
FITS program think about it?

4 This evaluation report was reviewed and approved for research
quality by Mariam Azin, Ph..D. and President of Planning,
Research, and Evaluation Services (PRES), Associates.




The remainder of thisreport includes: 1)
adescription of the design and
methodology; 2) a description of FITS goal-
related activities; 3) results of the
evauation; and 4) conclusions and
recommendations for future FITS programs
and evaluations.

" # $

The evaluation consisted of awithin
subjects design in which youth were
assessed during the 1% and 6™ week of
FITS’. Both quantitative and qualitative
research techniques were employed in order
to provide a comprehensive picture of the
impact of FITS. Other important
methodological featuresinclude:

Background data was collected on
educational and other programmeatic
activities used to inform results;

A battery of standardized assessment
measures aligned to national reading
standards and measuring core reading
skills were used in order to enhance the
sengitivity of the study to picking up
effects and to inform future
programming;

Student assessments and surveys are
valid and reliable as shown by technical
documentation and statistical analyses
performed®.

Based on the needs of the United Way of
Santa Barbara County, the following
methods’ were employed to evaluate FITS:

5 Biweekly and weekly surveys were also used for program
feedback purposes.

6 Detailed information on the reliability and validity of student
surveys are provided in Appendix C.

7 The data collection for this evaluation was designed to obtain
valuable information while operating within practical and fiscal
constraints associated with this project. In addition, appendix F
includes copies of al instruments, with the exception of
assessments.

1) Pre-Post Student Reading Assessments: Pre-
and post-reading assessments were
administered to al participants (excluding
CITs) during the first week, June 26™ to
June 30", and sixth week, July 31% to
August 4™, of the program. Assessments for
the grade 1-3 groups consisted of the
Phonics-Based Reading Test (PRT) and Test
of Phonological Awareness Skills (TOPAYS).
Both tests were individually-administered to
participants by trained test administrators.
Assessments for the grade 4-6 groups
consisted of the Test of Silent Contextual
Reading Fluency (TOSCRF) and Test of
Silent Word Reading Fluency (TOSWRF).
These were group-administered by the
evaluator.

TOPAS (2003 and published by ProEd)
is astandardized norm- and criterion-
referenced assessment of phonological
awareness skills, an oral language skill
not requiring letter knowledge. This test
was used to measure the key reading
outcome for the 1-3 grade groups. The
test is administered oraly and includes 4
subtests: rhyming, incompl ete words,
sound sequencing, and phoneme
deletion. The average internal
consistency estimate was .91 and test-
retest reliability was .90, which means
that thisis ahighly reliable measure®.
The publisher has extensive
documentation on the validity of this
measure as well. For more detailed
information, the reader isreferred to the
TOPAS Examiner’s Manual.

PRT (2002 and published by Academic
Therapy) is a standardized norm- and
criterion-referenced assessment of
phonics-based reading. Thistest was
administered in order to obtain
additional information on the reading
skills of the younger participants to

8 Internal consistency (Chronbach’s alpha) and test retest values
are ameasure of reliability. Reliability refersto the property of a
measurement instrument that causes it to give similar results for
similar inputs. The range of thisvalueis 0 (no relationship) to 1
(complete relationship). Typically, avalue of .70 or greater is
considered adequate.




inform future programming. The test
includes 3 subtests: decoding, reading
comprehension, and fluency. Median
internal consistency estimates range
from .92-.98, and test-retest coefficients
ranged from .87-.95. This means that the
test ishighly reliable. In addition,
technical documentation reviewed
shows that thisisavalid test.

TOSCRF and TOSWRF (2006, 2004
and published by ProEd) are both
standardized norm- and criterion-
referenced tests. Both tests are designed
to measure the speed and accuracy at
which students read words (in context
for TOSCRF and out of context for
TOSWREF). Words/passages are
progressively more difficult in their
content, vocabulary, and grammar. Test-
retest reliability estimates ranged from
.83-.95. Extensive documentation on the
validity of thistest is provided by the
test publisher.

2) Pre-Post Student Surveys: A pre- and post-
guantitative survey was administered to
participants during the 1% week and 6" week
of the program. Two surveys were
administered:

The survey for general program
participants gathered information
on: attitudestoward reading,
perceptions of positive identity, self-
control, family and community
support, other Healthy Assets’, and
basic background information.
Post-surveys also included items
regarding their perceptions of
changes that may have occurred
over the course of their participation
in FITS in the aforementioned areas
aswell astheir satisfaction with the

9 The Search Ingtitute has identified 40 developmental assets that
promote positive development among youth (see www.search-
ingtitute.org). Prior FITS evaluations included measures of these
assets. Although not a focus of this evaluation, in order to describe
the current population of FITS participants, and to compare them
to prior FITS participants, items measuring some of these
developmental assets were included.

FITS program. Surveyswere
tailored for the various
developmental levels of the youth
participating. Reliability estimates
for the 4-6" grade survey ranged
from .73-.81, and for the 1-3 grade
survey they ranged from .58-73.

For CITs, the survey gathered
information on their perceptions of
positive identity, self-control,
community support, leadership
skills, other Healthy Assets and
basic demographic information.
Post-surveys also included their
perceptions of changesin these
areas that may have occurred over
the course of their participationin
the program as well astheir
satisfaction with FITS.

3) Post Surveysfor Program L eaders and

Parents. These surveys were collected
during the sixth-seventh week of FITS (July
31% to August 11™).

For program leaders, post-surveys
were collected to gather information
on their perceptions of changes
observed among the general
program participants and CITs.
Open-ended items were also
included in order to obtain
gualitative information about
perceived changes.

For parents or primary caregivers of
participating youth, a survey was
collected to measure their
satisfaction with the FITS program
and perceptions of changes observed
in their child(ren) over the course of
their participation in FITS. Open-
ended items were also included in
order to obtain quditative

10 The sdlf-control and liking for reading scales for studentsin
grades 1-3 were too low in reliability (.20) and therefore, a scale
was not created and results were analyzed for each individual item.
It should be noted that obtaining high reliability values with young
children isdifficult and that values obtained are typical.




4)

5)

information about perceived
changes.

(Bi)Weekly Corrective Feedback Surveys:
The primary purpose of these short surveys
was for progress monitoring. The results of
these surveys are presented in Appendix A.

Weekly corrective feedback surveys
were obtained from program leaders
for al CITs. Thisinstrument
requested that the program leader
evaluate each CIT in the 4 areas of
responsibility, initiative,
cooperation, and enthusiasm in
order to monitor progress or
maintenance in these aress.

Biweekly corrective feedback
surveys were obtained from all
participating youth. The purpose of
this survey was to provide a snap
shot of youth’ current
feelings/beliefs so that program
leaders could adequately address
student needs. This instrument
included items on feelings of
acceptance/bel onging, positive
identity, self-control, perceived
safety, and the reading program.

Weekly feedback surveys were
obtained from program leaders for
each participating student. These
surveys measured the degree to
which youth demonstrated positive
identity, self-control, engagement
and participation in reading
activities, and perceptions of
improvements in reading skills. The
purpose of this survey wasto
monitor progress in participant’s
attainment of goals.

Interviews with Program Participants:
Interviews were conducted with arandomly
selected sampl e of participants
(approximately 10%) towards the end of the
program. This consisted of interviews with
general program participants in order to

obtain more in-depth qualitative information
on perceived changes and satisfaction with
FITS and is an important supplement to the
guantitative survey data.

6) Rosters (including names, enrollment,
demographics) were obtained from Girls
Inc. throughout FITS in order to examineif
different types of students showed
variability in attainment of goals. In
addition, program participation and
implementation information (e.g.,
attendance, implementation of reading
program) were collected to examine if these
affected observed results.

Analyses of assessment and survey data
were conducted via multiple statistical
methods to ensure the consistency of results
obtained. These included paired sample t-
tests and multilevel modeling™.

Prior to discussing the results, it is
important to understand the characteristics
of the participants and the activities that
took place in order to meet the goal s of
FITS. Such information isimportant because
it serves as the foundation for the observed
results. That is, it is necessary to have a
thorough understanding of what events took
place and the types of youth that the
program served in order to place resultsin
the right context.

General Program Participants

Table 1 shows the characteristics of
FITS youth participating in the genera

11 Information on these methods and detailed statistical tablesis
included in Appendix B.




program within each site and as awhole.
Key findings from this table include:

Adams served the most participants.
Most youth were in the 4™-6" grade
range, and 1% gradersin particular
constituted the smallest proportion of
FITS participants.

There were an equal proportion of
females and males across al sites.
Hispanics made up the maority of
FITS participants.

For the most part, participants were
in their first and second year of
FITS. Adams had the highest
proportion of returning participants
(2 years or more).

According to documentation
obtained, only 8.2% of youth were
classified as of Limited English
Proficiency and 5.5% were classified
as specia education It should be
noted that based on observations of
students, it islikely that thereis
under-reporting of LEP students.

At Adams and Ortega Park,
approximately 60% had attended the
A-OK program, an after school
tutoring and enrichment program
also sponsored by the United Way.
Note that while at Hollister only 1
out of 50 youth had participated in
this program, thisis because A-OK
is a Santa Barbara School District
program and Hollister is out of this
district.

More than half of the youth at
Adams and Ortega Park planned to
attend A-OK during the upcoming
school year.

There was much more variability in
the schools that Hollister youth
attended. In contrast, most of the
Adams participants attended Adams
Elementary. Similarly, most of the

Ortega Park participants attended
Franklin Elementary.

Of notein Table 1 isthe variability in
some categories between and within sites.
For example, grade level distributions were
skewed toward the higher gradesin general,
with Ortega showing a more even
distribution. Given this variability, the
United Way of Santa Barbara should
consider being more strategic in how it
targets participants. For example, are there
particular characteristics that the UW wants
to ensure that there is an equal proportion
of ? If so, future FITS programs should
clearly define who the target population is
and aim outreach efforts to these targeted
populations.




Table 1. FITS Siteand General Program Participant Characteristics*
Site

AGEN Hollister Ortega
Count % Count % Count )

Groups (Participants) 6 (88) -- 4 (59) - 4 (67) -- 14 (214)
Grade 1 4 4.5% 5 8.5% 7 | 106% 16 7.5%
2 13 148% | 13 | 220% | 18 | 27.3% a4 20.7%
3 18 20.5% 6 102% | 12 | 182% 36 16.9%
4 19 21.6% 8 136% | 12 | 182% 39 18.3%
5 16 182% | 15 | 25.4% 9 | 13.6% 40 18.8%
6 16 182% | 12 | 20.3% 8 | 121% 36 16.9%
7 2 2.3% 0 0% 0 0% 2 9%
Gender F 43 489% | 24 | 407% | 34 | 50.7% 101 47.2%
M 45 511% | 35 | 59.3% | 33 | 49.3% 113 52.8%
Ethnicity | White 0 0% 1 2.4% 4 | 10.8% 5 3.5%
Hispanic 44 67.7% | 30 | 714% | 22 | 59.5% 9% 66.7%
African Am. 0 .0% 2 4.8% 0 .0% 2 1.4%
Asian Am. 3 4.6% 2 4.8% 2 5.4% 7 4.9%
Other/Refuse 18 27.7% 7 16.7% 9 | 243% 34 23.6%
Yearsat |1 14 233% | 23 | 523% | 21 | 56.8% 58 41.1%
FITS 2 18 30.0% 9 20.5% 11 | 29.7% 38 27.0%
Srn;gr?si 3 17 | 283% | 8 | 182% | 2 | 54% 27 19.1%
4 7 11.7% 3 6.8% 2 5.4% 12 8.5%
5 4 6.7% 1 2.3% 1 2.7% 6 4.3%
Limited English 14 | 173% | 0 0% 1| 20% 15 8.2%
Proficiency
Special Education 3 3.7% 4 7.7% 3 6.0% 10 5.5%
A-OK 05-06 50 61.7% 1 - 30 | 60.0% 81 44.3%
A-OK 06-07 47 58.0% - - 27 | 54.0% 74 40.4%
Adams 54 69.2% 0 0% 2 3.8% 56 30.8%
School Cesar Chavez 0 0% 0 0% 2 3.8% 2 1.1%
El Camino 0 0% 13 | 25.0% 0 0% 13 7.1%
Ellwood 0 0% 10 | 19.2% 0 0% 10 5.5%
Fillmore 2 2.6% 0 0% 0 0% 2 1.1%
Franklin 2 2.6% 0 0% 40 | 76.9% 42 23.1%
Harding 11 14.1% 1 1.9% 0 0% 12 6.6%
Hollister 0 0% 10 | 19.2% 0 0% 10 5.5%
IdaVista 0 0% 1 1.9% 0 0% 1 5%
La Patera 0 0% 15 | 28.8% 0 0% 15 8.2%
McKinley 8 10.3% 0 0% 6 | 11.5% 14 7.7%
Monroe 0 0% 2 3.8% 0 0% 2 1.1%
Peabody 1 1.3% 0 0% 1 1.9% 2 1.1%
San Roque 0 0% 0 0% 1 1.9% 1 5%

*The above counts and percents excludes missing data (e.g., from surveys or because not collected).

12 This was obtained from student surveys and may not accurately reflect actual amounts.




Table 2. Number and Percent* Addsand Drops
from FITS (2006)

Dropout information shows that most
participants dropped from the Ortega Park

site, see Table 2. Among the reasons given S‘Fe

for dropping out of FITS across all sites, the Adams Hollister Ortega
most common reasons included participants # % id # %
being placed into other summer Drop 10 |114% | 7 |11.9% | 15 |22.4%
programs/school or child care facilities Add 3 | 34% | 7 |119%| 11 | 164%
(28%) and dismissal due to excessive Remained | 75 | 85.2% | 45 | 76.3% | 41 | 61.2%
absences (28%) . Total** 88 | 100% | 59 | 100% | 67 | 100%

*Qut of total that were registered with FITS.
**These are the total number of participants who were enrolled at
FITS and attended at least 1 day (includes drops and additions).

Dropouts can have an impact on the
reliability of results because participants
measured during week 1 of FITS (pre-
testing) may be different than those
measured during week 6 (post-testing).
Examination of available information
revealed that there were no significant™
differences between participants who
dropped out and participants who remained
on anumber of demographic characteristics
(e.0., gender, ethnicity, grade level) and on
their reading performance and goal-rel ated
attitudes during week 1 testing. Assuch, itis
unlikely that dropouts have biased results.

Ortega Park showed the highest drop out
rates. Similar to the reasons given
across al sites, thiswas primarily due to
participants changing to other summer
programs/child care arrangements due to
conflicts with parents’ work schedules
and/or transportation issues as well as
excessive absences. Anecdotal
information also suggests that because
Ortega Park isapublic facility with
limited space, thisis a deterrent for
parents. Thus, consideration should be
given to moving FITS from Ortega Park
to alarger facility (e.g., aschoal).

Attendance information was also
obtained in order to examine if this may
affect obtained results. Namely, if
participants missed a number of activities
related to the goals of FITS, then this can
also affect results. Note that controlling for
thisis built into the program. Participants
missing more than 5 days were dropped
from the program. Indeed, when only
participants who attended the program in its
entirety are examined, 76% had perfect
attendance and of the remaining 24%, these
participants only missed 1-3 days of FITS.

13 Students were given a maximum of 5 absences. Other reasons
given for dropping out of FITS include: students moving or going
on extensive vacation (9%), needs not being met by FITS or not
liking (9%), conflicts with work schedule (9%), medical issues

For the purposes of this evaluation
however, participants who were added to

(9%), not meeting income requirements (3%), and not meeting
behavioral contracts (3%).

14 “Significant” means that we can be 95% or more confident that
the observed differences arereal. If the significancelevel isless
than or equal to .05, then the differences are considered statitically
significant. If thisvalueis greater than .05, this means that any
observed differences are not statistically significant and may be
interpreted as inconclusive.

FITS after it commenced can be thought of
as being absent during the days prior to their
enrollment. In order to examine whether this
absenteeism was related to performance on
godls, correlational analyses were




performed. Results showed no significant
relationship between degree of absenteeism
and performance at post-testing. That is,
more (or less) absences was not related to
less (or better) performance. As afurther
check for consistency, paired sample t-tests,
which only include participants that provide
pre and post data, were run for all analyses
of change and results were consistent with
those found via multilevel modeling.

Counselors-in-Training

Table 3 displays the characteristics of
the 2006 CITs. The mgjority of CITswere
female, in 7" and 8" grades, and had
previously been in the FITS program for 3-5
years. All CITswere Hispanic. During
FITS, 3 CITsleft the program™®.

Table 3. CIT Characteristics

Total*
%
Males 6 35.3%
Females 11 64.7%
7" grade 7 41.2%
8" grade 5 29.4%
9" grade 4 23.5%
10" grade 1 5.9%
Hispanics 17 100%
Yearsat FITS-1 4 25.0%
Yearsat FITS-3 5 31.3%
Yearsat FITS-4 5 31.3%
Yearsat FITS-5 2 12.5%

*Obtained via surveys and excludes 3 CITs who | eft.

15 While one dropped due to illness, reasons for the remaining 2
are unavailable.

FITS Goal-Related Activities

In order to address each of the FITS
goals, GirlsInc. of Greater Santa Barbara
administered a summer enrichment program
that provided numerous educational, social,
cultural, and creative opportunities for
participants. The following provides a
summary of these activities asthey relate to
the goals of FITS. For more detailed
information on the program components and
providers, the reader is referred to the Girls
Inc. Final Report on FITS 2006.

FITS READING GOAL

In order to address general program
participants’ literacy needs, minimize the
potential for summer reading loss, and
contribute to their enjoyment of reading,
FITS included literacy activities and direct
instruction. Specifically, FITS provided
Ready-2-Read, Reading Rhymes,
reading/writing journaling activities, and
visits to the book mobile/library*®. What
followsisasummary of these literacy
activities. For more detailed information on
the Ready-2-Read curriculum and typical
daily activities, the reader isreferred to
Appendix E.

1. Ready-2-Read isa30-minute
morning reading enrichment
program based on SRA McGraw
Hill’s (2006) Summer Adventuresin
Reading. Summer Adventuresin
Reading isaremedial reading and
writing program with 30
instructionally-sound summer
reading lessons (6 units) in each
level. Each lesson isdesigned to
take 2 hours. For FITS, the program
was adapted to fit into a 30-minute

16 In addition to this, volunteers at Hollister and Adams worked
with asmall group of students on literacy skills on alimited basis.




lesson, with 25 total lessons (5 units)
targeted over the course of FITS.

At the 1% through 3" grade level ¥,
this program provides participants
with strong phonics and phonemic
awareness instruction, emphasizes
vocabulary skills, and reviews
comprehension and writing skills.
For FITS, the program was modified
to emphasize phonological (primary)
and phonics (secondary).

At the 4™ through 6™ grade level ™8,
the program emphasizes fluency,
word study, vocabulary
development, and comprehension
skillg/strategies. For FITS, the
program was modified to emphasize
fluency (primary) and
comprehension (secondary).

It should be noted that further
adaptations were made during the
course of FITSin order to
individualize instruction. For
example, there was a group of
participants who were kinesthetic
(i.e., hands-on) learners. Therefore,
rather than engaging in the typical
activities, this group engaged in
“phonics charades” so that the lesson
was conducive to their learning style.

Analyses of implementation
information revealed that sitesdid an
excellent job at implementing the

17 The Grade 1 Version was used for FITS students entering
grades 1-3. Thisgrade level was selected because of preliminary
information provided to Girls Inc. regarding the generally low
reading ability of these students. Further, due to cost constraints,
program levels designed for Grades 2 and 3 could not be
purchased. This level was deemed most appropriate and was
modified during FITS based on feedback from site coordinators
(e.g., by providing enrichment activities to students' who were
more advanced).

18 Similarly, the Grade 4 version was used for FITS students
entering grades 4-6.

Ready-2-Read program and
implemented the program at least 30
minutes each day over the course of
25 days.

Reading/writing (journaling)
activities took place for 45 minutes
in the afternoons. Twenty-six
sessions of this extended
reading/writing experience were
targeted for FITS. During thistime,
participants read silently a book
selected from the book
mobile/library or engaged in a
journa writing activity. Ideasfor
writing topics were provided by the
program leaders.

Analyses of implementation
information revealed that Hollister
completed all reading/writing
sessions as prescribed. Adams had
only two groups (out of 6) that
missed 3 of the 26 sessions. All the
groups in Ortega Park missed 3-4
sessions. These missed sessions were
dueto al day field trips and conflicts
with other activities.

Reading Rhymes sessions consisted
of aGirls Inc.-developed program,
based on acclaimed writer Shel
Silverstein’s poems. All groups
participated in five sessions, lasting
1.25 hours, during the course of
FITS. During these sessions, one or
more poems were read aloud. Under
the guidance of the program leader,
participants discussed its meaning
and what they thought of it.
Participants then engaged in an
activity related to the poem(s).
These activities varied and typically
consisted of art activities, acting out
apoem, finding words that rhyme
with target words, or making-up new




words. Furthermore, they practiced
apoem weekly to recite at the
conclusion of FITS.

4. For the vast mgjority of groups,
participants visited the library or
bookmobile a minimum of 6 times
during FITS. Participants were
encouraged to choose books that
were engaging and that would
challenge them. These books were
read during the afternoon reading
time.

In order to prepare program leaders, the
primary deliverers of the reading
interventions, program leaders were
provided with 90 minutes of training on the
reading components one week prior to the
start of FITS. Thetrainer, GirlsInc.
Assistant Director of Program Services and
aformer teacher, also met with site
coordinators once/week to discuss the
weeks' |essons and respond to any
comments/concerns from program leaders.
Suggestions for individualizing instruction
and alternative activities were also provided.

FITS POSITIVE IDENTITY AND SELF-CONTROL
GOALS

In order to maintain and improve upon
participants’, including CITS', positive
identity (i.e., self-concept and esteem,
personal power, sense of purpose, and
positive view of personal future) and their
self-control (i.e., expressing emotions
appropriately, respecting others, engagement
in positive behaviors, and disengagement in
negative behaviors), Girls' Inc. implemented
anumber of activities during the 2006 FITS.
At the backbone of FITS is Character

Counts!*®, a program that promotes

19 Character Counts! was developed by the Josephson Institute of

character development in the areas (or
pillars) of trustworthiness, respect,
responsibility, fairness, responsibility,
fairness, caring, and citizenship. It is built
into all aspects of the program, including
rules, guidelines, and program policies.
While at certain times of the week, pillars
are made explicit and emphasized (e.g.,
during morning celebrations on Monday, the
week’ s pillar is announced and modeled), it
is embedded in all activities and
interactions. For example, program leaders
were instructed to point out and exemplify
the pillars during interactions with
participants throughout the week. Visual
displays of the pillars were also available at
each of the sites. It is hoped that through use
of these pillars, participants will learn to
exhibit more positive behaviors (and
therefore assist in self-control of negative
behaviors) and thisin turn will influence
positive identity.

To further promote positive identity and
self-control, FITS staff were asked to
provide daily encouragement and to
celebrate participants engaging in positive
behaviors during special sessions (e.g.,
Friday town meetings). The Team Challenge
curricula, which encourages positive
engagement and positive rolesin groups was
also implemented for aminimum of 5
sessions. Furthermore, the STAR (Stop,
Think, Act, and Review) approach was
employed. Participants were taught this
approach to dealing with negative or
uncomfortable situations.

Ethics and is used nationwide at schools, YMCAS, and other
organizations serving youth. For more information on this
program, please see www.charactercounts.org.




FITS FAMILY AND COMMUNITY SUPPORT
20
GOALS

There was afamily night at each site
designed to improve family involvement in
the FITS program. The evening, organized
by family advocates, consisted of a potluck
with performances by the participants. In
addition, site coordinators introduced the
FITS program and all the various
experiences and services provided to their
youth.

Family advocates also played a critical
role in encouraging family support. They
made sure participants were fully prepared
for the day (e.g., hats, water bottles, etc.).
They provided a number of resources and
information including case management,
trandation, dental referrals, general medical
referrals, and individual outreach. In
addition to providing support and advice to
participants and their families, family
advocates provided assistance to site
coordinators and program |leaders about
participant behavioral issues and
management. Each advocate also provided
two parent education courses at each site.
These approximately 1.5 hour classes were
provided by the family advocate of each
respective site and focused on positive
discipline and communication with children.
Attendance at the first and second
workshops by site were as follows: Hollister
— 11 and 8; Adams — 25 (both); Ortega Park
— 46 and 28.

To address community support goals,
FITS staff were instructed to build positive
relationships with participants, including
getting to know personal issues of
importance to the participants. They also

20 Detailed information on attendance of parents at family night,
the parent education class, Lunch Bunch participation, and other
activities designed to instill family and community support is
provided in the Girls Inc. 2006 FITS Final Report.

received training on how to engage
participants (e.g., eye-contact, positive
compliments). Lunch Bunch was also a
source of community support. During lunch,
volunteer members of the community and
United Way staff would interact with
participants and serve as other adult role
models. These adults would play with the
participants, help with art projects, or smply
talk to participants. Furthermore, activities
provided by other organizations and
individuas (e.g., Dancing Drums, guest
speakers, United Way volunteers, lifeguards,
etc.) also exposed youth to caring adults. It
is hoped that such opportunities to meet
other adults will inspire a sense of support
and caring from others who are not family
members.

CIT LEADERSHIP GOALS

CITs participated in daily practice of
RICE (Responsibility, Initiative,
Cooperation, Enthusiasm). CITswere
encouraged to practice these dimensions
throughout the FITS day. CITsaso
completed weekly self-evaluation surveys
and participated in a sleep-over night at the
beginning of FITS for team building.




Through consultation with United Way
of Santa Barbara County, targets were set
for each of the FITS goas®. In order to
identify feasible targets, areview of the
literature on other summer programs, prior
FITS evaluations, and test publishers field
research was conducted. In addition, pretest
results (that is, those results obtained during
the first test and survey administration on
week 1) were also reviewed in order to
inform the selection of targets. Itis
important to note that these are estimates of
what was determined could reasonably be
expected of FITS participants. For example,
given that participants only received 5
weeks of reading instruction with each
session lasting approximately 30 minutes,
we can not expect the same results as would
be obtained during aregular school year.
Thus, adjustments had to made.

Figure 1 displays the goals with targets.
To facilitate comparability to future FITS
evauations, percents of participants meeting
goals as opposed to actual point increases
are provided. Furthermore, it isimportant to
note that goals and targets are measured
from the perspective of participants (e.g.,
their perceptions of self-control). Appendix
D contains more detailed information on
how these targets were identified.

The following presents the results of the
evaluation. A summary of findingsis
presented followed by a detailed account.
Detailed results are organized by the key
evaluation questions and targeted goals. In
addition, detailed descriptions of the
statistical analyses conducted are provided

21 This was done at the request of the United Way. In an effort to
monitor progress towards goals and to evaluate and compare future
FITS programs, they expressed that it was important to be able to
alocate specific targets to each goal.

in Appendix B. Thisinformation will help
inform the future form and goals of FITS.




Figure 1. Targeted Outcomesfor 2006 FITS

Goal — General program participants will maintain or improve upon reading competence and positive
perceptions of reading.
Target #1 —60% of participantsin grades 1-3 will display again in phonological awareness skills.
Target #2 —60% of participantsin grades 4-6 will display again in fluency skills.
Target #3 —80% of participants will maintain or display again in positive perceptions of reading.

Goal — General program participants and CITswill maintain or improve their positive identity and
positive self-control.

Target #4 —-80% of participants and CITswill maintain or display again in positive identity (i.e.,
self-concept and esteem, personal power, sense of purpose, and positive view of
personal future).

Target #5 — 80% of participants and CITswill maintain or display again in positive self-control
(i.e., expressing emotions appropriately, respecting others, engagement in positive
behaviors, and disengagement in negative behaviors).

Goal — General program participants will maintain or improve perceptions of family support.
Target #6 - 80% of participants will maintain or display again in their perceptions of caring and
support from parents/caregivers.

Goal — General program participants and CITswill maintain or improve perceptions of community
support.
Target #7 —Participants and CITs will show asignificant increase in their ability to identify caring,
supportive, non-parental adults.
Target #8 - 80% of participants and CITswill maintain or display again in their perceptions of
caring and support from non-parental adults.

Goal — CITswill increase or maintain their leadership skills.
Target #9- 80% of CITswill maintain or display again in the areas of responsibility, initiative,
cooperation, and enthusiasm.




Summary of Results

HOW EFFECTIVE WAS FITSIN ACCOMPLISHING ITS
INTENDED GOALS? DID THISVARY WITH DIFFERENT
TYPES OF PARTICIPANTS (E.G., GRADE, GENDER,
ABILITY LEVELS, YEARSAT FITS) AND SITES?

The figures below show the results of the
targeted outcomes. As shown, FITS general
program participants and CITs met the
majority of targeted goals. In addition,
general program participants showed

significant increases in reading and positive
identity from pre- to post-tests. Indeed,
results suggest that instead of losing 2-3
months in reading achievement, asistypical
of low-income children, FITS participants
were prevented from this loss and instead,
showed substantial gainsin reading
achievement. In addition, generally these
results were consistent across different types
of students (gender, grade levels, ability
levels, years at FITS) and across sites.

Figure 2. Percent of General Program Participants M eeting Goals
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General Program
participants exceeded
targets with the exception
of self-control. They
showed gainsin reading
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Figure 3. Percent of CITsMeeting Goals
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Counselors-in-training also
exceeded all targets, with
the exception of leadership
skills. They showed
gains/maintenance in
positive identity, self-
control, and perceived
community support.
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TOWHAT EXTENT DO FI TS PARTICIPANTS POSSESS
HEALTHY ASSETS (E.G., EMPOWERMENT, SOCIAL
COMPETENCIES, ETC.) AND CHARACTER COUNTS!
PILLARS?

In general, the mgjority of thisyear' sFITS
participants indicated possessing positive
identity, family support and achievement
motivation assets. Participants displayed less
positive self-control, peaceful conflict
resolution, delay of gratification,
constructive use of time, honesty and
reading for pleasure assets in comparison to
all other assets. Furthermore, results suggest
that positive family communication and
family boundaries could be improved upon.

WHAT DID PARTICIPANTS AND PARENTSOF THE FITS
PROGRAM THINK ABOUT IT?

Participants, their parents, and CITs were
generally quite satisfied by the FITS
program. The highest rated program
components among general program
participants included field trips, library/book
mobile, FITS adults and program leader and
Character Counts activities.

Detailed Results

How effective was FITS in
accomplishing its intended goals?
Did this vary with different types
of participants (e.g., grade levels,
gender, ability levels, years at
FITS) and sites?

TARGET #1 — 60% OF PARTICIPANTS IN
GRADES 1-3 WILL DISPLAY A GAIN IN
PHONOLOGICAL AWARENESS SKILLS.

As previously noted, general program
participants were divided into groups by
grade level (1-3 and 4-6). In addition, the
reading instruction provided® differed for
each of these groups. As aresult, goals were
established for each group. For participants
entering grades 1-3, the primary goal was to
improve upon their phonological awareness
skills (i.e., an oral language skill that refers
to the knowledge that sentences are made up
of words, words are made up groups of
sounds, and words are made up of individual
sounds or phonemes). For participants
entering grades 4-6, the primary goal was to
improve upon their fluency skills (i.e.,
participants ability to read with accuracy,
proper speed, and intonation).

For participants entering grades 1-3,
results showed a significant increase in their
phonological awareness skills, as measured
by the total TOPAS. This means we can be
confident that growth in this skill isreal and
not due to random error. Furthermore, 75%
of participants showed improvement in test
scores from pre- to post-testing, see Figure
4. Thus, thisgoal was met. In addition, it
should be noted that given that summer loss
islikely to occur among low-income

22 The type of reading skill targeted was determined by Girls Inc.
based on feedback received from teachers and their prior
experiences with FITS students. They decided to target those skills
that the lowest ability students needed assistance on and adjust the
reading program based upon feedback received.




children, even maintenance (and thus,
prevention of summer |0ss) is apositive
finding.

Figure 4. Change in Phonological Awareness from
Pre- to Post-testing
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Goal 1 for participants entering grades
1-3 was met. 75% of participants
showed improvement in phonological
awareness from pre- to post-testing.

If 1 goto FITS it helps meread more
and advance for next year so | don't
forget stuff.

--FITS Participant

Figure 5 shows the actual scores and
percentile rankings™ for both time periods
(pre and post). As shown, participants had a
percentile ranking of 63% relative to the
national norm sample that took the TOPAS
and grew to a percentile ranking of 75%.
This means that whereas in the beginning of
FITS, they had higher scores than 63% of
the national sample, by the end of FITS,
they had higher scores than 75% of the
sample.

23 Percentile ranksindicate the relative standing of a student in
comparison with other studentsin the norm (reference) groups who
took the test at acomparable age. Since percentile ranks do not
represent equal units, and since their interpretation islimited to the
reference group from which they were derived, percentile ranks
should not be compared and are best used for reporting scores
when position in relation to the reference group is of primary
interest.

Figure 5. Phonological Awareness Skills (Scale
Score and Percentile) at Pre and Post-testing
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Parti cipants showed a gain of 12 percentile
rankings over the course of FITS.

In addition, results for each TOPAS
subtest showed significant increasesin all
subtests with the exception of phoneme
deletion. In particular, they seemed to have
difficulty in deleting sounds that occurred at
the end or middle of words. The percentile
rankings are presented in Figure 6 to ease in
interpretation of scores. These results show
that 15-3" grade participants possessed high
sound sequencing skills prior to FITS and
they showed the greatest growth in
identifying sounds in incompl ete words.

Figure 6. Percentile Rankingsfor TOPAS Subtests
at Pre- and Post-testing
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Parti cipants showed the greatest growth in
identifying soundsin incomplete words and
they possessed high sound sequencing skills
prior to FITS.




In order to ascertain if FITS literacy
activities were associated with other reading
skills for this group of participants, another
test was also administered. Specificaly, the
Phonics Based Reading Test (PRT) was
administered because the Ready-2-Read
program also addressed phonics skills (i.e. a
written language skill involving decoding or
sounding out of words). In addition, since
FITS participants read as part of their daily
literacy activities, fluency and reading
comprehension may also have improved. It
isimportant to note that these were not
targeted skills. Instead, thistest was
administered to explore other areas in which
participants may benefit from targeted
literacy instruction and thereby inform
future programming.

Results showed that there was an overall
significant improvement in phonics-based
reading as measured by the PRT. In
addition, 68.5% of participants showed
growth in performancein this area, see
Figure 7.

Figure 7. Changein Phonics-Based Reading from
Pre- to Post-testing
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68.5% of participants showed
improvement in phonics-based reading
from pre- to post-testing.

Results for each PRT subtest showed
significant increases in reading
comprehension. To reiterate, however, these

skills were not targeted by the FITS literacy
activities. The percentile rankings for the
total PRT and each subtest are presented in
Figure 8. These results show that
participants possessed low reading
comprehension skills and were able to show
the greatest growth in this area.

Figure 8. Percentile Rankingsfor PRT Total and
Subtests at Pre- and Post-testing
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Parti cipants possessed |ow reading
comprehension skills at pretesting and
showed the greatest growth in this area.

The above results are the overall results
for al participants entering grades 1-3.
However, early reading ability levels often
vary by grade level. Thisis because reading
can be described as involving devel opmental
stages, with early reading skills (e.g.,
phonemic awareness, phonics) being
necessary for later skills (e.g.
comprehension)®. As such, analyses were
conducted for each grade level. These
results are presented in Table 4. Itis
important to keep in mind that percentile
rankings reflect FITS participants relative
standing relative to national, norm students
who were of similar ages (i.e., 1% graders are
about 6-7 years old, 2" graders are 7-8 years
and 3" graders are 8-9 years). To easein
interpretation, percentile rankings and grade

24 For moreinformation, visit the University of Oregon’s Ingtitute
for the Development of Educational Achievement website
http://reading.uoregon.edu/.




equivalents® are presented, though analyses
were performed on standard scores. It isalso
important to focus on those scores that were
significant (*) as this means that we can be
confident that the change was real and not
due to chance.

All participantsin all grade levels
showed growth in the targeted skill area of
phonological awareness. However, only 3™
graders showed growth in fluency and
reading comprehension. This suggests that at
this grade level, participants are more
sensitive to changes in these areas because
they have attained prerequisite reading
skills. Indeed, their reading comprehension
and fluency skills were notably lower than
their decoding and phonol ogical awareness
skills.

Table 4. Percentile Rankings (PR) and Grade
Equivalents (GE) by Grade Level and Reading
Skill Area

and 3" graders, above average phonological
awareness and phonics skills were evident
but reading comprehension was below
average at pre-testing. Only third graders
made significant gains on reading
comprehension and fluency.

In addition, in order to understand if
results varied by subgroups and sites,
growth between different subgroups of
participants was examined. The subgroups
included gender, grade level, yearsat FITS,
ability level, and sites?®. It isimportant to
note that given the small and unequal sizes
of some of these subgroups, these analyses
should be viewed with caution.

Results showed that participants
classified as low ability on phonological
awareness based on pretests showed
significantly more gains (15 points) than
participants of regular ability (8 points) and
hi gh abl'lty (2 pOI nts), F(2, 54)=6.10, p=.004- There

Gr. Skill Area PR PR GE GE were no other differences observed which
, Pre _Post _Pre _Post means that generally, the amount of growth
1| Phonologica 47 | 75 | 21| 27 within different subgroups of participants
Decoding 45 | 55 | 12| 14 and across sites was similar.
Fluency 37 23 11 K.9
Eﬁaﬁg?&mgon 39 | 3 | 13| 18 Analysis by subgroups showed that
2 | Phonological 68 79 33| 38 part|C|pants_cIaSS|f|ed as low ability
Awareness* on phonological awareness based on
Decoding 75| 81 | 45| 53 pretests showed significantly more
Fluency 0 | 53 | 22| 37 gains than participants of regular
Eﬁfﬁg;ghmgon 37| 45 | 18| 40 ability and high ability. Growth was
3| Phonologica consistent across sites, among female
Awareness* 60 | 79 | 37| 43 and male participants, grade levels,
Decoding 66 73 | 49| 53 and regardless of years of FITS.
Fluency* 47 63 3.1 3.7
Reading
Comprehension* 2| 61 [24] 40 In summary, participantsin grades 1-3

*Change is significant.

These results suggest that 1% graders are

below averagein al skill areas and showed

significant gains on the targeted skill of

phonological awareness. Among 2™ graders

25 A caveat: because of interpolation, extrapolation, and
smoothing of scoresin determining grade equivalents, these scores

should be interpreted with caution.

met the targeted goal and in fact surpassed it
by 15% for dphonol ogical awareness. In
addition, 3" graders showed significant
growth in total phonics-based reading, and

26 Note that the very low sample sizesin the remaining subgroups
by ethnicity, Limited English Proficiency, and specia education
status precluded analyses.




in reading comprehension and fluency in
particular, even though these were not
targeted goals. The findings a so suggest
that grouping of participants entering grades
1-3 together may be too inclusive. Rather,
results suggest that 3 graders (and even
some 2™ graders) may benefit more from
fluency and reading comprehension
instruction. These were the lowest skill
areasoveral. In contrast, first graders
seemed to benefit from the phonological
awareness instruction given their lower than
average percentile ranking at pretesting.
Furthermore, phonics-based instruction may
also benefit this group since increases were
larger than at other grade levels.

TARGET #2 — 60% OF PARTICIPANTS IN
GRADES 4-6 WILL DISPLAY A GAIN IN FLUENCY
SKILLS.

For participants entering grades 4-6,
fluency was the targeted skill. However, the
program also tapped onto reading
comprehension skills. Initial evaluation
efforts were made to employ an
individually-administered authentic measure
of fluency (whereby participants read
passages and fluency is scored on the 3 key
characteristics of accuracy, speed, and
intonation) and a reading comprehension
test to examine any potential “side effects’
of the FITS program for this grade range.
However, this was not possible due to
conflicts with scheduled program activities.
Therefore, tests that could be administered
in agroup setting were used?’. These tests
require participants to read as many words
(both in and out of context) asthey can
within an allotted period of time. A scoreis
then given based on speed and accuracy.

27 Thistest was planned to be administered along with the
individually-administered test to obtain multiple measures of
fluency.

Results of these tests showed that
participants significantly improved on the
contextual fluency test (TOSCRF) and word
fluency test (TOSWREF). Furthermore, 76%
of participants showed improvement on
contextual fluency and 62% showed
improvement on word fluency, see Figure 9.
Given that fluency skills were taught in the
context of reading passages, emphasis
should be placed on contextual fluency.
Neverthel ess, on both measures, this goal
was met. Inaddition, it isimportant to
reiterate that given that summer lossislikely
to occur among low-income participants,
even maintenance and thus, prevention of
summer lossis a positive finding.

Figure 9. Percent of Participants Who Showed
I mprovement in Fluency
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Goal 1 for participants entering grades
4-6 was met. 76% of participants
showed improvement in contextual
fluency and 62% showed improvement
in word fluency from pre- to post-
testing.

Figure 10 shows the actual scores and
percentile rankings for both time periods
(pre and post). As shown, in the beginning
of FITS, participants had higher scores than
only 25% and 40% of the national sample
that took these tests. By the end of FITS,
this had increased to a percentile ranking of
43%.




Figure 10. Fluency Scores and Per centile Ranks at
Pre- and Post-testing
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Parti cipants showed a gain of 18 percentile
rankings on contextua fluency and 3
percentile rankings on word fluency over the
course of FITS.

When | amat FITS its helpful to me because
we do reading and that helps me and then
we do writing that helps me. And when I'm
not at FITS, | just sit on the couch and
watch TV and that doesn’t help me.

--FITS Participant

Analyses were conducted for each grade
level aswell. These results are presented in
Table5. Note that percentile rankings and
grade equivalents are presented to easein
interpretation of results. Focusing on the
significant (*) results, all participantsin al
grade levels showed growth in the targeted
skill area of contextual fluency. However,
within each grade level there was no
significant growth on word fluency. Thisis
likely due to the greater emphasis placed on
reading fluently in context during FITS
literacy activities.

Table 5. Changein Percentile Ranks by Grade

Level and Reading Skill Area

Grade SkillArea PR PR GE GE
Pre Post  Pre Post

4 Contextual 32 41 | 27 | 36
Fluency*
Word 45 52 | 33| 39
Fluency

5 Contextual 35 41 | 30| 45
Fluency*
Word 38 41 | 41| 42
Fluency

6 Contextual 32 48 | 42 | 6.0
Fluency*
Word 34 37 | 47 | 49
Fluency

*Change is significant.
In general, students had low fluency skills at
the beginning of FITS. Students at al grade
levels made significant progress on
contextual fluency over the course of FITS,
though they remained, for the most part,
below average at post-testing. .

Analysis by subgroups and sites showed
that participants classified as low ability on
contextual fluency based on pretests showed
significantly more gains (10.6 points) than
participants of regular ability (4.3 points),
F(1, 66)=9.41, p=.003- Note that because of the
small number of high ability participants, no
comparisons were possible with this
subgroup. There were no other differences
observed which means that generally, the
amount of growth within different
subgroups of participants and sites was
similar.

Analysis by subgroups showed that
participants classified as low ability
on contextual fluency showed
significantly more gains than
participants of regular ability. Growth
was consistent across sites, among
female and male participants, grade
levels, and regardless of years of
FITS.




In summary, participants in grades 4-6
met the targeted goal, and in fact surpassed
it by 16% via contextual fluency, the
measure most aligned to the reading
intervention. The findings also suggest that
these participants could benefit from
continued fluency instruction as evidenced
by relatively low percentile rankings. It is
likely that reading comprehension was
affected aswell but no information is
available on this skill area. Given the
importance of reading comprehension skills
to later success in not only reading and other
academic areas, but lifelong learning as well
(National Reading Panel, 2000), future
evaluations should attempt to measure this
skill among this group of participants to
examineif this skill should be targeted.

These findings on literacy improvement
are supported by feedback obtained from
parents aswell. As shown in Figure 11, 89%
of parents perceived some to much
improvement in their child’s reading ability.
However, only 50% of program leaders
perceived improvement in their participants
overall reading ability. In contrast,
qualitative feedback obtained showed that
this was the area that program leaders saw
the most improvement in.

Reading and fluency went up due to constant
exposure to books. Comprehension
improved due to conversations during and
after Ready-2-Read.

--Program Leader

Figure 11. Percent of Parentsand Program
Leaders Indicating | mprovement in Reading
Skills
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Parents and program leaders tended to differ
in their perceptions of participants overall
reading ability and reading confidence.

TARGET 3: 80% OF GENERAL PROGRAM
PARTICIPANTS WILL MAINTAIN OR DISPLAY A
GAIN IN POSITIVE PERCEPTIONS OF READING

Results showed that approximately 82%
of participants (across both groups) showed
maintenance or gains in their attitudes about
reading from pre- to post-surveys, see
Figure 12. Thus, participants of FITS met
thisgoa aswell.

It isimportant to note that survey
measures that ask children about current
attitudes are not very stable. Attitudes,
especialy those of children, fluctuate and
can change from one day to the next®®. Asa
result of the general instability of children’s
attitudes, a retrospective measure was also
included in which participants were
explicitly asked (during week 6) to make
judgments about perceived changes they had
experienced asaresult of FITS. That is,
participants were encouraged to think back
and make a choice about possible changes
(i.e., less, more, same) in their attitudes.

28 In addition, it’s been this evaluator’ s experience after
conducting numerous educational evaluations that students’
attitudes towards subjects generally decrease over the course of the
school year as aresult of burnout.




Using this measure, results showed that 89%
of general program participants gained or
maintained an appreciation for reading over
the course of FITS, see Figure 12%°. That is,
these participants indicated that since being
a FITS, they liked reading more or about
the same. Thisis consistent with the pre-

and post-survey result.

Figure 12. Percent of Participants Showing
Improvement or Maintenancein Liking for
Reading
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Across both measures, over 80% of FITS
participants showed gains or maintenance of
their attitudes towards reading.

Participants met the target for positive
perceptions of reading. Approximately
84% continued to like reading or
showed gainsin their attitudes towards
reading.

In addition to examining if FITS
participants met targets, analyses were
conducted to examine if they showed
significant differencesin liking towards
reading. Pre-post survey results showed that
overal, there were no significant increases
in liking for reading from pre to post-survey

29 This measure serves as a check to the key pre and post survey.
However, gains and maintenance of attitudes from the pre and post
surveys serve as the primary measure to which attainment of
targets are assessed. These surveys had adequate reliability as
noted in Appendix C and were included explicitly to measure
change from the beginning of FITS to week 6.

for both groups of participants, though there
was an upward trend®, see Figure 13.
Furthermore, analysis of gains by subgroups
of grade levels, gender, yearsat FITS, and
sites showed that liking for reading was
consistent across al sites and subgroups of
participants.

Figure 13. Percent of Participants Who Had
Positive Attitudes Towards Reading at Pre- and
Post by Grouping
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When positive reading attitudes are
examined, results show that over 2/3® of
participants enjoyed reading at post-testing.

These findings are supported by parents
and program leaders’ perceptions of their
participants as well. As shown in Figure 14,
parents and program leaders al so perceived
positive changes in participants' liking for
reading.

For the 1% and 2™ graders, the most
improvement was in their enthusiasm about
reading and willingness to try writing.
Gradually over the summer, they went from
not wanting to read/write to trying it.
--Program Leader

30 1t-3rd grade students did show a significant increase to the
item “Did you like the stories being read at school/FITS?".
Because of the unreliability of this measure, analyses had to be
conducted on each item separately. For the remaining 4 items
congtituting liking for reading, there were no significant increases.




Figure 14. Percent of Parentsand Program
Leaders Indicating | mprovement in Enjoyment
of Reading
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Both parents and program |leaders perceived
positive changes in participants’ enjoyment
of reading.

My son has a much greater interest in
reading now that he has access to the book
mobile. | think he’ s enjoying thigreading] a
lot.

--Parent

Although not afocus of this evaluation,
other attitudes related to reading were also
obtained. Namely, participants were asked
about their perceived reading ability levels,
their effort/motivation for reading, and their
attitudes about the importance of reading at
both week 1 and week 6. Analyses revealed
significant increases from pre to post-
surveys in the percent of 4-6" grade
participants who were motivated to read
(54% to 72%), 1(e5)=3.94, p<.001. NO such
increases were observed on perceived
importance of reading, perceived reading
ability, or among the 1%-3" grade groups.

TARGET 4: 80% OF GENERAL PROGRAM
PARTICIPANTS AND CITS WILL MAINTAIN OR
DISPLAY A GAIN IN POSITIVE IDENTITY

Examination of changesin positive
identity from pre- to post-surveys revealed
that approximately 80.3% of participants
(across both groups) showed maintenance or

gainsin their positive identity. Thus, overal
FITS participants met this goal, see Figure
15.

As previously noted, as aresult of the
general instability of children’s attitudes, a
retrospective measure was also included in
which participants were explicitly asked
(during week 6) to make judgments about
perceived changes in themselves (i.e.,
feeling happy and being proud of
themselves) since being at FITS. Using this
measure, results showed that approximately
91% of general program participants gained
or maintained positive identity over the
course of FITS, see Figure 15. That is, these
participants indicated that since being at
FITS, they felt happy and were proud of
themselves more or the same. This
percentage is higher than the pre- and post-
survey result, but results are consistent in
terms of goal attainment.

Figure 15. Percent of Participants Indicating
Maintenance or Gain in Positive | dentity
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With the exception of the 4-6" grade group,
across both measures over 80% of FITS
participants showed gains or maintenance of
their positive identity.

The positive identity goal was met.
Approximately 80% of participants
showed gains or maintenance in their
positive identity.




In addition, pre-post survey results
showed significant increases in positive
identity from pre to post-survey for both
groups of participants, see Figure 16.
Furthermore, analysis by subgroups of grade
levels, gender, years at FITS, and sites
showed that positive identity was consistent
across all sites and subgroups of
participants.

Figure 16. Percent of Participants Who Indicated
Having a Positive Identity at Pre- and Post by
Grouping
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There were significant increases in positive
identity for both groups.

At first, my daughter was shy at
FITS... Thanksto this program, now, she
fedslike this has been a great opportunity
to meet new people and have new
experiences.

--Parent

These findings are supported more
strongly by parents than program leaders. As
shown in Figure 17, while both parents and
program leaders perceived improvement in
participants’ positive identity, less
improvement was noted by program |leaders.

Figure 17. Percent of Parentsand Program
Leaders Indicating | mprovement in Positive
I dentity

100.0%
90.0% -
80.0% -
70.0% -
60.0% -
50.0% -
40.0% -
30.0% -
20.0% -
10.0% -

0.0% +

How s/he Positive Can-do Hopeful of Being proud
perceives self-esteem  attitude the future of
self himherself

More parents perceived positive changesin
participants positive identity than program
leaders.

As previously noted, agoa for CITswas
also to improve upon or maintain their levels
of positive identity. It should be noted that
given the small sample of CITs (n=20),
results are likely to be unstable. That is,
results can be greatly affected by just afew
CITs. With this caveat in mind, results for
this group showed that the percent of CITs
who improved or maintained their positive
identity was 87%, see Figure 18. Thus, like
the general program participants, CITs met
their goal. In addition, while there were
increases from week 1 to week 6, these
increases were not significant. Thisisaso
unsurprising given the small sample.

Figure 18. Percent of CITS Indicating Having a
Positive I dentity
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Like FITS general participants, CITs
met the goal for positive identity.

According to information obtained by
program leaders, 72% also observed some to
much improvement in their CITs positive
identity. Thus, these findings are supported
by program leaders as well.

TARGET 5: 80% OF GENERAL PROGRAM
PARTICIPANTS AND CITS WILL MAINTAIN OR
DISPLAY A GAIN IN SELF-CONTROL

Examination of changesin self-control
from preto post relative to the goal showed
that approximately 77% of participants
(across both groups) showed maintenance or
gainsin their self-control; thus, this goa was
not met. Upon closer examination, this was
primarily due to the 4-6™ grade group. As
shown in Figure 19, 70% of participantsin
this group perceived themselves to have
gained or maintained their ability to express
emotions appropriately, respect others,
engage in positive behaviors, and disengage
in negative behaviors. In contrast, almost
84% of children entering grades 1-3 showed
improvement or maintenance in this area.

The retrospective measure tellsa
different story. When participants are asked
explicitly to make judgments about
perceived changesin their self-control since
being a FITS, approximately 91% of
general program participants indicated that
they gained or maintained their level of self-
control over the course of FITS, see Figure
19. However, since thisis not the primary
measure for assessing attainment of targets
(the prepost surveys are), and given other
information to be discussed, this finding
should not be given substantial weight.

Figure 19. Percent of Participants Indicating
Maintenance or Gain in Self-Control
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Across both groups, 77% of general

program participants indicated maintaining
or increasing in their self-control abilities. In
contrast, on the retrospective measure, 91%
of FITS participants showed gains or
maintenance of their self-control.

Pre-post survey results showed virtually
no change in self-control from pre to post-
survey for both groups of participants, see
Figure 20. Furthermore, these results were
consistent across gender and grade levels.
Site specific differences were observed
however. Specificaly, Hollister participants
showed significantly greater gainsin self-
control than Ortega participants, (2, 68)=3.45,
p=.04-

Figure 20. Percent of Participants Who Indicated
Having Self-Control at Pre- and Post by Grouping
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There was no change from pre to post on
participants perception of self-control.




Since self-control has to do with
behaviors (stopping from engaging in
negative behaviorsin favor of positive
behaviors) and to further investigate this
dimension, information about engagement
of negative behaviors was analyzed. Note
that because of the delicate nature of these
questions, only 4-6™ graders were asked
about these negative behaviors™. As shown
in Figure 21, the percent of participants who
engaged in these behaviors prior to FITS
and then subsequently indicated decreasesin
these behaviors at week 6 was
approximately 65%. It should noted that
behavior and attitudes are difficult to
change. Also, the short duration of the
program further hinders change in attitudes
and behaviors. Thus, the findings that there
were decreases in negative behaviorsis quite
commendable.

Figure 21. Percent of 4-6" Grade Participants
Who Indicated Decreasesin Negative Behaviors
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Of those participants who indicated
engaging in these behaviors one month prior
to FITS, participants showed the most
decrease in lying to parents and the least
decrease in hitting.

As shown in Figure 22, approximately
25-33% of program leaders perceived
improvement in self-control. A higher

31 1st-3rd grade students were asked in pre-surveys if they had
lied or were mean to others. Approximately 66% indicated lying
and 71% indicated being mean to someone while at school.

percentage (75%) of parents perceived
improvement in this area.

Their behavior has gotten much better at

home and they even get along with their

other sister and brother much better. They

will sing and replay dances or other

activitiesthey learned, and most of all they

have improved in their responsibility.
--Parent

Neverthel ess, these results are not as strong
nor consistent as with positive identity and
reading (or the remaining goals to be
discussed). In addition, qualitative and
weekly feedback obtained by program
leaders al so indicate that self-control was
problematic among FITS participants. When
asked for the area in which participants
showed the least improvement, 70%
indicated that negative behavioral issues
(e.0., being disrespectful, not listening, etc.)
showed the least improvement. As one
program leader noted:

Using STAR in many instances the kids
couldn®remember to stop and think before
acting. Thus, they ended up making bad
choices. | don®know an effective way to
keep reminding themto use STAR besides
just telling themto useit. Thisdidn®seem
to work well though.

Figure 22. Percent of Parentsand Program
Leaders Indicating Improvement in Self-Control
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Overall, FITS general participants did

not meet the self-control goal. Thisis

supported by the lack of gainsin self-
control and the feedback obtained
from program leaders and parents.

Examination of the percent of CITswho
improved or maintained self-control showed
that 80% indicated improvement or
maintenance in thisareasince being at FITS,
see Figure 23. Thus, unlike the general
program participants, CITs met their goal. In
addition, while there were increases in self-
control from week 1 to week 6, these
increases were not significant. All program
leaders also noted improvement or
maintenance (i.e., CITs did before and till
do) in self-control.

Figure 23. Percent of CITS Indicating Having a
Self-Control
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In contrast to FITS general
participants, CI Ts met the goal for
self-control.

TARGET 6: 80% OF YOUTH WILL MAINTAIN OR
DISPLAY A GAIN IN THEIR PERCEPTIONS OF
CARING AND SUPPORT FROM PARENTS

Examination of changes and
maintenance in perceptions of family
support from pre to post surveys revealed
that approximately 82.1% of participants
(across both groups) showed maintenance/
gainsintheir feelings. Thisis supported
from the retrospective measure as well (i.e.,
“Sincebeing a FITS, | feel supported by my
family”). As shown in Figure 24,
approximately 92% of general program
participants felt that family support had
increased or remained the same over the
course of FITS. Thus, thisgoa was met.

Figure 24. Percent of Participants Indicating
Maintenance or Gain in Family Support
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Across both measures over 80% of FITS
participants showed gains or maintenance of
their perceptions of family support.

The family support goal was met.
Approximately 84% of participants
maintained their perceptions of family
support.

Pre-post survey results showed no
significant changes in perceptions of family
support from pre to post-survey for both
groups of participants, see Figure 25. These
results were consistent across all subgroups,




including grade levels, gender, years at
FITS, and sites. It isimportant to note that
their pre and post perceptions are quite high.
As such, these feelings are not very sensitive
to change; in other words, if youth feel
support by their parents to begin with, its
unlikely to change much. Therefore, for this
year's FITS participants, positive
perceptions of family support was primarily
maintai ned.

Figure 25. Percent of Participants Who Indicated
Having Family Support at Pre- and Post by
Grouping
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In general, ahigh percentage of participants
perceived caring and support from their
family. There were also no significant
changes in perceptions of family support.

TARGET 7. GENERAL PROGRAM
PARTICIPANTS AND CITS WILL SHOW A
SIGNIFICANT INCREASE IN THEIR ABILITY TO
IDENTIFY CARING, SUPPORTIVE, NON-
PARENTAL ADULTS

Participants entering grades 4-6™ and
ClITs were asked to indicate the number of
supportive, non-parental adults they knew
during week 1 and week 6. Thisitem was
deemed too challenging and likely lead to
unreliable information for the younger group
(1-3" graders) and therefore, this was not
asked of them. Pre-post survey results
showed significant growth from pre to post-

survey for the general program participants
but not CITs, see Figure 26.

Figure 26. Number of Supportive Non-Parental
Adultsldentified by 4-6 Grade Participantsand
CITs
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There was asignificant increasein 4-6"
graders ability to identify supportive non-
parental adults. CITsdid not show
significant gains.

FITS 4-6'"" grade general participants
met the goal of showing significant
increases in their ability to identify

supportive non-parental adults. CITs,

however, did not meet this goal.

TARGET 8: 80% OF YOUTH WILL MAINTAIN OR
DISPLAY A GAIN IN THEIR PERCEPTIONS OF
CARING AND SUPPORT FROM NON-PARENTAL
ADULTS

The adults are nice and if you get hurt,
they take care of it, and if you tell them
what happened, they will take care of
you too. If we do relays or we're playing
a game, they always cheer people on.
--FITS Participant

Examination of changes and
maintenance of perceptions of community
support reveal ed that approximately 83% of
participants (across both groups) showed
maintenance or gains, see Figure 27. On the




pre-post surveys, less 4-6" graders
perceived community support as compared
to 1%-3" graders. On the retrospective
measure, the opposite pattern was observed.
Such inconsistent patternsillustrate the
fickleness of attitudes.

Figure 27. Percent of Participants Indicating
Maintenance or Gain in Community Support
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Across al participants, more than 80% of
FITS participants showed gains or
maintenance of their perceptions of
community support. Thus, this goa was
met.

The community support goal was met.

Across all participants, 83% of youth
maintained or showed gainsin their
perceptions of community support.

Statistical analysis showed no significant
increases in participants perceptions of
community support, see Figure 28. These
results were consistent across al subgroups,
including grade levels, gender, years at
FITS, and sites. Similar to family support,
their pre- and post perceptions are quite high
and therefore, maintenance of perceptions of
community support iswhat is primarily
occurring.

Figure 28. Percent of Participants Who Indicated
Having Community Support at Pre- and Post by
Grouping
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In general, ahigh percentage of participants
perceived caring and support from their non-
parental adults. There were also no
significant changes in their perceptions.

Results indicate that 87% of CITs
showed maintenance or gainsin their
perceptions of community support, see
Figure 29. Thus, CITs met this goal.
Analysis of changes showed no significant
differences from pre- to post-surveys. Thus,
as with the findings for general program
participants, these results have to do more
with maintenance of community support.

Figure 29. Percent of CITS Indicating Having a
Supportive Non-Parental Adult
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87% of ClITs perceived the same or
more community support.




TARGET 9: 80% OF CITS WILL MAINTAIN OR
DISPLAY A GAIN IN THE AREAS OF
RESPONSIBILITY, INITIATIVE, COOPERATION,
AND ENTHUSIASM

ClTs were asked to rate themselves in
the areas of responsibility, enthusiasm,
cooperation, and initiative during week 1
and week 6. Results showed that across al
areas, CITsdid not meet thisgoal. Theonly
areain which CITs perceived maintenance
or improvement was responsibility, see
Figure 30. Still, it isimportant to reiterate
that behaviors are especially difficult to
change and take time to develop.
Furthermore, given the limited duration of
FITS, if this program is to continue to focus
on improving upon leadership skills, efforts
should be made to measure the cumul ative
(i.e., over time) effects of FITS on
leadership skills.

Figure 30. Percent of CITsIndicating
Maintenance or Gain in Leader ship Skills
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With the exception of responsibility, less
than 80% of CITs showed gains or
maintenance in these leadership skill areas.

Across all key leadership areas, the

leadership goal was not met for CITs.

In addition, pre-post survey results
showed no significant changes in these
areas, see Figure 31. In general, the percent
of CITswho rated themselves as having

these characteristics decreased from pre to
post. Thus, more concerted effortsto
improve upon these skills need to be placed
if thisisto continue to be atarget.

Figure 31. Percent of CITsWho Indicated Having
Leader ship Characteristics at Pre and Post
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Although, in general, the percent of CITs
who rated themselves high on responsibility,
enthusiasm, cooperation, and initiative
decreased over time, these changes were not
significant.

In order to provide preliminary
information on other leadership
characteristics that may show positive
changes among CITs, items tapping other
skill areas were included in the surveys.
These items are based on a survey
developed by New Mexico State University
researchers who were interested in
examining youth leadership devel opment.
They identified these areas as being key
aspects of youth leadership®.

Table 6 shows the average rating [from
scale of 1 (lowest) to 4 (highest)] and the
changein their ratings. Results showed no
significant changesin all these areas.
However, to reiterate thisis not surprising
given the small sample of CITs. In addition,

32 Documentation obtained shows that this measure is valid and
reliable. Chronbach’s alphais .98 which means that thisscaleis
very reliable. In addition, the original New Mexico survey
contained more items but were dropped from the FITS survey
because the items were not as applicable.




when dealing with small samples, results are
typically unstable. With these caveatsin
mind, the areas of greatest change werein:

Having a positive self-concept
Expressing feelings
Determining needs

Being honest with others
Showing aresponsible attitude

Table 6. Pre- and Post-Ratingsof CITson
L eader ship Characteristics

Area Pre- Post-

Rating Rating CIEnEE

Having a positive
self-concept

2.73 3.27 0.53

Expressing feelings | 2.67 2.93 0.27

Determining needs | 2.73 2.93 0.20

Being honest with 3.00 3.20 0.20

others

Showing a
responsible attitude 3.43 3.60 0.17

Being sensitive to
others | 321 3.33 0.12

Setting goals | 3.13 3.20 0.07

Considering the needs 397 3133 0.07
of others

Having afriendly

personality 3.47 3.50 0.03

Being cooperative. | 3.33 3.27 -0.07

Being open-minded | 3.33 3.20 -0.13

Solving problems | 3.40 3.27 -0.13

Handling mistakes | 3.33 3.20 -0.13

Getting along with
others | 333 3.20 -0.13

Trusting other people | 3.00 2.87 -0.13

Being enthusiastic. | 3.27 3.13 -0.13

Taking initiative to
get things done. 3.64 3.47 -0.18

Listening effectively | 3.40 3.20 -0.20

Respecting others | 3.53 3.33 -0.20

Having good manners | 3.73 3.53 -0.20

Information obtained from program
leaders concur with the aforementioned
findings. That is, a higher percentage
perceived improvement (some to much) in
responsibility as compared to cooperation,
enthusiasm, and initiative, see Figure 32.

Figure 32. Percent of Program Leaders Indicating
Someto Much Improvement in CIT Leadership
Skills
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Program leaders perceived most
improvement in CITS' responsibility and
least improvement in cooperation.

To what extent do FITS
participants possess Healthy
Assets (e.g., empowerment, social
competencies, etc.) and Character
Counts! pillars?

Her self-esteemis better and she likesto
help her peersat FITS. Shealso triesto be
mor e responsible with her tasks.

--Parent

[FITY teaches about caring for other
people and respect for others.
--FITS Participant

Recent evaluations of the FITS program
have examined the extent to which
participants display Healthy Assets and
pillars of Character Counts! These represent
characteristics of youth development that are
central to helping children/youth grow up to
be healthy, responsible and caring adults. In
order to help the United Way of Santa
Barbara County understand trends™ of
current participants in comparison to prior
participants, participants were asked about

33 It isimportant to understand that although there are quite a
number of returning FITS participants, there are also a significant
portion of new participants. As such, this should not be viewed asa
longitudinal comparison.




the extent to which they displayed key
assets.

Table 7 displays the assets measured and
the percent of current and prior year FITS
participants that displayed these assets. Prior
evaluations only surveyed 4-6" graders.
Therefore, to facilitate comparability, post-
survey responses from participants in grades
4-6 are included for 2006. It isimportant to
note that some items designed to measure a
particular asset may have changed over the
years. In addition, methods for calculating
percents differed in 2004, see table footnote
b. As such, comparisons should be viewed
with caution. With this caveat in mind, in
general thereis an increasing trend with

more participants indicating having assets
over the years. In addition, the majority of
this year’s FITS participants indicated
possessing positive identity, family support
and achievement motivation. Furthermore,
examination of thisinformation reveals that
positive self-control, peaceful conflict
resolution, delay of gratification,
constructive use of time, and reading for
pleasure continue to be the most problematic
in terms of the percent of participants
showing these assets. Thus, these are areas
that should continue to be targeted and
addressed by future FITS programs.
Furthermore, these results suggest that
positive family communication and family
boundaries could be improved upon.

Table 7. Percent of Participants Who Agreed to Healthy Asset Items

Asset Asset I[tem 2006 | 2005 | 2004
Category b
External Assets
Support Family Support® | | get along with my family. 88% | 84% | 81%
My parents/caregivers show mein lots of ways that 93% | 91% | 83%
they love me.
My parents/caregivers give me help and support. 93% | 90% | 88%
Positive Family | If I'm worried about something, | can talk to my 74% -- 70%
Communication | parents/caregivers about it.
Adultsat FITS® | Adultsat FITSreally care about me. 75% | 67% --
Adults at FITS make me feel good about myself. 81% | 80% --
(rev)
Empowerment | Community Adults at FITS make me feel important. 73% | 77% --
Values Children | Adultsat FITSlistento mewhen | have somethingto | 78% | 72% --
say.
Adults at FITS tell me when | do something good. 88% | 77% --
Serviceto | try to help other people. (rev.) 83% | 65% | 66%°
Others
Safety Sometimes | am afraid that someone might hurt me. 24% | 15% | 35%°
(rev.)
Boundaries High Adults at FITS want me to do the best | can. (rev.) 83% | 86% --
and Expectations My parents/caregivers expect meto bethebestl can. | 91% | 74% | 78%
Expectations | Adult Role My parents show me what isright and wrong. 93% -- 82%
Models
Family My parents know what I’ m doing most of the time. 76% -- 67%
Boundaries
Constructive | Time at Home When I'm at home, | spend most of my freetime 59% -- 69%
Use of Time playing video games or watching TV.
Commitment | Achievement | try ashard as | can to do my best work. (rev) 92% -- 83%
to Learning Motivation
Reading Pleasure® | | like reading things for fun. 65% | 65% | 64%




Table 7 continued. Percent of Participants Who Agreed to Asset Items

Internal Assets
Socia Empathy | care about other peopl€e’ s feelings. 74% 82% 61%
Competencies | Positive Self- | can calm myself down pretty quickly when | 60% 56% 31%
Control® get mad.
| stop talking when adults tell me to stop. 63% 67% 45%
Peaceful If someone hit or pushed me for no reason, the 41% 20% 10%
Resolution first thing I’d do would be hit or push them right
Conflict back.
Planning & Most of the time, | think carefully about what to 71% -- 45%
Decision do before | decide things.
Making
Affiliation | can easily make and keep friends. 71% -- 67%
Resistance Skills | | am able to say no when someone wants me to 83% -- 69%
do things that are wrong or dangerous.
| can stay away from people who will get mein 74% -- 49%
trouble.(rev)
Positive Self-Esteem Most of thetime, | like myself 88% 74% 51%
| dentity® Most of thetime, | am glad to be me. 89% - 71%
Personal Power | If | setagoal, | feel asif | canreachit. 84% -- 63%
Positive View of | | feel asif | will be happy and successful as| 83% -- 61%
Personal Future | grow up.
| feel hopeful when | think about my future. 88% -- 60%
Thriving I ndicator It's easy for me to wait for something | want. 63% -- 41%
Risk Behavior Patterns’ Damaged property just for fun (e.g., breaking 18% 18% 13%
windows, scratching car, spraying paint on
buildings or sidewalks, etc.)
Hit or beat someone up 33% A7% 28%
Felt really sad or depressed 64% 73% 57%
Smoke cigarettes 2% 5% 4%
Have acohol to drink (not including for 8% 23% 14%
religious ceremonies)
Used illegal drug. (rev.) 3% 6% 6%

*These items do not congtitute the entire scale used to measure attainment of goal.

"The total percents include percent of missing data (i.e., it is not the valid percent without missing data). Valid

percents of which the 2006 and 2005 totals are based on, produce higher percentages. As such, the percents listed

here are likely slightly lower than the valid percents and therefore, comparisons should be made with caution.

¢ Because some items were reworded, the percent reported for the entire asset is reported here.
9 For 2004-2005, results represent % of participants who did these activities at least once in the past year. For 20086,

the results represent % of participants who did these activities in the past month. Therefore, comparisons should be
done with caution.
(rev) = Revised item: these are not worded exactly the same. Therefore, comparisons should be done with caution.

-- Not available




For my 3" graders, the most
improvement was in the responsibility
that they showed. They did more of what
| asked the first time, and over the
course of FITS, helped the younger kids
follow directions too.

--Program Leader

| saw the greatest improvement in my
kids willingness to get along with people
outside their normal friendships. We
started out with a lot of teasing in my
group, but | saw dramatic improvement
towards the end of the summer.
--Program Leader

In addition, information pertaining to the
pillars of Character Counts! were also
included in pre- and post surveys. Table 8
provides the results of these surveys. Note
that to ease comparisons from pre to post-

survey results, only participants who
completed both surveys are included.
Furthermore, children’s attitudes are quite
fickle and unstable. With this cavest in
mind, this provides descriptive information
on how well participants progressed in these
areas.

Results show that honesty, speaking up
for others, and self-control issues were the
lowest rated areas. In addition, there tended
to be more decreases in the percentage of
participants displaying these pillars,
analyses revealed only one significant
difference from pre- to post-surveysin their
ratings of each item. Specificaly, 4-6™
graders showed significant increase in their
agreement to speaking up for others, (gg)=-
2.14, p=.04-

Table 8. Percent of Participants Who Agreed to Character Counts! Pillar Items
Pillars

Sincel’vebeenat FITS, | fed likel ama - 72% - 56%
Character Counts! kid more.

Trustworthiness | | tell the truth, even when its hard. 75% 66% 63% 62%
| stand up for what | believe in, even when - - 81% 74%
others don’'t agree with me.

Respect | am respectful to others. -- -- 85% 7%

Responsibility | do what | am supposed to do. -- -- 87% 7%
| stop and think before | act. -- 7% 66%
| admit when | make a mistake or get into - - 73% 76%
trouble.

Fairness | play by the rules. -- -- 78% 84%
| share and listen to what others have to 7% 70% 82% 81%
say.

Caring | am nice to others(1-3)/I care about 7% 66% 83% 74%
people’ s feelings(4-6)
| help other people. 90% 81% 92% 84%

Citizenship | speak up for others who are being taken - - 69% 76%
advantage of .

4t should be noted that some items listed in the assets table can also apply to these pillars. In addition, items listed
here are similar to those in the Positive Values Healthy Asset. However, because in the original Search Institute
survey, these items are preceded with “My parentstell meit isimportant that 1...(e.g., tell the truth)” they are

excluded from the Healthy Assetstable and included here.




What did participants and parents Figure 33. General Participants Satisfaction with
of the FITS program think about FITS

it? i
85.9]]
Character Counts! Activities
[I likg] that you have FITSand that >0
people teach you while you' re here and - 1907]
that people care about you. Field trips E
--FITS Participant sh
My 3 favorite things[about FITY are -pretyibookmeble |4.7
being safe, being caring, and having fun | 79.6]
here. Reading Rhymes |
--FITS Participant 63
60.8]]
FITS general program participants, their Reatly-2-Read %‘
parents, and CITs were asked about their
satisfaction with the entire 2006 FITS Other FITS Adults* [ 02| o7
program and with specific elementsof FITS. 27
As shown in Figure 33, the highest rated 85.1]
items among general program participants Program Leader '
included field trips, library/book mobile, 532
FITS adults and program leader and Entire FITS 2. :
Character Counts! activities. Ready-2-Read e i Ao -7 - ‘
activities were liked least (though still 00 200 400 60.0 80.0 100.0
somewhat high at 61%). To put another 0 Sometimes fked and did
way, the more academic portion of the FITS m Did not ike-Did not ke
program was not liked by 21% of . ) ) , )
partici pants. Qu alitative feedback obtained B‘[J:j]e F; gggljge site coordinators, family advocates, Lunch

by participants concurs with this finding.
Although some did note these literacy
opportunities as beneficial and that they
enjoyed it, there were a number who did not
likethis.

They've[adults at FITS been great
with us. [1 like] the Lunch Bunch
because they bring us presents
everytime. With [ program leader]
sometimes we go to the pool and
sometimes she takes us to other places.
She has been doing a good job. She
hel ps us with Ready-2-Read when you
misunder stand wor ds.

--FITS Participant




Thetop three areas rated by CITswere Parents of participants overwhelmingly

their learning opportunities, program were satisfied with all aspects of the
leaders, and other FITS adults, see Figure program, from their child’s supervision to
34. the literacy activities provided, see Figure
35. Qualitative feedback revealed that they
Figure34. CITs Satisfaction with FITS were most satisfied with the physical
activities (e.g., field trips, swim lessons,
@ other outdoor activities) and staff.
CIT P
o 35.3
responsibilities
m Figure 35. Parents Satisfaction with FITS
CIT learning @[] Character building activities your .
opportunities @ child participated in
The literacy instruction and
lit tiviti hild
oner s [ 2]  eceed atFTS
adults* )

The level of community support
your child received w hile at FITS

Program leader 17.6 The support they received from —

staff

) 70.6 The supervision your child —  [97.8]
Entire FITS 235 received at FITS m
program
O Like-Liked alot ' ' ' ' Your child's participation in FITS |

.0 20.0 40.0 60.0 80.0 100.0

0O Sometimes liked &
didn't like

B Did not like

2.2

*These include site coordinators, family advocates, Lunch

Bunch people. — — 0.0 20. 40. 60. 80. 100 120
O Satisfied-Very Satisfied

- 0 o 0 O .0 .0
0O Somewhat satisfied

B Not Satisfied

| am very satisfied with the program

because it has helped us understand our
children more and for our children, it has When parents were asked for things that
taught them new things, including how to they least liked about FITS, the most
irt?gch:‘ ﬁi]sersg, niﬂghabgﬁnaéﬁﬁ’] l;)ﬁgause frequent response were the hours. Given

P parents typical work schedules of 8-4 P.M.,

children. -Parent it was suggested that the start time be 7:30
or 7:45 A.M. and the end time be 4:30 or

[What | liked best about FITS was that the 5:00 P.M.

staff are highly professional and help the

children be creative and self-sufficient to In summary, participants, their parents,

solve obstacles they face. They teach them and CITs were generally quite satisfied by

things that parents cannot or don’t know the FITS program. Indeed, when asked if

how. Thank you FITS staff! they would like to come back next year,

-Parent 94% of ClITsindicated “yes.”




identity, family support, and community
support. For CITs, targets were met for
positive identity, self-control, and
community support. The areas that need

The 2006 FITS program met its targets improvement are general participants self-
for the mgjority of goals, see Table 9. control and CITs |leadership skills. More
Specifically, targets were met for general concerted efforts to address these areas in
program participantsin the areas of reading future FITS programs should be undertaken.

ability, enjoyment of reading, positive

Figure 36. FITS Outcome Targets and Results

Goal — General program participants will maintain or improve upon reading competence and positive perceptions
of reading.
- Target #1 — 60% of participantsin grades 1-3 will display a gain in phonological awareness skills.

Result #1 - 75% of participants in grades 1-3 displayed a gain in phonological awareness skills.

Target #2 — 60% of participants in grades 4-6 will display again in fluency skills.

Result #2 - 78% of participants in grades 4-6 displayed again in fluency skills.

Target #3 — 80% of participants will maintain or display a gain in positive perceptions of reading.

Result #3 - 82% of participants displayed maintenance or gains in positive perceptions of reading.

Goal — General program participants and ClITswill maintain or improve their positive identity and positive self-
control.

Target #4 —80% of participants and CITswill maintain or display again in positive identity (i.e., self-concept
and esteem, personal power, sense of purpose, and positive view of personal future).

Result #4 — 80% of participants and 87% of CITs displayed maintenance or gainsin positive identity.

Target #5— 80% of participants and CITs will maintain or display again in positive self-control (i.e.,
expressing emotions appropriately, respecting others, engagement in positive behaviors, and
disengagement in negative behaviors).

Result #5 — 77% of participants and 80% of CITs displayed maintenance or gainsin self-control.

Goal — General program participants will maintain or improve perceptions of family support.
Target #6 - 80% of participants will maintain or display againin their perceptions of caring and support from
parents/caregivers.
Result #6 — 84% of participants displayed maintenance or improvement in perceptions of family support.

Goal — General program participants and CITswill maintain or improve perceptions of community support.

Target #7 —Participants and CITswill show a significant increase in their ability to identify caring,
supportive, non-parental adults.

Result #7 — Participants, but not CITs, showed a significant increase in their ability to identify caring,
supportive, non-parental adults.

Target #8 - 80% of participants and CITswill maintain or display againin their perceptions of caring and
support from non-parental adults.

Result #8 —83% of participants and 87% of CITs displayed maintenance or improvement in perceptions of
community support.

Goal — CITswill increase or maintain their leadership skills.
Target #9- 80% of CITswill maintain or display a gain in the areas of responsibility, initiative, cooperation,
and enthusiasm.
Result #9 — 71% of CITs displayed maintenance or gainsin the areas of responsibility, initiative, cooperation,
and enthusiasm.




In summary, the program was quite
successful in meeting the targeted goals and
participants were able to show significant
growth in reading and positive identity.
However, based on observations and the
findings of this evaluation,
recommendations for program improvement
are provided. These recommendations are
focused on program elements related to the
evaluation goals. Other program
recommendations are provided by Girls
Inc.’s Final Report.

FITS Program Recommendations

There was some variability in the
distributions of some participant
characteristics between and within sites.
As such, the United Way of Santa
Barbara should consider being more
strategic in how it targets participants.
For example, if there are particular
characteristics that the UW wants to
ensure are equally represented within
and/or across sites, future FITS
programs should clearly delineate who
the target population is and aim outreach
efforts to these targeted populations.

Given that self-control and related-
behavioral issues (responsibility,
honesty) were most problematic over the
course of FITS, and indeed, targets were
not met for this god, it is recommended
that program administrators research and
try other structured, research-based
approaches to improving upon this area.
The current STAR approach may be too
narrow and not sufficient to assisting
participants in self-control. For example,
Northwest Regional Educational
Laboratory published aresearch
synthesis of best practicesin school and
classroom discipline®. Potential options

34 For a copy of this document:

cited include: (1) reinforcement (verbal,
symbolic, or tangible); (2) more explicit
teaching in self-control skills (modeling
plus teaching self-instruction, self-
monitoring, and self-reinforcement); (3)
prosocial skillstraining; (4) use of group
contingencies; and (5) peer tutoring.
Researching other specific discipline
programs such as Responsible Thinking
Process, Assertive Discipline, and
Positive Approach to Discipline would
also be beneficial.

Naturally, this has consequences for
training program leaders. In order to
fully realize this goal, more time and
focusto the training of program leaders
in this areais recommended.

It isimportant to continue to encourage
FITS parentsto be involved in helping
their children improve in the targeted
godls, particularly self-contral. In
addition, given that approximately 1/3 of
participants felt positive family
communication and family boundaries
(i.e., parental knowledge of children’s
whereabouts) were lacking, these areas
should be addressed by future FITS
programs. The classes provided to
parents on discipline and communication
issues are important, positive steps.

In addition to the limited duration of the
FITS program, the CIT program may
have been too limited in scope to
produce noteworthy results. Recall that
CITs completed weekly self-evaluation
surveys and were encouraged to practice
the dimensions of responsibility,
initiative, enthusiasm, and cooperation
throughout the FITS day. If these
dimensions are to be targeted in future
FITS®, CITswill need amore structured

http://www.nwrel.org/scpd/sirs/5/cu9.html
35 A lowering of thistarget is recommended if leadership areas or




program that teaches, models, reinforces,
and provides continuous feedback. In
addition, information obtained from the
leadership survey suggests that other
skill areas may be more conducive to
improvement as the program currently
stands. These include expressing
feelings, honesty, and determining
needs, along with responsibility.
Alternatively or in addition to, other
areas of youth development (e.g.,
citizenship, volunteerism) may be
targeted. Furthermore, due to the
difficulty in changing these behaviors to
begin with and the limited duration of
FITS, examining the cumulative effects
of FITS (i.e., over time) on leadership
skills may be more worthwhile.

There were significant improvements in
reading. Thisis quite remarkable given
the limited explicit reading instruction
(approximately 30 minutes) and the
additional 1 hour of reading activities. If
FITSisto continue to focus on reading
improvement, however, it isimportant to
make this clear to parents and youth
prior to registering for FITS. Some
youth were surprised about the more
structured format employed in this

year' sFITS, particularly Ready-2-Read.
Parents also need to understand and be
supportive of the program’s goal s™.

In addition, if FITS wants to move
toward a more reading enrichment
program, the reading goals should be
restructured to fit the general
development stages of reading and FITS
participants’ general reading levels. For
example, at the 1% grade, phonological
awareness and phonics are areasin

activities remain unchanged.

36 Some programs employ the use of Understanding Agreements
by which parents and students sign aform outlining their
responsibilities (e.g., attendance, participation, etc.). Such forms
help induce a feeling of commitment.

which participants could benefit from
direct instruction, in addition to fluency
and reading comprehension, see Figure
36. However, at the 2" grade level, it is
often assumed that children have
phonological awareness skills and
therefore, would benefit more from
phonics instruction, in addition to
fluency and reading comprehension. At
the 3" grade level, fluency and reading
comprehension are typically
emphasized. Indeed, the results of this
evaluation also suggest that at thislevel,
3 grade FITS participants are more
sensitive to changes in comprehension
and fluency. A significant portion of 3
graders (and some 2nd graders) also
noted that Ready-2-Read program was
too easy, see Appendix A for biweekly
student feedback. It should be noted that
boredom of reading contributes to
dislikein reading.

Figure 37. Beginning Reading Skillsby Grade
Levels”
Strategic Integration of Beginning Reading Skills
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At the 4-6™ grade levels, fluency skills
should continue to be targeted. However,
given the importance of comprehension

37 Thiswas obtained from the University of Oregon’s Ingtitute for
the Devel opment of Educational Achievement website
http://reading.uoregon.edu/. They are aleading reading research
facility.




to lifelong learning, this area should be
targeted as well.

As result of these findings and reading
research, it is suggested that groups and
targeted reading skills be restructured
during Ready-2-Read as follows:

1. Grades 1-2: Phonological
awareness and phonics, with
more phonicsinstruction for
higher ability 2™ graders

2. Grades 3-4: Reading
comprehension and fluency

3. Grades 5-6: Reading
comprehension and fluency.

These groups could be formed regardless
of gender aswell to help instill more
cooperative learning environments
between boys and girls. Note that the 2
latter groups would be differentiated by
the more challenging materia given at
the higher grades. The program could
still be structured such that it is geared
toward the lowest grade in the group, as
it was this year, but by reducing the
grades contained within the group,
reading instruction could be more
tailored to the reading levels of the
participants. It should be noted that the
Summer Adventures in Reading program
isaremedia program and therefore, is
tailored to the remediation needs of
students at various grade levels.

Furthermore, reading research suggests
that reading interventions have the
greatest impact at the early primary
grade levels (K-1). Therefore, FITS may
want to consider putting greater efforts
at recruiting students at these early grade
levels since these students (1% grades)
were least represented in this year’s
popul ation.

In addition, given the inexperience of
program leaders in teaching (none were
certified teachers), an alternative to
using program leaders as instructors for
reading would be to hire certified
teachers or reading specialists to conduct
the Ready-2-Read program.

Thematic programming should also be
considered for future FITS programs. It
provides aframework for linking
academic content to other program
activities in ways that engage
participants. The Handbook on Effective
Summer Programming and Thematic
Learning (2006, p. 46) states that,
“thematic learning uses one idea to
frame and connect activities from
multiple subject areas and disciplines.”
Benefits of thematic programming
include: (1) sustained participant
interest, (2) continuity of wide-variety of
summer activities, (3) deeper learning,
(4) energizing staff, and (5) offering
multiple opportunities for family
involvement. It should be noted that the
Summer Adventures of Reading program
used as this year’ s reading curriculum,
uses a thematic approach. Developing a
thematic summer program takes much
planning and effort, but the host of
benefits should make it worthwhile.

Undoubtedly, these recommendations
have implications for the structure of the
overall program. But with creative
restructuring, time, fiscal support and
support from all staff, this should serve to
improve upon participant’s FITS experience.




FITS Future Evaluation
Recommendations

The 2006 FITS Evauation was the most
comprehensive evaluation that has been
conducted on the FITS program. As such, it
required more time and resources than prior
evaluations. However, such evaluations do
not necessarily need to happen every year.
Program evaluations can be cycled such that
more detailed, comprehensive evaluations
occur every 3 years, with smaller scale
evaluations occurring in between. These
smaller scale studies might, for example,
include the following:

Post only surveys which include
retrospective questions (e.g., Since FITS,
| feel more happy with myself). These
were included in this year’ s survey so
comparability would be facilitated. Itis
recommended that items tap on both
goal-related constructs (liking for
reading, self-control, etc.) and Healthy
Assets/Character Counts! pillars.

The assessments selected for thisyear’'s
study were validated, standardized

norm- and criterion-referenced
assessments. Such assessments are not
typically free due to the effort publishers
put forth in devel oping a sound
assessment. However, future evaluations
can use readily avail able assessments
(e.g., DIBELS, Analytical Reading
Inventory, etc.). Thiswill require some
research on the part of program
administrators since the validity and
reliability of an assessment should not be
compromised. On the other hand, to
simply show that participants are
learning what they are being taught,

readi ng-program assessments could be
used®. That is, those assessments

38 Such assessments were not used in this evaluation because they

already provided with the program could
be used to ssimply describe the
participants’ progressin learning.

For asmall scale study, these two items
(post student survey and pre/post reading
assessment), should be minimum.

In addition, evaluations can also be
geared towards different types of questions
from year to year. For example, one year can
be focused on obtaining detailed reading
information of participants, while another
year can focus on character-building effects.
In addition, rather than measuring
behavioral goals from the perspective of
participants, given the instability of student
perceptions, measurement of these goals
from the perspective of qualified and/or
knowl edgeable adults can be done (this
would be primary source for evaluation) and
supplemented by participant feedback. This
could only occur on those constructs that are
observable (i.e., non-attitudinal), e.g., self-
control and leadership skills.

Future evaluations can also have
different study designs. The 2006 FITS
evaluation employed a within subjects
design. With such designs, no causal
comments can be made about the FITS
program®. That is, one cannot say whether
the FITS program caused an improvement in
reading. All that can be said isthat FITS is
associated with improved reading skills.

Given the dynamics of this program, an
experiment would be difficult, though not
impossible, to do. Therefore, a
recommendation for a quasi-experiment is
made. Such a study would entail obtaining

are perfectly aligned to the Ready-2-Read program. This would
only provide information on the students|earning in the program
and not necessarily of their actual reading skill in, e.g.,
phonological awareness. In addition, these were not norm-
referenced.

39This is because there are a host of threats to causality such as
maturation (natural development), testing effects, and mortality
(dropouts).




the same data from two sets of youth, those
attending FITS and those not attending and
then analyzing data for differences.
Matching of youth on important variables
(e.g., parental income, limited English
proficiency status, etc.) would be important.
The obtained data could be pre-existing data
(e.g., school records) or could be collected,
though at a greater cost. Although quasi-
experiments do not allow for conclusive
evidence of causality, they are a stronger
design than observational studies and
provide more conclusive information by
explicitly allowing the comparison of FITS
participants with non-participants.

Given the importance of reading
comprehension skillsto later successin not
only reading and other academic areas, but
lifelong learning as well (National Reading
Panel, 2000), future eval uations should also
attempt to measure this skill among all
participants to examine if this skill should be
targeted.

Finally, although thisyear’ sFITS
evaluation made use of progress monitoring/
feedback tools (e.g., student bi-weekly
feedback), it was communicated that such
feedback was not used as often as we would
have liked. Inaddition, it was noted that for
some program leaders, it was burdensome
and not typically reviewed. Since the intent
of these was to improve upon the
participants’ FITS experience by using this
information to make modifications, it is
important that future evaluations make a
more concerted effort at getting all staff on
board in terms of the purpose and
importance of the different aspects of
evauations. Their very important rolein the
success of FITS along with the
accompanying evaluation, including purpose
and expectations of the evaluation, needs to
be made clear during their initia training.

Conclusion

FITS isacomprehensive program that
integrates a variety of educational, social,
cultural, and creative opportunities and
provides low-income youth with a safe
haven while preventing summer |oss.
Indeed, there are several components of the
FITS program that meet the characteristics
of an effective summer program (Fairchild,
McLaughlin, & Brady, 2006). Specifically,
the aspects of the program that are
associated with successful programs include:

Intentional focus on accelerating
learning;

Firm commitment to youth
devel opment

Proactive approach to summer
learning

Strategic partnerships

Clear focus on sustainability and
cost-effectiveness

Rigorous approach to evaluation
and commitment to program
improvement

In conclusion, the breadth and richness
of the FITS program in addressing the
multiple needs of disadvantaged youth
through strategic partnerships, made this
program an overall success. Given the
limited duration of the FITS program, the
findings obtained are especially noteworthy.
In particular, the significant improvements
in reading and positive identity are notable
given the critical role these areas play in the
academic success and emotiona well-being
of children. Furthermore, the feedback
obtained from parents clearly indicates that
the FITS program touched the lives of the
familiesit served and made a positive
impact on the social, affective, and academic
skills of their children. FITSisa
comprehensive summer program requiring
the commitment of many people, from staff




to volunteers to participating families.
Without this commitment, FITS would not
have achieved the results described in this
report.
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Student Biweekly Surveys

The following graphs display the results from the biweekly student surveys (week 2, week4, and
week 6) by grade level. The scale is asfollows: 1=A little, 2=Sometimes, 3=Always.

Item 1. | am an important part of my Fun in the Sun group.
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Item 3. | feel happy with myself.
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Item 4. When | am upset, | can Stop, Think, Act, and Review.
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Iltem 5. Is Ready 2 Read at Fun in the Sun too easy, just right, or too hard for you?
(1=Too easy, 2=Just right, 3=Too hard)
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Item 6. Did you have any big problems at Fun in the Sun this week?

Grade Level 1 2 3 4 6
Problems | Yes 10.0% 32.3% 41.4% 18.5% 20.6% 16.7%
atFITS?- o

week 2 90.0% 67.7% 58.6% 81.5% 79.4% 83.3%
Problems | Yes 16.7% 40.6% 25.0% 40.9% 31.3% 37.9%
atFITS?- o

week 4 83.3% 59.4% 75.0% 59.1% 68.8% 62.1%
Problems | Yes 22.2% 23.5% 31.6% 18.5% 28.1% 13.8%
atFITS?- o

week 6 77.8% 76.5% 68.4% 81.5% 71.9% 86.2%

Item 7. Do you know where to go for help with a problem? (Week 2 only question)

Know where to go for help?

Cumulative
Frequency Percent Valid Percent Percent
Valid Yes 148 75.5 89.7 89.7
No 17 8.7 10.3 100.0
Total 165 84.2 100.0
Missing System 31 15.8
Total 196 100.0




Program Leader Surveys of General Program Participants

The following graphs display the results from the weekly program leader by site. The scaleisas
follows: 1=Never, 2=Rarely, 3=Sometimes, 4=0ften, 5=Always.

Item 1. Copes well using STAR approach.
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Item 3. Engages in positive behaviors.
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Item 5. Fully participates in reading activities/lessons.
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Program Leader Surveysof CITs

The following graphs display the results from the weekly program leader by site. The scaleisas
follows: 1=Needs serious improvement to 5=Exceptional.

Item 1. Responsibility
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Item 3. Cooperation
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The following tables display statistical results for multilevel models (MLM) and paired sample t-
tests. MLM was implemented to study changes in outcomes over time. The basic logic isto
study if there is a significant growth rate over time. Multilevel Modeling (MLM) is aregression-
based approach, with separate predictors and outcome variables at each level. The ability to
model missing cases without listwise deletion is one of the strengths of multilevel models over
standard regression techniques. Given the 15% drop out rates, use of this technique was
especialy beneficial.

In MLM, there are also separate starting points (i.e. intercepts) and growth curves (i.e. slopes) at
each level. At Level 1 (the within-student level), the hypothesis that scores change quantitatively
over time wastested. At thislevel, growth curves are constructed for each individual student.
Student growth changes as a function of time, which in this case is represented by the two
possible time points (week 1 and week 6 of FITS) at which students were assessed. At Level 2
(the between-student level), the influence of student-level characteristics was tested.

Similar to MLM, paired sample t-tests analyses consist of analyzing whether thereisa
significant change from pre to post. However, in paired sample t-tests analyses the same
students are compared from pre to post. MLM on the other hand uses all available information,
including information from students who only provided pre or post data. Paired sample t-tests
were conducted to check for consistency of results.

For these analyses, a*“ significant” difference means that we can be 95% or more confident that
the observed differences are real and not likely the result of random error. If the significance
level islessthan or equal to .05, then the differences are considered statistically significant. If
thisvalue is greater than .05, this means that any observed differences are not statistically
significant and may be interpreted as inconclusive.




Table B1. Reading Assessment Resultsfor Grade 1-3 Groups. Test of Phonological Awareness (TOPAS) and
Phonics-Reading Test (PRT)

Pretest

Coefficient

Multilevel Model Results
Growth Coefficient

Coefficient

Paired

Paired t-test Results

Significance

value

TOPAS Total SS 4.68

(40-164) 105.13 6.10 1.30 (136) <.001 4.40 54 <.001
TOPAS-Rhyming SS 248

(1-20) 9.13 a7 31 (147) .02 2.22 59 .03
TOPAS-Incomplete 791

Words SS (1-20) 9.58 164 21 (147) <.001 7.68 59 <.001
TOPAS-Sound 2.98

Sequencing SS (1-20) 13.67 91 31 (140) .004 2.00 55 .05
TOPAS-Phoneme 92

Deletion SS (1-20) 10.93 32 .35 (140) .36 .92 55 .36
PRT Total SS (55-145) 98.55 4.65 1.49 (?i3122) .003 2.88 53 .01
PRT Decoding SS (55- 161

145) 106.32 2.440 1.50 (135) A1 114 53 .26
PRT Fluency SS (55- 1.86

145) 98.54 222 1.19 (132) .07 1.84 53 .07
PRT Reading 387

Comprehension SS 93.85 554 143 ( 1'31) <.001 3.79 52 <.001
(55-145)

*SS=Standard score

Table B2. Reading Assessment Resultsfor Grade 1: Test of Phonological Awar eness (TOPAS) and Phonics-

Reading Test (PRT)

Multilevel Model Results
Growth Coefficient

Coefficient

Pretest

Coefficient

Paired t-test Results

Significance
vaue

L%ig;‘)ta' SS 9033 | 974 | 281 ?i‘g 003 | 288 | 7 03
PRTTOE SS(55-145) | gp97 | 261 | 7.99 ('33) 74 s | s 70
. . . > . . .

gﬁﬁgf"m ng S5 9800 | 375 | 431 ('fg) 4 | .24 s 82
PRT Fluency SS -.85

(o1a5) 9486 | 561 | 658 | .y 41 67 | 5 54
PRT Reading 14

Comprehension SS 96.27 -1.06 7.78 ('12) .89 A1 5 .92
(55-145)




Table B3. Reading Assessment Resultsfor Grade 2: Test of Phonological Awar eness (TOPAS) and Phonics-
Reading Test (PRT)

Multilevel Model Reg,llt_s_ Paired t-test Results
Growth Coefficient
Pretest -

Coefficient | Coefficient

Paired Significance
value

(T4(3'_::’1A6§)T°ta' SS 107.25 | 459 | 210 56172)3 03 198 | 26 06
PRTTotd SSO5-149) | 10186 | 125 | 132 (lgz?) 35 76 | 26 | 46
(P5R5T14D1§)mdl ng SS 11030 | 257 | 246 %é%e)s 30 80 | 26 | 43
PRT Fluency SS 58

(55-145) 100.37 64 L1 | e 57 50 | 26 62
PRT Reading 1.90

Comprehension SS 95.14 2.43 128 | o .06 174 | 26 09
(55-145)

Table B4. Reading Assessment Resultsfor Grade 3: Test of Phonological Awar eness (TOPAS) and Phonics
Reading Test (PRT)

Multileve goﬁhiﬂf — Paired t-test Results
Preaea | GG et i e :

Coefficient | Coefficient Sigci;i Lince
TOPAS Total SS 3.39
(40-164) 104.49 7.37 217 (39) .002 3.39 17 .004
PRT Totdl SS(55-149) 97.69 9.53 251 ?4% .001 3.55 18 .002
PRT Decoding SS 1.28
(55-145) 106.79 2.75 2.16 (41) 21 112 18 .28
PRT Fluency SS 3.88
(55-145) 99.07 6.13 1.58 (41) .001 3.69 18 .002
PRT Readi ng 467
Comprehension SS 92.82 11.46 245 (41) <.001 451 18 <.001
(55-145)

Table B5. Reading Assessment Resultsfor Grade 4-6 Groups. Test of Silent Contextual Reading Fluency
(TOSCRF) and Test of Silent Word Reading Fluency (TOSWRF)

Multilevel Model Results Paired t-test Results

Pretest Growth Coefficient :

Coefficient | Coefficient Significance
value
TOSCRF SS 6.84
(55-145) 89.47 7.31 1.07 (160) <.001 6.52 66 <.001
TOSWRF SS 204
(55-150) 94.96 1.76 .86 (161) 04 2.15 64 04

*SS=Standard score




Table B6. Reading Assessment Resultsfor Grade 4: Test of Silent Contextual Reading Fluency (TOSCRF)
and Test of Silent Word Reading Fluency (TOSWRF)

Multilevel Model Reg.JIt_s_ Paired t-test Results
Growth Coefficient
Pretest - -

Coefficient | Coefficient

Paired Significance
value

TOSCRF SS 299
TOSWRF SS 169

Table B7. Reading Assessment Resultsfor Grade 5: Test of Silent Contextual Reading Fluency (TOSCRF)
and Test of Silent Word Reading Fluency (TOSWRF)

Multilevel Model Results Paired t-test Results
Growth Coeffici ent
Pretest .

Coefficient | Coefficient Significance
value
TOSCRF SS 477
(55-145) 87.10 8.27 1.74 (50) <.001 451 18 <.001
TOSWRF SS .69
(55-150) 95.07 1.03 1.49 (50) 94 91 18 38

Table B8. Reading Assessment Resultsfor Grade 6: Test of Silent Contextual Reading Fluency (TOSCRF)
and Test of Silent Word Reading Fluency (TOSWRF)

Multilevel Mode Results Paired t-test Results

Pretest Growth Coef_fl Ci _ent :

Coefficient | Coefficient Significance
vaue
TOSCRF SS 471
(55-145) 90.59 8.65 1.84 (60) <.001 4.43 28 <.001
TOSWRF SS 87
(55-150) 92.92 1.02 1.17 (58) .39 .88 26 .39




Table B9. Survey Resultsfrom Multilevel Models for Grade 1-3 Groups

ItenVAttitude Scale* -
(Range 1-3) Coefficient | Coefficient ' ] '
Likel 248 a4 09 &gg) 001
Like2 2.73 -15 .08 (i3913) .06
Like3 232 10 12 &;g) 43
Liked 2.42 08 12 (ci'gj) 52
Reading Effort 277 -07 09 623758); 43
Reading | mportance 278 -12 10 33157) .25
Reading Ability 04> 13 1 (11-5) 24
Selfcontrol 1 175 -02 18 8312])' 92
Selfcontrol2 277 -05 09 &flo) .62
Selfcontrol3 291 19 16 8_27 g) 45
Selfcontrol4 250 04 .10 8;’22) .68
Positive Identity 289 63 21 (91-862) 004
Family Support 273 002 04 (i(C)%GS) .96
Community Support 2.70 07 .05 (:5352) A3
Honesty 263 -01 .08 ('1'2% .95
Helping 2.80 01 08 (ic:)agl) 93
Achievement Motivation 288 -02 06 (if?gl) ) .68
Safety 2.09 -34 16 (21'31; 04
Affiliation 271 07 08 (i?szz) 36
Fairness 272 -004 | oo (-igg) .96

*Please refer to Appendix C for actual items/scales.




Table B10. Survey Resultsfrom Paired Samplest-testsfor Grade 1-3 Groups

Std.
Deviation
Pair 1 | Likel -.314 787 -2.846 50 .006
Pair 2 | Like2 .140 .606 1.632 49 .109
Pair 3 | Like3 .000 1.000 .000 50 1.000
Pair 4 | Liked -.060 .935 -.454 49 .652
Pair 5 | Reading Effort .098 .671 1.043 50 .302
Pair 6 | Reading Importance 118 765 1.098 50 .278
Pair 7 | Reading Ability -.180 .873 -1.457 49 51
Pair 8 | Selfcontrol1 167 1.018 1.135 47 .262
Pair 9 | Selfcontrol2 .083 .710 .814 47 420
Pair 10 | Selfcontrol3 -.426 1.193 -2.445 46 .018
Pair 11 | Selfcontrol4 .063 755 573 47 .569
Pair 12 | Positive Identity -.857 1.655 -2.741 27 .011
Pair 13 | Family Support .014 272 .380 50 .706
Pair 14 | Community Support -.041 .360 -.816 50 418
Pair 15 | Honesty .063 .598 724 47 473
Pair 16 | Helping .000 .626 .000 46 1.000
Pair 17 | Achievement Motivation .041 498 573 48 .569
Pair 18 | Safety .286 1.620 1.234 48 .223
Pair 19 | Affiliation 143 .612 1.633 48 .109
Pair 20 | Fairness .041 .644 444 43 .659




Table B11. Survey Resultsfrom Multilevel M odelsfor Grade 4-6 Groups

Multilevel Model Results
Item/Attitude Scale* Basdine Growth Coefficient

(Range 1-5) Coefficient | Coefficient

Liking for Reading 3.63 18 13 (11%%) 19
Reading Effort 3.36 48 18 (?_297) .01
Reading Importance 4.39 .07 11 Eg;g 53
Reading Ability 384 16 10 (11-%3) 10
Self control 3.84 -04 07 627650) 55
Positive I dentity 4.08 24 07 (?1-723 002
Family Support 4.42 -0l 05 62'737()) 76
Communtty Support 425 | -03 | 08 | o8| 73
Number of Other Adults 8.34 733 272 (2117:8) o1
Honesty 3.80 07 11 (321) 53
Helping 4.39 -.06 12 g‘?‘g 63
Achievement Motivation 456 - 004 11 87%‘; 97
Admit when mistake 3.94 o1 14 8702) 94
Stand up for beliefs 430 16 13 (i7203) 22
Speak up for others 385 28 13 (217121) 04
Safety 2.35 06 17 8‘7337) 71
Affiliation 4.28 -24 12 (5702? 04
Fairnessl 415 05 12 (C])-;lg) .67
Faimess2 4.19 -03 11 62'720? 80
Empathy 4.23 -15 12 &7205) 21
Responsibility 4.30 -1 A1 &7%2) .06
Respect 423 -.10 11 g% .35




*Please refer to Appendix C for actual items/scales.

Table B12. Survey Resultsfrom Paired Samplet-testsfor Grades 4-6 Group

Std. Sig. (2-

Mean Deviation t df tailed)
Pair 1 | Liking for Reading -112 1.157 -.792 66 431
Pair 2 | Reading Ability -.157 .842 -1.537 67 129
Pair 3 | Reading Effort -.591 1.617 -2.969 65 .004
Pair 4 | Reading Importance .075 .990 .617 66 539
Pair 5 | Family Support .019 446 .358 70 721
Pair 6 | Community Support 015 .660 192 70 848
Pair 7 | Self control .034 .600 476 69 .636
Pair 8 | Positive Identity -.228 .650 -2.921 68 .005
Pair9 | Safety -.265 1.482 -1.472 67 .146
Pair 10 | Achievement Motivation .058 1.042 462 68 .645
Pair 11 | Number of Other Adults -6.132 18.472 -2.046 37 .048
Pair 12 | Helping .045 1.007 .364 66 J17
Pair 13 | Honesty -.152 .980 -1.255 65 214
Pair 14 | Admit when mistake -.060 1.336 -.366 66 716
Pair 15 | Stand up for beliefs .104 1.169 731 66 467
Pair 16 | Speak up for others -.319 1.169 -2.265 68 .027
Pair 17 | Empathy 194 1.104 1.438 66 155
Pair 18 | Affiliation 313 1.076 2.384 66 .020
Pair 19 | Respect .104 .940 .910 66 .366
Pair 20 | Responsibility .203 .979 1.722 68 .090
Pair 21 | Fairnessl -.029 1.057 -.228 68 .820
Pair 22 | Fairness2 .000 1.023 .000 65 1.000




Table B13. Survey Results* for CITs

Std. Sig. (2-

Mean Deviation t df tailed)
Pair 1 | Determining needs -.200 1.082 -.716 14 486
Pair 2 | Having a positive self-concept -.533 1.125 -1.835 14 .088
Pair 3 | Expressing feelings -.267 1.100 -.939 14 .364
Pair 4 | Setting goals -.067 1.280 -.202 14 .843
Pair 5 | Being honest with others -.200 .941 -.823 14 424
Pair 6 | Being sensitive to others -.143 .949 -.563 13 .583
Pair 7 | Being open-minded 133 1.187 435 14 .670
Pair 8 | Considering the needs of others -.067 .884 -.292 14 774
Pair 9 | Showing aresponsible attitude -.214 .802 -1.000 13 .336
Pair 10 | Having afriendly personality .000 .679 .000 13 1.000
Pair 11 | Listening effectively .200 775 1.000 14 334
Pair 12 | Respecting others .200 775 1.000 14 .334
Pair 13 | Solving problems 133 .990 521 14 .610
Pair 14 | Handling mistakes 133 915 564 14 .5682
Pair 15 | Getting along with others 133 .990 521 14 .610
Pair 16 | Having good manners .200 775 1.000 14 .334
Pair 17 | Trusting other people 133 .640 .807 14 433
Pair 18 | Being cooperative. .067 .961 .269 14 7192
Pair 19 | Being enthusiastic. 133 .990 521 14 .610
Pair 20 | Taking initiative to get things done. .143 .949 563 13 .583
Pair 21 | Community Support .060 .642 357 14 .726
Pair 22 | Self control 136 .617 .850 14 409
Pair 23 | Positive Identity .070 731 370 14 717
Pair 24 | Safety -.533 .834 -2.477 14 .027
Pair 25 | Achievement Motivation .067 .884 .292 14 774
Pair 26 | Number of Other Adults -.786 4.458 -.659 13 .521
Pair 27 | Helping -.133 .990 -.521 14 .610
Pair 28 | Honesty .000 1.109 .000 13 1.000
Pair 29 | Admit when mistake -.467 915 -1.974 14 .068
Pair 30 | Stand up for beliefs .000 .845 .000 14 1.000
Pair 31 | Speak up for others -.200 1.424 -.544 14 .595
Pair 32 | Empathy .067 .961 .269 14 792
Pair 33 | Affiliation .067 1.280 .202 14 .843
Pair 34 | Respect 143 1.099 486 13 .635
Pair 35 | Responsibility 133 1.125 459 14 .653
Pair 36 | Fairnessl 071 1.072 .249 13 .807
Pair 37 | Fairness2 267 1.280 .807 14 433

*Dueto limited sample size, analyses of CIT data was done exclusively with paired sample t-tests.




$ %

Student Survey and CIT Survey Details

Codes in parenthesis following each item correspond to the source that item was either taken
from without revision or adapted from. Note that Healthy Assets survey was used extensively
because it isavalid and reliable instrument and has been used in past two years with students at
Fun in the Sun. By keeping a number of these items, it would allow for (1) a more accurate
estimation for benchmarks, and (2) an examination of trends across years should this be agoal of
future FITS evaluations. Alpha coefficients are provided for each scale by survey type (1-3™
grade survey and 4-6™ grade survey). Alpha coefficients are ameasure of the internal
consistency of itemsto the overall scale. Fina versions of these instruments are provided in
Appendix F.

Codes:

HA = Healthy Assets Survey (Meand My World) — Scales, P. C., Sesma, A, Jr., & Bolstrom,
B. (2003). Me and My World: Technical Manual. Minneapolis. Search Institute.
FS = Family support item under Support domain
PFC=Positive family communication item under Support domain
CSCT=Caring climate item under Support domain (item revised to be appropriate
for parents)
CVS=Community values children item under the Empower ment domain (items
revised to be appropriate to non-parental adults)
FB = Family boundariesitem under the Boundaries and Expectations domain
HE = High expectationsitem under the Boundaries and Expectations domain
AM = Achievement motivation item under the Commitment to L earning domain
RP= Reading for pleasure under the Commitment to L earning domain
PV = Positive Values domain
PDM = Planning and decision making item under the Social Competencies domain
S=Safety item under the Empower ment domain
E=Empathy under the Social Competencies domain
A = Affiliation under the Social Competencies domain
ADR=Adult role models
PSC=Positive self-control under the Social Competencies domain
RS=Resistance skillsunder the Social Competencies domain
PCR=Peaceful conflict resolution under Social Competencies domain
PP=Personal power under the Positive | dentity domain
SE=Sdlf-esteem under the Positive I dentity domain
PPV F=Positive view of futureunder the Positive I dentity domain
RB = Risk Behavior Domain
DG=Delays gratification item under Thriving Indicators

HK= California Healthy Kids Survey- Adapted from: California Department of Education,
(2003). California Healthy Kids Survey, Version E7-Fall 2004. Downloaded June 2, 2006 from
http://www.wested.or g/pub/docs/chks_surveys summary.html.




EAY=Items adapted from Josephson Institute of Ethics. Report Card 2006: The Ethnic of
American Youth. Downloaded June 2, 2006 from http://www.j osephsoninstitute.org/reportcard/.
RSES=items adapted from Rosenber g Self-Esteem Scale — Rosenberg, M. (1965) Society and
adolescent self-image. Princeton, NJ: Princeton University Press.

PR=Presence of Caring Scale adapted from: Phillips J, Soringer F. Extended National Youth
Soorts Program 1991-92 evaluation highlights, part two: Individual Protective Factors Index
(IPFI) and risk assessment study. Report prepared for the National Collegiate Athletic
Association. Sacramento, CA: EMT Associates, 1992. (Unpublished)

SC- Sdlf-control Scale adapted from: see above citation.

R=Items adapted from (1) Marsh, H. (1990). The structure of academic self-concept: The

Mar sh-Shavelson model. Journal of Educational Psychology, 82, 623-636; (2) Mulhern, F. &
Rae, G. (1998). Development of a shortened form of the Fennema-Sherman Mathematics
Attitudes. Educational and Psychological Measurement, 58, 295-306.
Pillars—Theseareoriginal itemsdesigned to tap into a pillar of Character Counts!

L S-L eader ship skills, items adapted from Dormody, T. J., Seevers, B. S,, & Clason, D. L.
(1993). The Youth Leadership Life Skills Development Skill: An evaluation and research tool for
youth organizations. (Research report 672). New Mexico Sate University, Agricultural
Experiment Station.

|. Support from Others (unless otherwise noted, similar items are contained in both the 4-6"
grade survey and 1-3" grade survey)

A. Family Support, including Healthy Assets Associated with Family (1-3 apha=.60; 4-6
alpha=.81)

1) My parents/caregivers give me help and support. (HA-FS)

2) My parents/caregivers let me know in lots of ways that they love me.(HA-FS)

3) | get dong with my family. (HA-FS)

4) If | am worried about something, | can talk to my parents/caregivers about it.
(HA-PFC)

5) My parents/caregivers listen to me when | have something to say. (HK)

6) My parents/caregivers want me to do my best. (HK)

7) My parents/caregivers tell me when | do agood job. (HK)

8) My parents/caregivers expect me to be the best | can be. (HA-HE)

9) My parents/caregivers know what | am doing most of the time. (HA-FB) 4-6
only

10) My parents/caregivers make me feel good about myself. (HA-CSCT) 4-6 only

11) My parents teach me what is right and wrong. (HA-ADR) 4-6 only

B. Community Support (1-3 alpha=.72; 4-6 alpha=.80)

Did the adults you know... This uses revised scale from HA
1) make you feel important. (HA-CVS) 4-6 only
2) help and support you. (original)
3) listen to you when you had something to say. (HA-CVS)
4) want you to do the best you can. (HK) 4-6 only




5) tell you when you did something good. (HA-CV'S)
6) really care about you. (HA-CSCT)
7) make you feel good about yourself. (HA-CSCT-revised)

I1. Perceptions of Salf

A. Sdf-Control (1-3 apha=.20-no scale created due to low reliability; 4-6 apha=.73)

1) Most of thetime, | think carefully about what to do before | decide things. (HA-PDM)
4-6 only

2) | can cam myself down pretty quickly when | get mad. (HA-PSC) reworded in 1-3
version

3) | stop talking when adults tell me to stop. (HA-PSC)

4) | am able to say no when someone wants me to do things that are wrong or dangerous.
(HA-RS)

5) | can stay away from people who will get mein trouble. (HA-RS, revised) 4-6 only
6) If someone hit me or pushed me for no reason, the first thing I’ d do would be hit or
push them right back. (HA-PCR, revised)

7) It seasy for me to wait for something that | want. (HA-DG) 4-6 only

8) | stop and think before | act. (original) — post only

B. Risk Behaviors—on 4-6 grade version only

9) During the last month, how many times did you damage property just for fun (e.g.,
breaking windows, scratching car, spraying paint on buildings or sidewalks, etc.)? (HA-
RB-scalerev.)

10) During the last month, how many times have you hit or beat someone up? (HA-RB-
scalerev.)

11) During the last month, how many times did you feel really sad or depressed? (HA-
RB-scalerev.)

12) During the last month, how many times did you smoke cigarettes? (HA-RB-scale
rev.)

13) During the last month, how many times did you have acohol to drink (not including
for religious ceremonies)? (HA-RB-scalerev.)

14) During the last month, how many times did you use an illegal drug? (EAY)

15) During the last month, how many times did you tell rumors or lies? (EAY)

16) During the last month, how many times did you lie to a parent about something
important? (EAY)

17) During the last month, how many times did you cheat on something? (EAY)

18) During the last month, how many times did you steal something? (EAY)

19) During the last month, how many times did you bully, tease, or taunt someone?
(EAY)




C. Positive Identity (1-3 alpha=.73; 4-6 apha=.82)

4-6 grade version

1) Most of thetime, | am glad to be me.(HA-SE)

2) There are anumber of good things about me. (RSES-revised)

3) Most of thetime, | like myself. (HA-SE)

4) | have alot to be proud of. R (RSES & (HA-SE)

5) If I set agoal, | fed asif | canreach it. (HA-PP)

6) | feel that | will be happy and successful as | grow up. (HA-PPVF-revised)
7) | feel hopeful when | think about my future. (HA-PPVF)

1-3 grade version (options are yes, sometimes no)-all original
1) Do you feel happy with yourself?

2) Are you proud of yourself?

3) Do you think you'll be happy when you grow up?

4) Do you think you are a good person?

D. Positive Vaues — no aphacalculated since individual items used

8) | try to help other people. (HA-PV)

9) I tell the truth, even when its hard. (HA-PV)

10) I admit when | make a mistake or get into trouble. (HA-PV) 4-6 only

11) | stand up for what | believe in, even when others don’t agree with me. (HA-PV) 4-6
only

12) | speak up for others who are being taken advantage of. (HA-PV) 4-6 only

[11. Perceptions of Reading (liking for and perceptions of ahility)

Grade 4-6 version (alpha=.81)
Liking
1) I like reading things for fun. (HA-RP)
2) Reading makes me feel happy. (R)

Ability

3) | canread well if | want to. (R)

4) | am agood reader. (R)

5) It iseasy for meto read new words. (R)

6) It is easy for me to understand stories that we read. (R)

Reading Importance and Effort
7) It isimportant to be a good reader. (R)
8) Most days | read non-school stuff for fun.




Grade 1-3 version (alpha=.36; no scale created due to low reliability) — all originad

Liking

1) Y ou go home from school/Fun in the Sun. Y our parents ask you if you liked the stories
being read at school/Fun in the Sun. Which is your face?

2) You are listening to your program leader read a story. What is your face like?

3) You are over at your friend’s house. You are telling your friend what you think of
books. How would your face look?

4) Y our program leader says “ Today we are going to learn how to say sounds of |etters
and words.” Which of these facesis yours?

5) Do you think reading is fun? — post only

Ability
6) Y ou open up abook and try to read the words. Which is your face?
7) Do you think you are agood reader?

Importance/Motivation to Read
8) Do you try to read by yourself?
9) Do you think it isimportant to be a good reader?

[11. Other Healthy Assets (on both 1-3 grade and 4-6 grade versions) - —no alpha cal culated since
individual items used

A. Achievement Motivation(HA-AM-revised)

1) I try ashard as | can to do my best work.

B. Safety.

1) Sometimes I’'m afraid that someone might hurt me. (HA-S-revised)
C. Empathy

1) | care about other people s feelings. (HA-E) 4-6 only

D. Affiliation

1) | can easily make and keep friends. (HA-A-revised) 4-6 only
2) | am niceto others. (original) 1-3 version

E. Respect

1) | am respectful to others. (pillars-original) 4-6 only

F. Responsibility

1) | do what | am supposed to do. (pillars-original) 4-6 only

G. Fairness

1) | play by therules. (pillars-original) 4-6 only

2) | share and listen to what others have to say. (pillars-original)




Theseitemsonly appear inthe CIT Survey.

V. Leadership Skills (LS) — From New Mexico State University’s Y outh Leadership
Development Survey (alpha=.92)

Please rate yourself on a scale of 1 to 5 with regards to the following leadership skills (1 being
the lowest and 5 being the highest).

Listening

Offering ideas

Hearing other peopl€e’ s opinions and ideas
Developing credtive ideas.

Taking initiative to get things done.
Including others (especially people you do not know well)
Challenging yourself to try new things.
Asking for help.

. Making efforts to get to know others.

10. Offering assistance.

11. Appreciating others (verbally)

12. Balancing fun with work

13. Being aware of your own feelings.

14. Willingness to change things about yourself.
15. Openness to feedback

16. Able to put others' needs first.

17. Being cooperative.

18. Being enthusiastic.

19. Being responsible.

©WCoNoou~wWNE
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In addition to hypothesis-testing, the United Way of Santa Barbara County wanted targets by
which to measure goal attainment, the focus of this evaluation. Targets were established based on
areview of literature, prior testing, and test publishers' field research. It should be noted that the
major issue concerning targetsisthat it is based on a number of assumptions and thereis often
disagreement on what is considered a“good” target. One can think of the recent arguments
between schools and the state/federal government on AY P results (what is adequate yearly
progress?) as just one example. With this caveat in mind, the following presents
recommendations for targets.

1. Establishing Targetsfor Reading Performance

In establishing the preliminary estimates for reading targets, the following were taken into
consideration:

Thetypica gainsfound in other research studies examining summer reading programs
Estimates of “summer learning loss” in reading

FITS Reading program and FITS students exposure to reading instruction

The average gains based on field studies of the publishers of the test

The baseline data (including means, standard deviations) of FITS students

The grade and ability level classifications of FITS students at pre-testing.

Information from Prior Research

A meta-analysis (Cooper et a, 2000) of 93 summer programs found that the average-
effect size for remedial summer programs was 1/5 of a standard deviation (d=.19).
One way to understand what effect size means is to examine the performance of
students who attended aremedial summer program relative to those that did not. With
asmall effect size of 0.19, we could expect that about 58% of students who attend
remedial summer programs perform higher than the average student not attending
these programs. The remaining 42% perform lower.

Other research (Schacter) has shown that this effect size can be considerably larger
when dealing with pre-post change (.60-.92). This study examined reading
improvement among low SES students in particular, similar to FITS. However, the
literacy instruction was much more comprehensive (2hours/day) and included only 1%
graders--research has shown that this group is most susceptible to reading
improvement. In thisinstance, the effect size means that we could expect that about
79% (using average d=.80) of students who attended this program performed higher
at post-testing.

40 Thisis an abbreviated version of the original document submitted to United Way of Santa Barbara County.




Other meta-anal yses focusing an outdoor education provide small to moderate
estimates of effect sizes (Neill, 2006). These vary from .20 to .55. Furthermore, there
are different effect size estimates depending on the outcome construct being
measured. For example, academic constructs are generally higher than internal
constructs (e.g., self-esteem).

Slavin (1986), a leader in educational research, notes that an effect size of .25is
considered educationally significant (meaningful).

Summer loss for low SES kids is estimated to be 2 to 3 months. That is, students lose
2-3 months of reading achievement during the summer such that they enter school
behind. (McGill-Franzen, Allington & Allington, 2001; Cooper et a, 1996). This
suggests that maintenance of baseline reading is desirable.

Recommended T ar gets

Recommendation is to use the .25 effect size of educational significance and determine the
percent of students that are expected to show growth based on this estimate. Given the variability
in the students and limited exposure to reading curriculum, we should not expect major changes.
Furthermore, recall that maintenance of reading levelsis also a positive finding given that
students typically experience 2-3 months of summer loss. In sum, what this translates to is that
we should expect 60% of FITS participants to be better off (show improved scores) for having
participated in FITS.

Benchmarks by Ability Level and Grade

Baseline information show that FITS students have not hit a ceiling or are even close to
hitting a ceiling. In general, students’ ability levels are in the below to average range. As
such, we should expect increases regardless of ability or grade levels. Therefore, the
benchmarks are applicable to all groups and no differentiation is necessary.

Power Calculations—Do we have enough power to detect differences from pre to post?

Power calculations for paired sample t-tests showed that we have enough power to detect these
differences (given n=60, one-tailed alpha=.05, power=.80) if they exist.

2. Establishing Targetsfor Positive | dentity, Positive Self-Control, Liking for Reading,
Family Support and Community Support

For the remaining goals of the 2006 FITS program, consideration of prior research and prior
findings among FITS students was used.

Review of research shows that gains in perceptions of identity, self-control, and liking for
reading can vary tremendously. Some studies report minimal or no gain while other
report 90%+ gains (e.g., Goss Gilroy Inc., 2006). Furthermore, some reports will note




only that there were increases without specifying the quantity of the increase. Given the
discrepancies, | relied on prior evaluations of FITS.
The results from prior studies for each of the 2006 FITS objectives is summarized below.
Note that the items measuring these constructs can vary between years and that they do
not always measure gains but rather how students perceive themselves to be at posttesting
(04-05). Ranges are presented when multiple items measuring a construct were

presented.

Goals 2002 2003 2004 2005 2006-PRE
Positive 51-71% 71% 77%
Identity
Positive Self- 31-44% 48% 49-74% 57% 70%
Control
Liking for 25% 53% 62%-74% 70%
reading
Family Support 58% 89%
Community 40-53% 2% 78% 65-74% 85%
Support

Recommended T ar gets

Student attitudes are quite fickle and can change from one day to the next, especialy if it is not
central to their self-concept. Therefore, this recommendation attempts to account for the likely
variability and instability of attitudes. To ease in the representation of these targets, the lowest

target across all constructs was selected (80%) and set for each target.

o0 Positive Sdf-Control: Prior FITS eva uations have shown that 33% to 48% of

children can show increases. The average of thisis 40.5%. Given that
approximately for 30% of the children there is some room to grow, we might
expect less than half of these (10%) to show increases such that the target can be
set at 10%. That is, 10% of children will increase their self-control, while 70% of
students will maintain their high baseline levels. A total goal of 80% isthus

recommended.

o Likingfor reading: A prior FITS evaluation has shown that this can increase

among 25% of children. Other research has shown that this can can be as high as
94%. Given that approximately for 30% of the children there is some room to
grow (i.e, they do not really like to read to being with), we might expect less than
half of these (10%) to show increases such that the target can be set at 10%. That
is, 10% of children will increase their liking for reading, while 70% of students

will maintain their high baseline levels, to produce atarget of 80%.

Family Support: 82% (1-3) and 96% (4-6) of children perceived support from
their family during week 1 of FITS. Therefore, thereislittle room for growth and
we are again relying on a small subset of students. As such, | recommend that this
goal be that there be a maintenance or increase in family support.

Community Support: 82% (1-3) and 88% (4-6) of children perceived support
from their community during week 1 of FITS. Therefore, there islittle room for




growth and we are again relying on a small subset of students. As such, |
recommend that this goal be that there be a maintenance or increasein
community support.

3. Establishing Targetsfor Positive | dentity, Positive Self-Control, and Community
Support for CITs

There has been no prior evaluation of CITs.

Baseline datafor FITS 2006 CITsis presented below. Note that percents represent the
percent of children who indicated that they had positive identity, etc. Means and standard
deviations (a measure of variability) are also presented.

Baselinefor 2006 FITS Children

ClTs
Goals Percent who M ean SD
claimed they (1-5)
had this:
Positive Identity 78% 4.06 57
Positive Self-Control 72% 3.82 .75
Community Support 83% 3.98 .88
L eadership* 61% 3.38 51

**Scale for leadership was 1-4.

Recommendation

Because of the lack of prior research, establishing targetsis difficult. Neverthel ess, based
on methodology described above, the following estimates (rough) are provided to be
consistent with the participant targets. Based on the results of this year’s evaluation,
these may need to be adjusted.

Positive Identity: 80% will maintain or increase positive identity

Positive Self-Control: 80% will maintain or increase self-control

Community Support: 80% will maintain or increase community support

L eadership: 80% will maintain or increase leadership skills

o O OO0
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Asimplemented at FITS in the summer of 2006, Ready-2-Read is a 30-minute morning
reading enrichment program based on SRA McGraw Hill’s (2006) Summer Adventuresin
Reading. Summer Adventuresin Reading isaremedia reading and writing program with 30
instructionally-sound summer reading lessons (6 units) in each level. Each lesson is designed to
take 2 hours. For FITS, the program was adapted to fit into a 30-minute lesson, with 25 total
lessons (5 units) over the course of FITS.

According to information obtained from the publisher, Summer Adventuresin Readingis
easy-to-follow and offers:

Research-based instruction

Weekly and daily lesson plans that outline the focus of each unit and day

Concepts, review of skills, and practice activities presented in detail with little
preparation necessary

Informal and formal assessments that enable the teacher to monitor student progress and
inform instruction

English-language learner support

Same high-interest themes span al grade levels, facilitating future thematic-based
correlated activities™.

The following Summer Adventures in Reading resources were used during FITS:

Student Reader sinclude six theme-based units. Each leveled reader contains six fiction
and six nonfiction paired selections. Program leaders read aloud the selection initially
and participants reread the passage aoud alternating, in choral, or in pairs.

Activity Cards are student materialsthat include a variety of activities and gamesto
support skillslessons. These were provided to program leaders on an as needed basisto
individualize instruction depending on student needs and ability levels.

Sound/Spelling Car ds (Grades 1 through 3) remind participants of the sounds of the
English language and their various spellings. These cards were used throughout the
program to reinforce and review introduced sounds/spellings.

L esson Plans consist of instruction pages that provide clear directionsto program leaders
as they implement the reading lesson. In addition to the required activities (discussed in
the following section), program leaders were a so provided with optional activitiesto use
if desired (e.g., vocabulary devel opment activities).

Assessments administered for grades 1-3 consisted of 4 |etter-sound assessments and a
pre-post oral fluency assessment. For grades 4-6, assessments consisted of ___ oral
fluency assessments. These were administered to monitor progress.

41 Duetto limited planning time (reading was not targeted as a goal until March), themes could not be fully integrated into program activities.
However, this may be an option for future program planning.




At the 1% through 3" grade level*?, this program provides participants with strong phonics
and phonemic awareness instruction, emphasizes vocabulary skills, and reviews
comprehension and writing skills. For FITS, the program was modified to emphasize
phonemic awareness, phonics, (primary) and fluency (secondary). Further adaptations
were made during the course of FITS in order to individualize instruction. For example,
there was a group of participants who were kinesthetic (i.e., hands-on) learners.
Therefore, rather than engaging in the typical activities, this group engaged in “phonics
charades’ so that the lesson was conducive to their learning style. In atypical week at
FITS, the following activities took place during Ready-2-Read:

Day 1: (1) Blending of sounds, words and/or sentences (e.g., Program leader
writes the letter h on the board and asks participants to say the sound
/h/. Program leader writes a on the board and asks participants to say
the sound /al. Program leader then asks to blend /h/ and /al.)

(2) Oral practice (e.g., Program leader says words that may or may not
contain the sounds introduced during blending activity. Participants
are instructed to give thumbs up or down if they hear the target sound.)

(3) Written practice (avariety of writing activities are given to participants
to reinforce sounds/words introduced.)

(4) Word play (avariety of games emphasizing the words/sounds
introduced are provided).

Day 2: (1) Introduction of new sounds and review of prior sounds/words.

(2) Blending of new sounds, words and/or sentences

(3) Oral practice

(4) Read first decodable story. During re-reading, participants’ practice
fluency.

Day 3: (1) Introduction of new sounds and review of prior sounds/words.

(2) Blending of new sounds, words and/or sentences

(3) Oral practice

(4) Word play

Day 4: (1) Introduction of new sounds and review of prior sounds/words.

(2) Blending of new sounds, words and/or sentences

(3) Oradl practice

(4) Read second decodable story. During re-reading, participants' practice
fluency.

(5) Word play

Day 5: (1) Review of weeks sounds/words and stories.

(2) Word play

(3) Letter-sound assessment

42 The Grade 1 Version was used for FITS students entering grades 1-3. This grade level was selected because of preliminary information
provided to Girls Inc. regarding the generally low reading ability of these students. Further, due to cost constraints, program levels designed for
Grades 2 and 3 could not be purchased. This level was deemed most appropriate and was modified during FITS based on feedback from site
coordinators (e.g., by providing enrichment activities to students' who were more advanced).




At the 4™ through 6™ grade level®®, the program emphasizes fluency, word study,
vocabulary development, and comprehension skills/strategies. For FITS, the program was
modified to emphasi ze fluency (primary) and comprehension (secondary). In atypica
week at FITS, the following activities took place during Ready-2-Read:

Day 1: (1) Program leader reads first selection aoud.

(2) Comprehension strategies are introduced and comprehension gquestions
asked. (e.g., Program leaders ask participantsif they know what
predicting and summarizing are and discuss these strategies. They use
the story to predict and summarize. Thisisfollowed by discussion of
selection and comprehension questions.)

Day 2: (1) Review of comprehension strategies.

(2) Rereading of selection by participants. Focusis on reading fluency
(including intonation and voice).

Day 3: (1) Program leader reads second selection aloud.

(2) Comprehension strategies reviewed and comprehension questions
asked.

(3) Discussion of fiction versus non-fiction (using the week’ s stories)

Day 4: (1) Review of comprehension strategies.

(2) Rereading of selection by participants. Focusis on reading fluency
(including intonation and voice).

Day 5: (1) Comparing the week’ s selection (e.g., how are they different and
similar?)

(2) Extending Y our Adventure activity (these consisted of customized
activities designed to target participants' reading fluency. For example,
one activity consisted of participants writing jokes (theme was
comedy) and placing in hat. Participants randomly selected ajoke and
had to read aloud. Student’s selected the best performance.)

43 Similarly, the Grade 4 version was used for FITS students entering grades 4-6.
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This Appendix contains the following finalized instruments:

Grade 1-3 Survey — PRE

Grade 1-3 Survey — POST

Grade 4-6 Survey — PRE

Grade 4-6 Survey — POST

CIT Survey — PRE

CIT Survey — POST

Parent Survey (English and Spanish)

Parental Informed Consent Form (English and Spanish)
Program Leader Survey

Corrective Feedback Forms (Program Leaders on Students and CITs and Biweekly
version for students

*The assessments are not presented due to copyright restrictions.







