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EXECUTIVE SUMMARY

Fun in the Sun has had a great impact
on my children. They are so much more
active and willing to help and are just
having fun being a kid.

-- Parent

Fun in the Sun...I'm just so happy with
it. It helps with not having to watch TV
and stuff like that that is boring. | can do
fun activities like painting, coloring, and
all that stuff, and I am helping other
people and caring. | want to come back
next year.

--3" grade FITS Participant

Initiated in 1997 by the United Way of
Santa Barbara County, Fun in the Sun
(FITS) is a comprehensive summer program
that provides educational and recreational
opportunities to low-income Santa Barbara
County youth in order to promote academic,
social and emotional growth. During this 7-
week program, youth engage in a variety of
indoor and outdoor activities creatively
geared to engage and reinforce learning and
experiences that would otherwise languish
over the summer months, support their
positive well-being and identity, discover
their world through field trips, find self-
expression through the arts, and cultivate
positive relationships with peers and adults.
Given the need for accountability of its
program, the United Way of Santa Barbara
County requested an external, independent
evaluation of the 2008 FITS program.

Similar to prior years, the evaluation of
2008 FITS collected data from multiple
sources, including participants, parents,
program leaders, and other staff at Fun in
the Sun. Among other things, information
was collected on: (a) participants’ reading
ability and attitudes towards reading; (b)

participants’ perceptions of positive identity,
self-control, family and community support,
and other Healthy Assets and Character
Counts! pillars; (c) parents’ and program
leaders’ perceptions of changes among
participants in goal-related areas; and (d)
parental and participant satisfaction with the
FITS program and components. Surveys
and assessments used are valid and reliable.
Results showed that FITS was successful
in meeting ALL its targeted goals.

» 61% of general program participants
showed gains in reading skills,
exceeding the targeted goal of 60%.
Moreover, reading growth was
statistically significant which means that
these learning gains are real and unlikely
due to chance. These results are even
more noteworthy because instead of
losing 2-3 months in reading
achievement, as is typical of low-income
children, on average FITS participants
showed 1 — 4 month gains in reading
comprehension and phonics skills.

» 82% of general program participants
gained in or upheld their attitudes
towards enjoyment of reading,
exceeding the targeted goal of 80%. This
represents a change from the prior year
in which 77% indicated gains or
maintenance of their enjoyment for
reading.

» 85% of general program participants
gained in or upheld their positive self-
identity, exceeding the target of 80%. In
general, participants tended to feel
hopeful for their future, happy, and
proud of themselves since participating
in FITS. This positive outcome was also
noted by parents and program leaders.

» 88% of general program participants
gained in or upheld their self-control,
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exceeding the targeted goal of 80%. In
general, participants indicated that they
could stop and think before acting,
handle problems appropriately, and
engage in positive behaviors.

» 93% of general program participants
upheld or gained in their perceptions of
family support, exceeding the targeted
goal of 80%.

» 84% of general program participants
upheld or gained in their perceptions of
community support, exceeding the
targeted goal of 80%. In addition, 90%
of general program participants indicated
that they could identify more or the same
number of caring, supportive, non-
parental adults as a result of FITS.

» The majority of this year’s FITS
participants indicated possessing family
support, empathy, positive identity, and
being in a supportive community (FITS)
that values children. In addition, there
was a decrease in the number of risk
behaviors among this year’s participants
in comparison to last year. Furthermore,
most of the participants indicated
demonstrating the Character Counts’
pillars of fairness, caring and good
citizenship. In contrast, planning and
decision-making, resistance skills, and
safety are the most problematic in terms
of the percent of participants showing
these assets. Thus, these are areas that
should continue to be targeted and
addressed by future FITS programs.

» As in previous years, participants and
their parents overwhelmingly enjoyed
being a part of the FITS program. The
highest rated program components
among general program participants
included field trips and FITS adults and
program leaders. Parents also

commented that they liked the
opportunity their children had to interact
with others, the field trips that their
children attended, and the quality of care
that was being provided. Parents were
very thankful for FITS -- having a safe,
fun, and nurturing environment for their
child during the summer was clearly
noted as important for their children and
they were very grateful for this
opportunity.

In summary, the program was again
successful in addressing the multiple needs
of youth served by FITS. Through strategic
partnerships, the program was able to serve
a larger population, and one that is
disadvantaged in many respects, including
educationally and economically. Despite the
challenges associated with providing
comprehensive activities designed to
promote academic, social and emotional
growth among this population of children in
the greater Santa Barbara community, FITS
was able to meet all goals and indeed, there
was improvement observed in reading skills
among a population of students who are, for
the most part, at risk of failing
educationally. This is quite remarkable.
Furthermore, feedback obtained from
parents clearly indicated that they were
greatly appreciative of the FITS program
and felt it had made a positive impact on the
social, affective, and academic skills of their
children. As so aptly stated by one parent:

All I have to say is thank you very much.
I hope you continue to have programs
like this one for kids. It really has helped
them to develop their minds and has
given them enthusiasm in whatever they
do. Thanks a million!

--Parent
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Project Background

Evidence is mounting that where and
how youth spend their time outside of
normal school hours has important
implications for their development.
Young people benefit when they spend
time engaged in structured pursuits
that offer opportunities for positive
interactions with adults and peers,
encourage them to contribute and take
initiative, and contain challenging and
engaging tasks that help them develop
and apply new skills and personal
talents. (Collaborative for Academic,
Social, and Emotional Learning,
2007).

For many working parents, the thought
of summertime is more stressful than
relaxing. It is characterized as a time when,
with school no longer in session, they must
find a way to provide a safe and affordable
out-of-home environment for their children.
Research has shown that low-income
children in particular may experience a
decline in academic progress during the
summer months, especially relative to
higher-income children (Cooper et al, 1996).
Indeed, research has shown that the summer
months are associated with a number of
negative consequences for youth, both social
and academic, including:

» Low-income and minority parents
are substantially more likely to
encounter problems finding quality,
affordable and available summer
programs than their middle- and
high-income peers (Center for
Summer Learning, 2005).

» At least 11% of children between the
ages of 6 and 12 care for themselves
over the summer months (Center for
Summer Learning, 2005).

» Low-income children tend to have
less opportunities to attend summer
camps, museums, parks, learn new
social and emotional skills, or take
family trips (Rothstein, 2004).

» Unsupervised children and teens
during out of school time are more
likely to use alcohol and drugs, and
engage in criminal and other high-
risk behaviors (Carnegie Council,
1994).

» Teachers typically spend between 4-
6 weeks re-teaching material that
students have forgotten over the
summer (Center for Summer
Learning, 2005).

» Students typically score lower on
standardized tests at the end of
summer vacation than they do on the
same tests at the beginning of
summer vacation (Cooper, 1996).

» Low-income students experience
greater summer reading loss than
middle and high-income students,
particularly in reading. While high
and middle income students show
slight gains, lower-income students
lose approximately 2-3 months in
reading achievement (Cooper et al.,
1996).

» The achievement gap between
advantaged and disadvantaged
children may be the result of summer
reading loss as opposed to school-
year circumstances. As children
progress through school, this
cumulative summer loss effect
increases the achievement gap
(Alexander & Entwisle, 1996).

Together, this research suggests that
“summer loss” can have broad and serious
consequences on children’s educational,
social, and affective development. However,
research also suggests that well-planned
summer programs can help alleviate some of
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these negative outcomes (Johnson, 2000).
Summer programs that focus on increases in
achievement and positive youth
development have been linked, among other
things, to: 1) higher attendance and
achievement during the school year, 2)
increased character development, 3)
increased feelings of safety and belonging,
4) reduced incidence of violence and risky
behaviors, 5) more involvement from
parents in their children’s education, and 6)
greater opportunities for children to interact
in meaningful ways with supportive adults
(Fairchild, McLaughlin, & Brady, 2006).

OVERVIEW OF 2008 FUN IN THE SUN

In an effort to reduce the effects of
summer loss on disadvantaged youth in
Santa Barbara County, of which 45% of
total youth are estimated to be of low
socioeconomic status’, the United Way of
Santa Barbara County created the Fun in the
Sun (FITS) program in 1997 to provide
educational and recreational opportunities to
low-income youth in order to promote
academic, social and emotional growth. The
United Way provides full scholarships to
youth entering grades 1-6 for the general
program and youth in the Counselor in
Training (CIT) program. As the director and
primary funder of the FITS program, the
United Way of Santa Barbara County guides
and works with Girls Inc. of Greater Santa
Barbara, the lead agency in charge of
administering the FITS program. In 2007, a
partnership was established with the
Carpinteria School District which was
extended into 2008; FITS was in Carpinteria
under the administration of Girls Inc. of
Carpinteria. Furthermore, for the 2008

! Although Santa Barbara and surrounding communities are
typically considered affluent, according to documentation
obtained from United Way, 45% of youth in public schools
receive free/reduced lunch.

program, two new sites were used (La Patera
and La Cumbre replaced Ellwood and
Harding, respectively). Additionally,
through collaborative relationships with 19
organizations, resources and services were
provided to help meet the programmatic
needs of FITS.

The stated goals of the 2008 FITS
program are:

# General program participants will maintain
or improve upon reading competence and
positive perceptions of reading.

I General program participants will maintain
or improve their positive identity and
positive self-control.

P General program participants will maintain
or improve perceptions of family support.

B General program participants will maintain
or improve perceptions of community
support.

In a 7-week comprehensive, summer
enrichment program (June 23 to August 8,
2008), youth engaged in a variety of indoor
and outdoor activities creatively geared to
engage and reinforce learning and
experiences that would otherwise languish
over the summer months, to support their
positive well-being and identity, discover
their world through field trips, find self-
expression through the arts, and cultivate
positive relationships with peers and adults.
Specific programmatic activities included:

» Children were provided with programmatic
activities related to five areas: literature,
science, sports and physiology, health
awareness, and drama/art.

B+ At least 1 hour of reading curriculum was
provided to each group, with the exception
of Canalino Elementary®. The children also

2 During the first 4 weeks of the FITS program, students
attended summer school during the first half of the day and
then participated during the second half of the day in FITS.
Since, for the most part, the reading intervention was not
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participated daily in 30-45 minutes worth of
independent reading and journaling time.

» Afternoon activities included environmental
awareness programs, swim lessons, dance
and music appreciation, guest speakers, and
field trips to local recreational and education
areas (e.g., beach).

FITS served a total of 289° children in
grades 1-6 in the general program. In
addition, 24 CITs who have participated in
past FITS’ programs were selected to assist
program leaders in the supervision of
participants. CITs also participated in
activities designed to improve upon their
leadership skills, sense of empowerment,
and to provide community support.

Through UWSBC’s partnership with the
Santa Barbara School District, students
within the Santa Barbara School District
were able to attend FITS at two sites,
Franklin Elementary and La Cumbre Junior
High (new site that replaced Harding). In
order to participate, students had to meet
income requirements. In particular, students
had to be of low socioeconomic status as
defined as being eligible for free/reduced
lunch as dictated by California Department
of Education’s financial thresholds.
Following this criteria, preference was given
to prior FITS participants and then
participants were enrolled on a first come,
first serve basis®.

La Patera was a new site as well,
replacing last year’s Ellwood site in the
Goleta School District. At the
superintendent’s request, children eligible

being provided through FITS, Canalino participants were
excluded from the reading component of this evaluation.
% Excludes participants who dropped out or were dropped
from FITS.

4 An exception to this was at the Goleta School District.
The superintendent requested that all applications be
distributed to principals and community liaisons for final
selection of participants.

for summer school (because of at-risk status)
could only participate in the FITS program
following morning summer school at
Kellogg Elementary School. As such,
approximately 58 of the FITS participants at
La Patera were not at-risk (as designated by
their respective schools) but still of low
income status; the remaining 26 FITS
participants were Kellogg summer school
students and did not participate in the
morning reading enrichment program”.

Through UWSBC’s partnership with the
Carpinteria School District and Girls Inc. of
Carpinteria, students in the Carpinteria area
were able to participate in FITS at Canalino
Elementary. In addition to being eligible for
free/reduced lunch, students attending FITS
at Canalino had to be at-risk and
recommended by their teacher. In addition,
they could not belong to any other after-
school program.

Franklin, La Cumbre, and La Patera sites
held FITS activities Monday through Friday
from 8:00 A.M. to 5:00 P.M. during the 7
week period. At Canalino, FITS participants
were required to attend summer school for
the first 4 weeks (June 23-July 18) in the
morning. Students participated in the FITS
program from noon to 5 P.M. during this
time. For the remaining 3 weeks (July 21-
August 8), students participated in the full
day FITS program.

Each site had a site coordinator and
assistant site coordinator who oversaw all
activities at each site and a family advocate
from the Family Service Agency, who
provided support. In addition, new to the
2008 program year, Girls Inc. of Santa
Barbara hired two site aides to provide extra
support at La Patera, La Cumbre, and

5 As such, these students are excluded from the reading
component of this evaluation.
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Franklin. Site aides would fill in for a
program leader as needed, join in field trips
to provide more supervision, do
lesson/activity planning, meet with
individual participants, and so forth. Groups
of approximately 14 youth, 1 program leader
and 1-2 CITs were at each of the sites. With
the exception of the Canalino site, groups
were mostly gender and grade-based (e.g.,
all girls in grade 2 were in one group). The
groups at Canalino were gender mixed but
largely based on grade/age level.

Project Overview

Given how critical it is to provide
supportive resources to disadvantaged
youth, it is of vital importance that programs
such as FITS be carefully examined in terms
of their impact on the youth they serve. In
order to determine the extent to which its
overall program goals are being realized and
to inform future programming, the United
Way of Santa Barbara contracted with
Miriam Resendez, Senior Researcher for
Planning, Research and Evaluation Services
(PRES) Associates and with over 10 years
of applied research experience, to conduct
an evaluation of the 2008 FITS program.

The overarching purpose of this study was
to evaluate the ability of the FITS program
in helping youth improve upon essential
social, affective, and academic skills.
Specifically, the evaluation was designed to
address the following key evaluation
questions:

» How effective was FITS in
accomplishing its intended goals?
Specifically, did participants show
targeted maintenance or improvements in:

e Reading skills
e Attitudes towards reading
e Positive identity

e Self-control
e Perceptions of family support
e  Perceptions of community
support
» Are there differences in reading skill
changes between the various sites?

» To what extent do FITS participants
possess Healthy Assets (e.g.,
empowerment, social competencies, etc.)
and Character Counts! pillars?

# What did participants and parents of the
FITS program think about it?

The remainder of this report includes: 1)
a description of the design and
methodology; 2) a description of FITS goal-
related activities; 3) results of the
evaluation; and 4) conclusions and
recommendations for future FITS programs.

DESIGN & METHODOLOGY

The 2008 evaluation was more
expansive as compared to last year’s. In
particular, pre and post surveys of all
participating youth were conducted, and an
additional grade level was added for the
reading assessment (2™ and 3").

Specifically, the evaluation consisted of
a within subjects design in which selected
youth were assessed during the 1% and 6™
week of FITS. Both quantitative and
qualitative research techniques were
employed in order to provide a
comprehensive picture of FITS. Other
important methodological features include:

» Background data was collected on
educational and other programmatic
activities, and used to inform results;

» A standardized assessment measure was
used in order to enhance the sensitivity
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of the study to picking up effects and to
inform future programming;

» Student assessments and surveys are
valid and reliable as shown by technical
documentation and statistical analyses
performed®.

Based on the needs of the United Way of
Santa Barbara County, the following
methods’ were employed to evaluate FITS:

1) Pre-Post Student Reading Assessments:
Pre- and post-assessments were
administered to participants (excluding
CITs) during the first week, June 23" to
June 25" and sixth week, July 28" to July
30™, of the program. La Patera, Franklin,
and La Cumbre FITS participants entering
2" and 3" grade were assessed. Due to
participants general low-reading level, these
students were administered a version of the
test that was one-grade below current grade
level.

The assessment consisted of a standardized,
norm-referenced test: the lowa Test of Basic
Skills (ITBS). These were group-
administered. The ITBS (2003 and
published by Riverside Publishing) subtests
that were administered to students included
the reading comprehension and word
analysis subtests. Reliability estimates are in
the range of .86 to .94, which means that this
is a highly reliable measure®. The publisher
has extensive documentation on the validity
of this measure as well. For more detailed
information, the reader is referred to the
ITBS Technical Manual.

® Detailed information on the reliability and validity of
student surveys are provided in Appendix C of the 2006
FITS Evaluation Report. The vast majority of items were
the same as those in the 2006 and 2007 surveys.

" The data collection for this evaluation was designed to
obtain valuable information while operating within
practical and fiscal constraints associated with this project.
8 Reliability refers to the property of a measurement
instrument that causes it to give similar results for similar
inputs. The range of this value is 0 (no relationship) to 1
(complete relationship). Typically, a value of .70 or greater
is considered adequate.

2) Pre-Post Student Surveys: Surveys were
administered to participants during the 1
and 6" week of the program. Two different
versions were completed by students
entering the 1%-3" grades and those entering
4"-6" grades, so that the survey was aligned
with their development levels. The survey
for general program participants gathered
information on: attitudes toward reading,
perceptions of positive identity, self-control,
family and community support, other
Healthy Assets®, and basic background
information. Post-surveys also included
items regarding their perceptions of changes
that may have occurred over the course of
their participation in FITS in the
aforementioned areas as well as their
satisfaction with the FITS program.
Reliability estimates for the 4-6" grade
survey ranged from .73-.81, and for the 1-3"
grade survey they ranged from .58-73.

3) Post Surveys for Program Leaders and
Parents. These surveys were collected
during the sixth-seventh week of FITS.

= For program leaders, post-surveys were
collected to gather information on their
perceptions of changes observed among
the general program participants. Open-
ended items were also included in order
to obtain qualitative information about
perceived changes.

= For parents or primary caregivers of
participating youth, a survey was
collected to measure their satisfaction
with the FITS program and perceptions
of changes observed in their child(ren)
over the course of their participation in
FITS. Open-ended items were also
included in order to obtain qualitative
information about perceived changes.

®The Search Institute has identified 40 developmental
assets that promote positive development among youth (see
www.search-institute.org). Prior FITS evaluations included
measures of these assets. Although not a focus of this
evaluation, in order to describe the current population of
FITS participants, and to compare them to prior FITS
participants, items measuring some of these developmental
assets were included.
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4) Interviews with Program Participants:
Interviews were conducted with a sample of
participants in grades 2-6 (5-7 per site)
towards the end of the program. Interviews
with general program participants were
conducted to obtain more in-depth
qualitative information on perceived
changes and satisfaction with FITS and is an
important supplement to the quantitative
survey data.

5) Rosters (including names, enroliment,
demographics) were obtained from Girls
Inc. in order to obtain descriptive
information on the participants.

Description of FITS’
Participants and Goal-
Related Activities

Prior to discussing the results, it is
important to understand the characteristics
of the participants and the activities that
took place in order to meet the goals of
FITS. Such information is important because
it serves as the foundation for the observed
results. That is, it is necessary to have a
thorough understanding of what events took
place and the types of youth that the
program served in order to place results in
the right context.

GENERAL PROGRAM PARTICIPANTS

On the following page, table 1 shows the
characteristics of FITS youth participating in
the general program within each site and as
a whole. Key findings from this table
include:

» La Patera served the most participants.

B Most youth were in the 1 — 5" grade
range, with 6 graders constituting the
smallest proportion of FITS participants
(8%). While there was a somewhat even
distribution across grade levels at La

Cumbre and La Patera, participants at
Franklin were concentrated at the 2™ to
5" grades, and participants at Canalino
were concentrated at the 1% to 3" grades.
> There were a fairly equal proportion of
females and males across all sites.
However, Canalino had a higher
proportion of males (61% versus 39%).

P Hispanics made up the vast majority of
FITS participants (94%).

» There was much more variability in the
schools that La Patera youth attended.
This may be due in part to the expanded
recruitment efforts at the Goleta School
District. In contrast, most of the Franklin
participants attended Franklin
Elementary. Similarly, most of the
Canalino participants attended Canalino
Elementary. At La Cumbre, the majority
of participants attended Adams and
Harding Elementary schools.

» While some participants were in their
first year of FITS (37%), the majority of
youth were returning FITS participants
(63%).

Dropout information obtained from sites
shows that a higher percentage of
participants dropped® from Franklin, La
Cumbre, and La Patera sites, see Table 1.
With the exception of Canalino, there was
an average attrition rate of 25% across these
FITS sites. It should be noted that dropouts
can have an impact on the reliability of
results because participants measured during
week 1 of FITS (pre-testing) may be
different than those measured during week 6
(post-testing). Examination of available
information revealed that there were no
significant differences between participants
who dropped out and participants who
remained on a number of demographic
characteristics (e.g., gender, site, grade

10 Students dropped from FITS for a variety of reasons
including no shows, excessive unexcused absences, lack of
transportation, and behavioral problems.
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level). As such, it is unlikely that dropouts
have biased results.
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Table 1. FITS Site and General Program Participant Characteristics*

Canalino | Franklin La Cumbre La Patera Total
Countt % | Count 9% Count %  Count % | Count %

Participants tEhan?J:;ehdou . 58 |951% | 55 |57.9%| 76 | 752% | 73 |658% | 262 | 71.2%
Added 1 | 16% | 15 |158%| O 00% | 11 | 99% | 27 7.3%

Dropped 2 | 33% | 25 |263% | 25 | 248% | 27 |243%]| 79 215%

Grade 1 14 | 230%| 7 | 96% | 9 9.1% | 25 |236%| 55 16.2%
15 | 246% | 13 |17.8% | 19 | 192% | 18 |17.0% | 65 19.2%

3 24 | 393% | 10 |137% | 17 | 172% | 23 |217% | 74 | 21.8%

4 6 | 98% | 20 |274%| 15 | 152% | 13 |123% | 54 15.9%

5 2 | 33% | 19 |260%| 28 | 283% | 16 |151% | 65 19.2%

0 | 00% | 4 |55%]| 11 | 111% | 11 |104%| 26 7.7%

Gender Female 24 | 393% | 42 |472% | 49 | 500% | 52 |481% | 167 | 46.9%
Male 37 | 60.7% | 47 |528% | 49 | 500% | 56 |5L9% | 189 | 53.1%

Ethnicity | White 2 | 33% | 0 |00%]| 0 0.0% 2 | 19% 4 1.2%
Hispanic 57 |934% | 72 |973% | 95 | 960% | 95 |89.6% | 319 | 93.8%

African Am. 2 | 33% | 0 |o00%| 1 1.0% 0 | 00% 3 0.9%

Asian Am. 0 |00% | 0 |00%]| 0 0.0% 0 | 00% 0 0.0%

Native Am. 0 |00% | 0 |00%]| 0 0.0% 2 | 19% 2 0.6%

Other/Multi 0 | 00% | 2 |27% | 3 3.0% 7 | 66% | 12 3.5%

Prior Yes 36 | 59.0% | 33 |532% | 62 | 620% | 77 |726% | 208 | 63.2%
'sttf:erfgnce No 25 | 41.0% | 29 |468% | 38 | 380% | 29 |[27.4%| 121 | 36.8%
Unknown 0 | 00% | 25 |263% | 4 40% | 13 | 11.7% | 42 11.4%

School Adams 0 | 00% | 0 |O00%]| 51 | 505% | 0 | 00%]| 51 13.9%
Aliso 18 | 295%| 0 |00% | 0 0.0% 0 | 00% | 18 4.9%

Brandon 0 | 00% | 0 |00%]| 0 0.0% 9 | 8.1% 9 2.4%

Canalino 43 | 705%| 0 | 00% | 0 0.0% 0 | 00% | 43 11.7%

Cesar Chavez 0 0.0% 3 3.2% 0 0.0% 0 0.0% 3 0.8%

ColdSprings | 0 | 00% | 1 | 11% | 0 0.0% 0 | 0.0% 1 0.3%

El Camino 0 | 00% | 0 |00%]| 0 00% | 26 |234%| 26 7.1%

Ellwood 0 |00% | 0 |00%]| 0 0.0% 3 | 27% 3 0.8%

Fillmore 0 | 00% | 0 |o00%]| 1 1.0% 0 | 0.0% 1 0.3%

Foothill 0 |00% | 0 |00%]| 0 0.0% 8 | 7.2% 8 2.2%

Franklin 0 | 00% | 57 |600%]| O 0.0% 0 | 00% | 57 15.5%

Harding 0 | 00% | 0 | 00%]| 39 | 386% | 0 | 00% | 39 10.6%

Hollister 0 | 00% | 0 |00%]| 0 00% | 15 |135%| 15 4.1%

Hope 0 | 00% | 1 |11% | 0 0.0% 1 | 0.9% 2 0.5%

Isla Vista 0 | 00% | 0 |00%]| 0 0.0% 6 | 54% 6 1.6%

Kellogg 0 | 00% | 0 |00%]| 0 0.0% | 14 |126% | 14 3.8%

La Patera 0 | 00% | 0 |00%]| 0 00% | 13 |11.7%| 13 3.5%

McKinely 0 | 00% | 2 | 21% | 2 2.0% 0 | 0.0% 4 1.1%

Monroe 0 | 00% | 0 |o00%]| 1 1.0% 2 | 18% 3 0.8%

Roosevelt 0 | 00% | 0 |o00%]| 1 1.0% 0 | 0.0% 1 0.3%

St. Raphels 0 | 00% | 0 |00%]| 0 0.0% 1 | 0.9% 1 0.3%

Washington 0 0.0% 6 6.3% 2 2.0% 0 0.0% 8 2.2%

*The above counts and percents exclude missing data.
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In comparison to last year (2007), there
was an increase in the percent of students
returning to FITS. That is, there were more
returning participants this year (63%) in
comparison to last year (23%). Table 2
shows the percent of new participants in
comparison to the prior two years by
comparison site. Again, it should be noted
that sites have changed over the years so
comparisons should be made with this
caveat in mind. As shown, enrollment of
new participants are lower this year across
all sites; this means there are more returning
students participating at FITS in 2008.
Given that a high proportion of FITS
participants were returnees, this meant that it
likely took less time for participants to get
into the routine of FITS and accustomed to
its procedures, rules, and expectations.

Table 2. Percent of New Participants in
FITS from 2006 to 2008

2006 2007 2008
Adams / 23.3% 72.3% 38%
Harding/
La Cumbre

Ortega / 52.3% 70.0% 49%
Franklin/
Franklin

Hollister / 56.8% 67.1% 27%
Ellwood/
La Patera

Canalino/ -- 67.1% 41%
Canalino

COUNSELORS-IN-TRAINING

Table 3 displays the number of the 2008
CITs™. Of note is that the number of CITs at
each site is determined, in large part, by the
number of participants at each site.
Therefore, La Patera had the most CITs
since it had the largest enrollment of FITS
participants.

1 Unlike prior years, only Canalino provided demographic
information on CITs. Therefore, this information is
excluded.

Table 3. CIT Characteristics

La Patera 9
Canalino 5
Franklin 4
La Cumbre 6

FITS GOAL-RELATED ACTIVITIES

In order to address each of the FITS
goals, Girls Inc. of Greater Santa Barbara
and Carpinteria, administered a summer
enrichment program that provided numerous
educational, social, cultural, and creative
opportunities for participants. The following
provides a summary of these activities as
they relate to the goals of FITS. For more
detailed information on the program
components and providers, the reader is
referred to the Girls Inc. of Greater Santa
Barbara and Carpinteria Final Reports on
FITS 2008.

FITS Reading Goal

In order to address general program
participants’ literacy needs, minimize the
potential for summer reading loss, and
contribute to their enjoyment of reading,
FITS included literacy activities and direct
instruction. Specifically, FITS provided
morning educational curricula, and
afternoon reading/writing journaling
activities.

= Morning literacy instruction (Ready
to Read), provided by program leaders,
was based primarily on the Summer
Adventures in Reading. It should be
noted that there were high school
volunteers at La Cumbre, Franklin, and
La Patera to assist the program leaders
during the morning academic component
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of the program™. Instruction lasted 60
minutes per day and in total, program
leaders provided 5 weeks of reading
instruction.

At the 1% and 2™ grade levels, focus was
placed on phonics, phonemic awareness,
and vocabulary, with some
comprehension. At the 3" and 4™ grade
levels, students read stories and worked
on comprehension and fluency skills. At
the 5™ through 6™ grade level, the
program emphasizes fluency, word
study, vocabulary development, and
comprehension skills/strategies. All
participants had their own reading
materials that were grade appropriate.

As previously noted, after the 4™ week
of FITS, students at Canalino
participated in a FITS reading program,
based in large part on the Summer
Success in Reading program. They also
used a thematic approach (tried to relate
reading to theme of the week). Program
leaders provided direct literacy
instruction for 30-45 minutes during
weeks 5-7.

» Additional reading/writing activities
were conducted daily for about 30-45
minutes in the afternoon. During this
time, participants read from a book
selected from the book mobile, library,
FITS collection, or one brought from
home. Participants were encouraged to
choose books that were engaging and
that would challenge them. Students
engaged in silent reading or
student/program leader read alouds.
Students also engaged in journal writing

12 These consisted of East Coast high school students who
participated in Rein Tours, a volunteer program that
partnered with UC Santa Barbara. These students offered
tutoring to FITS youth as well.

during this time. ldeas for writing topics
were provided by the program leaders.

Of note is that while not a targeted area,
instruction in other academic areas occurred
as well (e.g., math, arts, sciences). As noted
earlier, program leaders used Girls Inc
curricula designed to engage students in
interactive activities while teaching them,
for example, about science.

In order to prepare program leaders,
Girls Inc. provided them with 90 minutes of
training on the reading components prior to
the start of FITS. Each program leader was
provided a copy of the teachers guide and a
group set of 15 student readers. In addition,
they were encouraged to speak with site
coordinators and other Girls Inc. staff to
discuss any issues encountered with the
reading program.

FITS Positive Identity and Self-Control
Goals13

In order to maintain and improve upon
participants’ positive identity (i.e., self-
concept and esteem, personal power, sense
of purpose, and positive view of personal
future) and their self-control (i.e., expressing
emotions appropriately, respecting others,
engagement in positive behaviors, and
disengagement in negative behaviors), Girls’
Inc. implemented a number of activities
during the 2008 FITS. At the backbone of
FITS is Character Counts!**, a program that
promotes character development in the areas
(or pillars) of trustworthiness, respect,

'3 More detailed information on the FITS activities
designed to instill positive identity and self-control is
provided in the Girls Inc. 2008 FITS Final Report.

14 Character Counts! was developed by the Josephson
Institute of Ethics and is used nationwide at schools,
YMCASs, and other organizations serving youth. For more
information on this program, please see
www.charactercounts.org.
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responsibility, fairness, responsibility,
fairness, caring, and citizenship. It is built
into all aspects of the program, including
language, rules, guidelines, and program
policies. While at certain times of the week,
pillars are made explicit and emphasized
(e.g., during morning celebrations on
Monday, the week’s pillar is announced and
modeled), it is embedded in all activities and
interactions. For example, program leaders
were instructed to point out and exemplify
the pillars during interactions with
participants throughout the week. Reward
systems were used to commend students
exemplifying a pillar. Visual displays of the
pillars were also available at each of the
sites. It is hoped that through use of these
pillars, participants will learn to exhibit
more positive behaviors (and therefore assist
in self-control of negative behaviors) and
this in turn will influence positive identity.

To further promote positive identity and
self-control, FITS staff were asked to
provide daily encouragement and to
celebrate participants engaging in positive
behaviors (e.g., creating paper chains
reflecting the pillars demonstrated by
children and recognizing two children each
Friday for exemplary demonstration of
pillars). Additionally, during Dancing
Drums and Santa Barbara Dance Academy,
children were taught musical routines that
coincided with the Character Counts! pillars.
This served to reinforce the pillars while
providing opportunities for participants to
express themselves in meaningful ways.

Girls Inc. curricula were also designed to
help students learn cooperative play and
responsibility. They also engaged in
thematic activities each week. For example,
during International week, students
discussed various cultures and were
encouraged to dress up to celebrate Fiesta in
Santa Barbara. Other themes included Zoo,

Under the Sea, Colors, Olympics, and Red,
White and Blue (week of July 4™).

Other activities focused on health and
safety. Examples include: Kid Ability, a
sexual abuse prevention program; Action for
Safety, a self-defense and violence
prevention program; My Friend Z, a
program designed to teach children about
essential organs and systems of the body;
Rollercoaster, a program that teaches
scientific thinking skills; Wildlife Kids, a
program to teach youth how to interact
safely with the outdoor environment; and
RAYS, a program which promotes sun
safety. In addition, participants attended a
variety of field trips to expose children to
recreational and educational activities that
they may otherwise, not experience;
examples include trips to the beach,
Watershed Resource Center, the zoo, Lake
Casitas, and Art from Scrap.

There were also many programmatic
activities designed to teach participants
about art (including dance and theatre).
Examples include 3D Art, Art Expedition,
Theatre Games, and Theatre FX.

In sum, these activities aim to provide an
enrichment experience that is engaging,
while also teaching them, among other
things, how to be responsible, interact
cooperatively, be healthy and safe, and
appreciate the arts—all of which should
contribute to positive identity and self
control.

2008 Fun in the Sun Evaluation
16



FITS Family and Community Support
Goals15

There was a family night at each site
designed to encourage family involvement
in the FITS program. The evening,
organized by family advocates, typically
consisted of a potluck with performances by
the participants. In addition, site
coordinators introduced the FITS program
and all the various experiences and services
provided to their youth.

Family advocates also played a critical
role in encouraging family support. They
made sure participants were fully prepared
for the day (e.g., hats, water bottles, etc.).
They provided a number of resources and
information including case management,
translation, dental referrals, general medical
referrals, and individual outreach. In
addition to providing support and advice to
participants and their families, family
advocates provided assistance to site
coordinators and program leaders about
participant behavioral issues and
management.

New to the 2008 program, the Foodbank
of Santa Barbara provided the Backpack
Program. Each Friday, approximately 290
backpacks were filled with free food for
participants’ families and distributed to all to
help ensure that no child would go without
food.

At the Santa Barbara and Goleta sites,
parents were invited to Health and Wellness
workshops provided by Santa Barbara
Neighborhood Clinics. The focus was on
providing information on good nutrition,
diabetes, cancer and obesity prevention,

15 More detailed information on the family night, Lunch
Bunch participation, and other activities designed to instill
family and community support is provided in the Girls Inc.
2008 FITS Final Reports.

health insurance for uninsured children, and
resources available from the SB
Neighborhood Clinics.

To address community support goals,
FITS staff were instructed to build positive
relationships with participants, including
getting to know personal issues of
importance to the participants. They also
received training on how to engage
participants (e.g., eye-contact, positive
compliments). Lunch Bunch was also a
source of community support. During lunch,
volunteer members of the community and
United Way staff would interact with
participants and serve as adult role models.
These adults would play with the
participants, help with art projects, or simply
talk to participants. Furthermore, activities
provided by other organizations and
individuals (e.g., Dancing Drums, guest
speakers, United Way volunteers, lifeguards,
etc.) also exposed youth to caring adults. It
is hoped that such opportunities to meet
other adults will inspire a sense of support
and caring from others who are not family
members.

EVALUATION RESULTS

Through consultation with United Way
of Santa Barbara County, targets were set
for each of the FITS’ goals™. Figure 1
displays the goals with targets. To facilitate
comparability to future FITS evaluations,
percents of participants meeting goals as
opposed to actual point increases are
provided. Furthermore, it is important to
note that goals and targets are measured
from the perspective of participants (e.g.,
their perceptions of self-control). That being
said, data was also collected from program

16 Note that these are the same targets as those originally
proposed in 2006. Since FITS participants change from
year to year, it was deemed as not feasible to create a
moving target that increases each year.
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leaders and parents to supplement
information obtained from the participants.

The following presents the results of the
evaluation. A summary of findings is
presented followed by a detailed account.
Detailed results are organized by the key
evaluation questions and targeted goals. In
addition, detailed descriptions of the
statistical analyses conducted are provided
in Appendix A.

Figure 1. Targeted Outcomes for 2008 FITS

Goal — General program participants will maintain or improve upon reading competence and
positive perceptions of reading.

Target #1 — 60% of participants will display gains in reading comprehension and
phonics skills.

Target #2 — 80% of participants will maintain or display a gain in positive perceptions
of reading.

Goal — General program participants will maintain or improve their positive identity and
positive self-control.

Target #3 —80% of participants will maintain or display a gain in positive identity (i.e.,
self-concept and esteem, and positive view of personal future).

Target #4 — 80% of participants will maintain or display a gain in positive self-control
(i.e., thinking carefully before acting, engagement in positive behaviors, and
disengagement in negative behaviors).

Goal — General program participants will maintain or improve perceptions of family support.

Target #5 - 80% of participants will maintain or display a gain in their perceptions of
caring and support from parents/caregivers.

Goal — General program participants will maintain or improve perceptions of community
support.

Target #6 —80% of participants will maintain or display a gain in their ability to identify
caring, supportive, non-parental adults.

Target #7 - 80% of participants will maintain or display a gain in their perceptions of
caring and support from non-parental adults.
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SUMMARY OF RESULTS

How effective was FITS in accomplishing
its intended goals? Did this vary with
different types of participants (e.g.,
grade, gender, years at FITS) and sites?

The figure below shows the results of
the targeted outcomes. As shown, FITS
general program participants met ALL of the
targeted goals. Moreover, results show that
participants made significant learning gains
in reading, including comprehension and
phonics skills. Given that summer loss in
reading is a typical finding among this group
of students, these are impressive findings.

In addition, learning gains in reading
tended to be higher than in prior years.
Among the remaining targets, results show
that participants either had similar
gains/maintenance in targeted behaviors and
perceptions or had slightly higher levels this
year.

Figure 2. 2008 FITS Evaluation Results

100%

90%

80%

70%

To what extent do FITS participants
possess Healthy Assets (e.g.,
empowerment, social competencies,
etc.) and Character Counts! pillars?

The majority of this year’s FITS
participants indicated possessing family
support, empathy, positive identity, and
being in a supportive community (FITS) that
values children. In addition, there was a
decrease in the number of risk behaviors
among this year’s participants in comparison
to last year. Furthermore, most of the
participants indicated demonstrating the
Character Counts’ pillars of fairness, caring
and good citizenship. In contrast, planning
and decision-making, resistance skills, and
safety are the most problematic in terms of
the percent of participants showing these
assets. Thus, these are areas that should
continue to be targeted and addressed by
future FITS programs.

What did participants and parents of the
FITS program think about it?

As in previous years, participants and
their parents overwhelmingly enjoyed being
a part of the FITS program. The highest
rated program components among general
program participants included field trips and
FITS adults and program leaders. Parents
also commented that they liked the
opportunity their children had to interact
with others, the field trips that their children
attended, and the quality of care that was
being provided. Parents were very thankful
for having the opportunity to participate in
FITS -- having a safe, fun, and nurturing
environment for their child during the
summer was clearly noted as important for
their children and they were very grateful
for this opportunity.
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DETAILED RESULTS

How EFFECTIVE WAS FITS IN
ACCOMPLISHING ITS INTENDED GOALS?
DID THIS VARY WITH DIFFERENT TYPES
OF PARTICIPANTS (E.G., GENDER) AND
SITES?

Target #1 — 60% of participants will
display gains in reading comprehension,
and phonics.

[FITS] has helped me a lot [with
reading]. The best is learning stuff that |
should learn. It's hard reading hard
books sometimes. The reading was
sometimes fun and the journal is always
fun. They have helped me a lot.

--2" grade FITS Participant

As previously noted, students entering
the 2" or 3" grades were included in the
evaluation of reading outcomes. After
review of the intended literacy instruction to
be provided to FITS participants (prior to
program inception), it was determined that
literacy instruction would primarily target
reading comprehension, phonics, and
vocabulary skills. However, as a result of
the limited time available for testing and to
avoid test burnout, only comprehension and
phonics skills were tested. While the focus
of this goal is that gains be made by FITS
participants, it should also be noted that
given that summer loss is likely to occur
among low-income children, even
maintenance (and thus, prevention of
summer loss) is a positive finding.

Results showed a significant increase in
the phonics skills of FITS participants and a
marginally significant increase in reading
comprehension skills from pre- to post-
testing, 1(48)=2.84, p=.01 and t(48)=1.78, p=.08, respectively-
Furthermore, for both reading skills, more
than 60% of participants tested showed
improvement in test scores, see Figure 3.

Across all measures, 61% of participants
demonstrated gains in reading. Thus, this
goal was met. Moreover, given that summer
loss in reading is a typical finding among
this group of students, the gains observed
among these students is quite an impressive
finding.

Figure 3. Change in Reading Skills from
Pre- to Post-testing
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= Across both measures, over 61% of FITS
participants demonstrated gains in reading
and an additional 6-10% showed
maintenance of their reading levels. Given
that summer loss in reading is a typical
finding among this group of students, these
are impressive findings.

Goal 1 was met. More than 60% of
participants showed improvement in
comprehension and phonics from pre-
to post-testing. In addition, reading
gains were significant.

I can read faster. It's fun because you
learn to write neater. | like to write
fancy with cursive.

-- 3" grade FITS Participant

Examination of the grade equivalents
shows that over the summer, 2" grade
students gained approximately one month of
knowledge in phonics skills. Among 3™
graders, students demonstrated
approximately 4 months of knowledge gains
in comprehension and phonics. Given that
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summer loss is the typical outcome, these
gains are notable.

Figure 4. Grade Equivalents at Pre and
Post-testing by Grade

3.0

2.5

2.0 1

Grade Equivalent
=
[6;]

Comprehension‘ Phonics Comprehension‘ Phonics

2nd Grade 3rd Grade

= 2" grade students showed a one month gain
in phonics skills over the course of FITS. In
addition, 3" grade students showed an
average of 4 month gains in phonics and
comprehension.

Since the same assessment was used last
year as this year, comparisons can be made
with regard to the reading levels of
participants. That said, of note is that last
year’s sample included 3" and 4™ grade®’
students whereas this year, 2" and 3" grade
students were tested. With this caveat in
mind, Figure 5 shows the percent of prior
year FITS participants (2007) and current
year participants (2008) who showed
increases in their reading skills. As shown,
there was a higher percent of students
(approximately 10%) who demonstrated
learning gains in 2008 as compared to the
prior year 2007.

7 While 3" graders were tested at Harding and Ellwood in
2007, 4" graders were tested at Franklin.

Figure 5. Increase in Reading Skills by Year

100%

02007
m 2008

90% -

80% -
70% -
60% -
50% -
40% -
30% -
20% -

10% -

Percent who showed increase in skills

0%

Comprehension Phonics

= A higher percentage of FITS participants
showed reading learning gains in 2008 as
compared to 2007.

Differences in performance can also be
observed by examining percentile
rankings™®. As shown in Figure 6, while
2007 and 2008 participants showed growth
in their percentile ranking relative to the
national norm sample that took the ITBS,
the 2008 participants showed more increases
in percentile rankings. The general low
reading levels of FITS participants is also of
note. Indeed, there is a clear need to
continue with this programmatic effort to
improve participants’ reading skills.

'8 percentile ranks indicate the relative standing of a student
in comparison with other students in the norm (reference)
groups who took the test at a comparable age. Since
percentile ranks do not represent equal units, and since their
interpretation is limited to the reference group from which
they were derived, percentile ranks should not be compared
and are best used for reporting scores when position in
relation to the reference group is of primary interest.
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Figure 6. Reading Skills: Percentile
Rankings at Pre and Post-testing by Year
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= Whereas 2007 participants showed gains of
1-2 percentile rankings, 2008 participants
showed 2-6 percentile gains over the course
of FITS.

In order to understand if results varied
by subgroups, growth among different
subgroups of participants was examined.
The subgroups included gender and grade
level™. Results showed no significant
differences between males versus females.
However, differences were observed
between 2" and 3" graders. Namely, and as
demonstrated in Figure 4, 3" graders
showed greater growth than 2™ graders in
comprehension, (1, 47)=19.97, p<.0s, and
phonics, g1, 47)=3.32, p=.0s-

Analysis by subgroups showed that
changes in performance were
consistent among females and males.
However, differences existed by grade
level with 3" graders demonstrating
greater reading gains than 2" graders.

19 Note that there was very little variability by ethnicity and
as such, comparisons between Hispanics and non-Hispanics
could not be made. In addition, unlike last year,
information on Limited English Proficiency and special
education status was not available.

Are there differences in reading skill
changes between the various FITS sites?

Analyses were also performed to
examine changes in reading performance
within each site. The following presents the
findings for each site for the 2008 FITS
program as well as findings from last year.
However, since there were two new sites (La
Patera and La Cumbre) that replaced sites
used during the previous year (Ellwood and
Harding), and as previously noted, the grade
levels tested varied, comparisons should be
made with caution.

La Cumbre

At La Cumbre, greater improvement was
observed in the areas of reading
comprehension and phonics among 2008
participants than 2007 participants (from
Harding), see Figure 7. However, in
comparison to the established target of 60%,
participants at La Cumbre did not achieve
the reading goal.

Figure 7. Change in Reading Skills from
Pre- to Post-testing: La Cumbre by Year
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*2008 results based on 19 2™ and 3 grade students tested
and 2007 results based on 14 3™ graders tested.

Examination of percentile rankings
reveals FITS participants at La Cumbre
showed decreases in reading comprehension
skills from pre- to post-testing during both
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years. However, current year participants
showed significant gains in phonics skills,
and these gains were greater than those
observed last year (see Figure 8). Of note
are the participants’ low literacy skills;
compared to the national sample who took
the ITBS, 2008 La Cumbre participants
were ranked at the 18" to 23" percentile
indicating that these students are in need of
extensive reading intervention services.

Figure 8. Percentile Rankings (PR) from
Pre- to Post-testing: La Cumbre by Year
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While targeted goals were not met at
La Cumbre, an increase in phonics
skills was observed among FITS
participants.

Franklin

At Franklin, results showed that the
reading goal was met in the area of reading
comprehension, see Figure 9. Specifically,
82% of 2" and 3" graders tested showed
increases in reading comprehension skills
from pre- to post-testing. In comparison,
69% of 4™ graders demonstrated increases
last year. Moreover, the percent of students
who showed reading comprehension gains
were the highest observed among tested
FITS sites.
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Figure 9. Change in Reading Skills from
Pre- to Post-testing: Franklin by Year
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*2008 results based on 17 2™ and 3" grade students tested
and 2007 results based on 13 4™ graders tested.

Furthermore, there were notable
increases in the percentile rankings of 2008
FITS participants at Franklin. As shown in
Figure 10, in the area of comprehension,
students grew by 7 percentiles (as compared
to 5 last year), and grew by 4 percentiles in
phonics (as compared to O last year). Again,
the low literacy levels of students at this site
are also of note.

Figure 10. Percentile Rankings (PR) from
Pre- to Post-testing: Franklin by Year
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At Franklin, reading comprehension
goals were met. That is, over 60% of
2"9.3" grade participants at Franklin
demonstrated gains in this area,
though not on phonics. Furthermore,
students showed greater increases in
both comprehension and phonics as
compared to 2007 participants.

La Patera

Results showed that goals were met in
the area of phonics, see Figure 11.
Furthermore, there was a higher percentage
of students who showed improvement in
phonics and comprehension during the 2008
FITS program as compared to last year.
Thus, there was improvement in students
reading performance as compared to 2007.

Figure 11. Change in Reading Skills from
Pre- to Post: La Patera by Year
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*2008 results based on 13 2™ and 3 grade students tested
and 2007 results based on 9 3" graders tested.

Figure 12 shows the percentile rankings
for Goleta area FITS participants in 2007
(from Ellwood) and 2008. While last year,
FITS participants showed a decline in their
percentile rankings in comprehension skills,
this year, participants demonstrated gains of
2 percentiles. Percentile gains were even
more marked in the area of phonics. In
comparison to the other sites, the higher

literacy levels of students at this site are also
of note; this is consistent with the types of
students that were to be served at La Patera.

Figure 12. Percentile Rankings (PR) from
Pre- to Post-testing: La Patera by Year
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*Note: Students are entering 3" grade.

At La Patera, the phonics goal was
met; over 60% of participants at La
Patera demonstrated gains in phonics
skills. Additionally, learning gains
were observed in both comprehension
(2 percentile points) and phonics (11
percentile points).

In summary, the results show that gains
observed depended on the site and the
literacy skill being measured. Franklin FITS
participants showed the greatest percentage
of gains, with improvement in both
comprehension and phonics. At La Patera,
improvement was also evident in both
phonics and comprehension. At La Cumbre,
increases in performance was only observed
in the areas of phonics. Of note is that at
each site, the 2008 FITS participants showed
more improvement (i.e., there was a higher
percentage of students who demonstrated
gains) as compared to last year’s
participants. Such findings suggest that the
FITS program is doing well at reaching and
teaching important literacy skills to
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students—particularly those who are in need
of reading intervention.

Perceived changes in literacy ability
were also obtained from parents and
program leaders. In general, parents were
more likely to indicate that they perceived
improvement in reading ability. In contrast,
program leaders tended to perceive less
improvement, see Figure 13. That said,
approximately 20% also indicated that while
they did not perceive any gains or
improvements in reading ability, they also
felt that this is because the students did well
before and continued to do so.

I think many of my children improved at
reading.
--Program Leader

I see a lot of change in reading. They know
they can do it so they do it [more].
--Parent

Figure 13. Percent of Parents and Program
Leaders Indicating Improvement in Reading
Skills

100.0%
90.0% -
80.0% -
70.0% -
60.0% -
50.0% -
40.0% -
30.0% -
20.0% -
10.0% -

0.0% -

Overall reading Comprehension  Ability to sound Vocabulary Ability to read
ability skills out unfamiliar confidently

words (fluency)

[ mParents

= Parents tended to differ in their perceptions
of participants’ reading ability as compared
to program leaders. More parents tended to
perceive improvement.

O Program Leaders |

Target 2: 80% of general program
participants will maintain or display a
gain in positive perceptions of reading

I like chapter books and I can read 5th
grade books! I like reading,

--3" grade FITS Participant

A retrospective measure was included in
the student survey in which 1% through 6™
grade participants were explicitly asked
(during week 6) to make judgments about
perceived changes they had experienced as a
result of FITS. That is, participants were
encouraged to think back and make a choice
about possible changes (i.e., less, more,
same) in their attitudes about reading.
Results showed that, on average, 82% of
program participants gained or maintained
an appreciation for reading over the course
of FITS, see Figure 14. That is, these
participants indicated that since being at
FITS, they liked reading more or about the
same. In addition, this is an increase from
the prior year in which 77% of participants
indicated liking reading more or the same®.

Figure 14. Percent of Participants’ Showing
Improvement or Maintenance in Liking for
Reading
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Since I've been at Fun in the Sun--

= Across both measures, over 81% of FITS
participants showed gains or maintenance of
their attitudes towards reading. Moreover,
this is an increase in positive reading
attitudes in comparison to last year (average
was 77%).

2 That said, this year, ratings were obtained from all
participants whereas last year, ratings were obtained from
4-6" graders only.

2008 Fun in the Sun Evaluation

25
L]



Goal 2 was met. Over 81% continued
to like reading or showed gains in
their attitudes towards reading.

Furthermore, analysis of gains by
subgroups of grade levels, years at FITS,
and sites showed that liking for reading was
consistent across all sites. However, a
relationship was observed by grade level.
Specifically, older participants (in grades 5
and 6) tended to indicate more of a
maintenance of attitudes whereas younger
participants (in grades 1 through 4) tended
to indicate that they liked reading more.

As shown in Figure 15, parents and
program leaders also perceived positive
changes in participants’ liking for reading
(“some to much improvement”). However,
the extent to which program leaders noted
“some to much improvement” was less as
compared to parents.

It’s had a positive impact on my
daughter. She reads more at the house.
She likes to read and also is very
positive with other children in Fun In
The Sun.

--FITS Parent

I’ve seen greatest improvement in
interest in reading! They wanted to read
things they liked, such as scary stories..
--Program Leader

Figure 15. Percent of Parents and Program
Leaders Indicating Improvement in
Enjoyment of Reading
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= A higher percentage of parents perceived
some to much improvement in participants’
enjoyment of reading as compared to
program leaders. Parental attitudes were also
more in line with those of participants.

Target 3: 80% of general program
participants will maintain or display a
gain in positive identity

FITS has helped me feel better about
myself because | have so much friends
and they pay attention to me. | have been
telling my mom that I really like it here.
And nobody has been fighting with me
since I've been here.

--3" grade FITS Participant

Students were also asked about
perceived changes they observed in
themselves as it related to positive identity
(i.e., feeling happy, proud, and hopeful of
the future). Results showed that, on average,
85% of participants in grades 1-6 showed
maintenance or gains in their positive
identity. That is, these participants indicated
that since being at FITS, they felt happy,
proud of themselves, and hopeful of their
future more or the same. Thus, overall FITS
participants met this goal, see Figure 16.
Note that this percentage is similar to last
year’s result of 86.5%.
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Figure 16. Percent of Participants’
Indicating Maintenance or Gain in Positive
ldentity
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= Across all measures, approximately 85% of
FITS participants showed gains or
maintenance of their positive identity.

The positive identity goal was met.
Approximately 85% of participants
showed gains or maintenance in their
positive identity.

Furthermore, analysis by subgroups of
grade levels, years at FITS, and sites showed
no consistent relationship between these
subgroups and increases in positive identity.

FITS is a good program. | has taught my
child to be more independent, to be more
positive, to develop more, to lose some
fear, developed more with others,
thoughts of moving forward , being more
responsible, and wanting to continue
going to school. Thank you for all the
help that you have offered. Thank you to
all.

--Parent

She feels more sure of herself. She does
things more for herself now with desire.
Everyday her intentions are better.
She's happy that she went to Fun In The
Sun.

--Parent

Character Counts facilitated many
introspective conversations about the
girls' personal experiences which
developed positive communication
practices and lots of self-esteem talks!
--Program Leader

These findings are supported by parents
and program leaders as well. As shown in
Figure 17, both parents and program leaders
perceived improvement (a little to much) in
participants’ positive identity. It is important
to note that this does not reflect the extent to
which participants’ possessed positive
identity. Rather, this measure reflects
perceived changes in positive identity.

Figure 17. Percent of Parents and Program
Leaders’ Indicating Improvement in Positive
ldentity
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= Both parents and program leaders perceived
positive changes in the positive identity of
participants.

In general, parents and program
leaders perceived positive changes in
participants’ positive identity.

Target 4: 80% of general program
participants will maintain or display a
gain in self-control
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I think FITS is good, I'm doing a good
job of respecting people and respecting
adults.

--4" grade FITS Participant

Participants in grades 1% through 6™
were asked to make judgments about
perceived changes in their self-control since
being at FITS. Results showed that
approximately 88% of general program
participants indicated that they gained or
maintained their level of self-control over
the course of FITS, see Figure 18. This
represents a similar percentage as compared
to last year’s figure of 87%. Furthermore,
these results were consistent across gender,
site and years at FITS.

Figure 18. Percent of Participants’
Indicating Maintenance or Gain in Self-
Control (and engagement in positive
behaviors)
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= Across all measures, 88% of participants
indicated that they showed gains or

maintenance of their self-control since being

at Fun in the Sun during the 2008 program
year.

The goal for self-control was met.

Approximately 88% of participants

indicated maintaining or gaining in
the area of self-control.

As shown in Figure 19, approximately
72% to 94% of program leaders and parents
perceived a little to much improvement in
self-control, as measured by being able to
stop and think before acting, handling
disagreements positively, and interacting
with others in a positive manner.

My son is very positive and likes the
program. He cooperates, listens, and
understands better how to follow rules.
Now he goes to the library and gets
books to read and he enjoys it.
--Parent

I’ve seen the greatest improvement in
their ability to handle problems with
other children. They learned to work
together and see the importance in being
kind to others. They found respect for
each other and helped each other's self-
esteem.

-- Program Leader

However, and as in prior years, qualitative
feedback obtained by program leaders
indicated that self-control was the least
improved area among participants (along
with reading). When asked for the area in
which participants showed the least
improvement, the majority of program
leaders (10 out of 17 surveyed) indicated
lack of self-control (e.g., bullying, teasing,
being disrespectful, not listening, etc.).

‘Respect was a problem. It was hard to
get them to understand that you
shouldn’t bully people.”

-- Program Leader
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Figure 19. Percent of Parents and Program
Leaders’ Indicating Improvement in Self-
Control
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= Both program leaders and parents perceived
some positive changes in self-control.

While most parents and program
leaders indicated that FITS
participants showed improvements in
self-control, program leaders also
tended to rate self-control as the least
improved area in comparison to all
other target areas.

Target 5: 80% of program participants
will maintain or display a gain in their
perceptions of caring and support from
parents

Changes and maintenance in perceptions
of family support from student surveys were
also examined. Results revealed that
approximately 93% of participants showed
maintenance/gains in their feelings. Thus,
this goal was met. In addition, this
percentage is similar to that obtained last
year (92%). These results were also
consistent across all subgroups, including
grade levels, years at FITS, and sites.

Figure 20. Percent of Participants
Indicating Maintenance or Gain in Family
Support
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= Across both measures, 92% of FITS
participants showed gains or maintenance of
their perceptions of family support.

The family support goal was met.
Approximately 93% of participants
maintained their perceptions of family
support.

Target 6: 80% of youth will maintain or
display a gain in their ability to identify
caring, supportive, non-parental adults

I like spending more time here
because there's a lot more people
here and there's not a lot of people at
my house...there's only three. Yeah,
because | like being here, | don't like
being at home because at my house
sometimes | have to be lonely.

--3" grade FITS Participant

Participants were asked to indicate
whether they perceived an increase, decrease
or no change in the number of supportive,
non-parental adults they knew. Survey
results showed that a high proportion of
students, 63%, perceived an increase in the
number of adults they thought were
supportive, and another 27% perceived a
maintenance in their ability to identify
supportive adults, see Figure 21. Thus, this
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goal was met. These results were also
consistent across all subgroups, including
grade levels, years at FITS, and sites, and
are comparable to last year’s figure of 93%.

Figure 21. Percent of Participants
Indicating Supportive Non-Parental Adults
Identified by FITS Participants
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= 90% of participants surveyed perceived an
increase or maintenance in their ability to
identify caring and supportive adults that
were not their family members.

FITS participants met the goal of
showing gains or maintenance in their
ability to identify supportive non-
parental adults.

Target 7: 80% of youth will maintain or
display a gain in their perceptions of
caring and support from non-parental
adults

[I like [program leader]...she helps
me and encourages me to try new
things. She cares about me and
makes me feel better.

--4" grade FITS Participant

The people at Fun in the Sun were
very helpful...by being nice and
talking to me.

--4" grade FITS Participant

I really liked that the children have a
chance to interact with the
community and do a lot of different
activities.

--FITS Parent

Examination of changes and
maintenance of perceptions of community
support among the 1% through 6™ grade
FITS participants revealed that
approximately 84% of participants showed
maintenance or gains, see Figure 22. This is
the same figure that was obtained last year
on the measure of community support. Thus,
this goal was met. It should be noted that
these results were consistent across all
subgroups, including grade levels, years at
FITS, and sites.

Figure 22. Percent of Participants’ Indicating
Maintenance or Gain in Community Support
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Since I've been at FITS, | feel cared and supported by other adults...

= Approximately 84% of FITS participants in
grades 1-6 showed gains or maintenance of
their perceptions of community support.
Thus, this goal was met.

The community support goal was met.

Across all participants, 84% of youth
maintained or showed gains in their
perceptions of community support.

Most encouraging was the sense of
community the girls made within the
group, exemplifying citizenship and

2008 Fun in the Sun Evaluation
30



caring about more than self
regularly.

-- Program Leader

1
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TO WHAT EXTENT DO FITS
PARTICIPANTS POSSESS HEALTHY
ASSETS (E.G., EMPOWERMENT, SOCIAL
COMPETENCIES, ETC.) AND
CHARACTER COUNTS! PILLARS?

Their greatest improvement came in
their respect for others and their
willingness to help out others. They also
became more open about their feelings.
--Program Leader

They are more aware of the character
counts and therefore they handle
conflicts and problems better.
--Program Leader

| feel great about [Character Counts]
because it's something that I've never
done before, so | feel great about it. |
feel good and love to share because |
know the six pillars now. I know what it
means, to be kind and caring and all that
IS important.

--3" grade FITS Participant

Prior evaluations of the FITS program
have examined the extent to which
participants display Healthy Assets and
pillars of Character Counts. These represent
characteristics of youth development that are
central to helping children/youth grow up to
be healthy, responsible and caring adults. In
order to help the United Way of Santa
Barbara County understand trends®* of
current participants in comparison to prior
participants, participants were asked about
the extent to which they displayed key
assets.

Table 4 displays the assets measured and
the percent of current and prior year FITS

2 |t is important to understand that although there were
some returning FITS participants, there was also a
significant portion of new participants. As such, this should
not be viewed as a longitudinal comparison.

participants that displayed these assets. Note
that in order to facilitate comparisons over
the years, only results from 4-6" graders are
included. It is important to note that some
items designed to measure a particular asset
may have changed over the years. As such,
comparisons should be viewed with caution.

With this caveat in mind, in general
there is a decreasing trend in comparison to
last year for the majority of assets, though in
most cases, decreases were small. Compared
to last year, a higher percentage of this
year’s FITS participants indicated
possessing greater service to others,
empathy, positive self-control, personal
power, and delay of gratification skills. In
addition, there was a decrease in at-risk
behaviors.

Furthermore, examination of this
information reveals that planning and
decision-making, resistance skills, and
concerns about safety are the most
problematic in terms of the percent of
participants (65% or less) showing these
assets. Thus, these are areas that should
continue to be targeted and addressed by
future FITS programs.
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Table 4. Percent of Participants (Grades 4-6) Who Agreed to Healthy Asset Items

External Assets
Support Family Support® | | get along with my family. 85% | 89% | 88% | 84%
My parents/caregivers show me in lots of ways that 91% | 99% | 93% | 91%
they love me.
My parents/caregivers give me help and support. 93% | 99% | 93% | 90%
Positive Family | If I’m worried about something, | can talk to my 1% | 74% | 74% --
Communication | parents/caregivers about it.
Adults at FITS® | Adults at FITS really care about me. 70% | 74% | 75% | 67%
Adults at FITS make me feel good about myself. 78% | 69% | 81% | 80%
(rev)
Empowerment | Community Adults at FITS make me feel important. 71% | 75% | 73% | 77%
Values Children | Adults at FITS listen to me when I have somethingto | 78% | 89% | 78% | 72%
say.
Adults at FITS tell me when | do something good. 80% | 83% | 88% | 77%
Service to | try to help other people. (rev.) 81% | 75% | 83% | 65%
Others
Safety Sometimes | am afraid that someone might hurt me. 73% | 59% | 24% | 15%
(rev.)
Boundaries High Adults at FITS want me to do the best | can. (rev.) 87% | 89% | 83% | 86%
and Expectations My parents/caregivers expect me to be the best I can. | 93% | 94% | 91% | 74%
Expectations | Adult Role My parents show me what is right and wrong. 95% | 99% | 93% --
Models
Family My parents know what I’m doing most of the time. 80% | 83% | 76% --
Boundaries
Constructive Time at Home When I’m at home, | spend most of my free time 52% | 58% | 59% --
Use of Time playing video games or watching TV.
Commitment | Achievement I try as hard as | can to do my best work. (rev) 68% | 85% | 92% --
to Learning Motivation
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Table 4 continued. Percent of Participants Who Agreed to Asset Items

Internal Assets

Social Empathy | care about other people’s feelings. 75% | 63% | 74% | 82%
Competencies | Positive Self- I can calm myself down pretty quickly when | 68% | 48% | 60% | 56%
Control® get mad.
I stop talking when adults tell me to stop. 81% | 65% | 63% | 67%
Planning & Most of the time, | think carefully about whatto | 65% | 65% | 71% --
Decision do before I decide things.
Making
Affiliation I can easily make and keep friends. 2% | 2% | 71% --
Resistance Skills | | am able to say no when someone wants me to 56% | 63% | 83% --
do things that are wrong or dangerous.
| can stay away from people who will get me in 85% | 62% | 74% --
trouble.(rev)
Positive Self-Esteem Most of the time, | like myself 74% | 83% | 88% | 74%
Identity? Most of the time, | am glad to be me. 85% 89% | 89% --
Personal Power | If | seta goal, | feel as if | can reach it. 85% | 77% | 84% --
Positive View of | | feel as if | will be happy and successful as | 85% | 92% | 83% --
Personal Future | grow up.
| feel hopeful when I think about my future. 89% | 89% | 88% --
Thriving Indicator It’s easy for me to wait for something | want. 72% | 60% | 63% --
Risk Behavior Patterns Damaged property just for fun (e.g., breaking 12% | 34% | 18% | 18%
windows, scratching car, spraying paint on
(% of 4-6™ grade students who buildings or sidewalks, etc.)
indicated doing these activities at | Hit or beat someone up 32% | 48% | 33% | 47%
least once in the past month) Felt really sad or depressed 57% | 68% | 64% | 73%
Smoke cigarettes 6% 8% 2% 5%
Have alcohol to drink (not including for 12% | 11% 8% 23%
religious ceremonies)
Used illegal drug. (rev.) -- -- 3% 6%
Bullied or teased someone 30% -- -- --
Stole something 24% -- -- --
Told rumors/lies 36% -- -- --

*These items do not constitute the entire scale used to measure attainment of goal.

(rev) = Revised item: these are not worded exactly the same. Therefore, comparisons should be done with caution.

-- Not available
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In addition, information pertaining to the provided. Results show that most of the

pillars of Character Counts! were also participants (over 70%) indicated
included in student surveys. Table 5 demonstrating fairness, caring, and good
provides the results of these surveys. In citizenship. That is, most participants
addition, to ease comparisons over the past indicated that they possessed these pillars.

three years, results from 2005-2008 are

Table 5. Percent of Participants Who Agreed to Character Counts! Pillar Items

Grades Grades
1-3* 4-6

2008 2006 2008 | 2007

Since I’ve been at FITS, | feel 75% | 72% 54% 56% 46%
like I am a Character Counts!
kid more.

Trustworthiness | | tell the truth, even when its 66% 66% 66% 62% 60%
hard.

I stand up for what | believe in, - -- 77% 74% 74%
even when others don’t agree
with me.

Respect I am respectful to others. 76% - 66% 77% 71%

Responsibility I do what | am supposed to do. 76% - 69% 77% 68%
I stop and think before | act. 50% | 77% 65% 66% 57%
I admit when | make a mistake -- -- 65% 76% 63%
or get into trouble.

Fairness | play by the rules. 75% - 77% 84% 69%
I share and listen to what others | 70% | 70% 82% 81% 77%
have to say.

Caring I care about people’s feelings 76% | 66% 75% 74% 63%
| help other people. 7% | 81% 81% 84% 75%

Citizenship I speak up for others who are -- -- 72% 76% 77%
being taken advantage of.

%It should be noted that some items listed in the assets table can also apply to these pillars. In addition, items listed
here are similar to those in the Positive Values Healthy Asset. However, because in the original Search Institute
survey, these items are preceded with “My parents tell me it is important that I...(e.qg., tell the truth)” they are
excluded from the Healthy Assets table and included here.

*During the 2007 program year, surveys were not administered to students in grades 1-3.
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The Character Counts component has
been the most successful. As a site, we
created a character counts paper chain.
This chain has the six colors of the 6
pillars. For example, when a child
would pick up trash without being asked
they would receive a green strip for
being responsible. They would place
their name on the strip and it would be
added in front of everyone to the chain.
This increased the children’s awareness
of the pillars and made them important. |
saw a tremendous change in all the kids
to try and earn a strip, to try and do the
right thing

--Program Leader

Furthermore, parents and program
leaders were asked about perceived
improvements on Character Counts! pillars.
As shown in Figure 23, most parents and
program leaders saw the greatest
improvement in the areas of responsibility,
caring, and citizenship.

Figure 23. Perceived Improvement on
Character Counts! Pillars-Parents and
Program Leaders
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WHAT DID PARTICIPANTS AND PARENTS
OF THE FITS PROGRAM THINK ABOUT
IT?

I liked best when lunch bunch came
over, when | got to meet new friends,
and I like the leaders a lot.

--3" grade FITS Participant

FITS participants and their parents were
asked about their satisfaction with the entire
2008 FITS program and with specific
elements of FITS. As shown in Figure 24,
the highest rated items among general
program participants included field trips and
FITS adults and program leaders.

I like going to fieldtrips and doing art.
Playing with the lunch people. I like the
hats.

--4" grade FITS Participant

Among participants, reading activities
were liked least (11% did not like).
However, it should be noted that this
represents a significant decrease in
comparison to last year when 29% indicated
that they disliked the reading component of
the program.

Parents also commented that they liked
the opportunity their children had to interact
with others, the field trips that their children
attended, and the quality of care that was
being provided, see Figure 25.

My son enjoyed everything about the
program especially being exposed to
different places in the community during
field trips.

--Parent

I really liked the care and responsibility
that the staff had for our children.
--Parent
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Figure 24. General Participants’ Satisfaction with FITS
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Figure 25. Parents’ Satisfaction with FITS
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When parents were asked for things that
they least liked about FITS, the vast
majority indicated that they thought the
program was good just the way it is. A few
parents did note the quality of lunch
provided (food was cold and/or did not taste
good and their children did not like), and the
late release of their children. Specifically, at
times, students were late returning from
their field trips and parents had to wait until
5:30 for their children to arrive.

Further information obtained from
program leaders via surveys indicated that
they all thought (1) the program was an
important step towards improving the
summer learning experiences of children,
and (2) all staff promoted and supported the
vision of FITS. In addition, most (89%) felt
that the character building activities
provided at FITS had a positive influence
and 63% agreed that the literacy instruction
students received would help children be
better prepared for school, see Figure 26.

Figure 26. Program Leaders’ Perceptions of
FITS
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= All program leaders thought the program
had a positive impact on the participants’
character development and summer learning
experience.
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In summary, participants and their
parents were generally quite satisfied by the
FITS program. The vast majority of
participants thought the program was fun
and look forward to the upcoming year.
Likewise, parents were very thankful of the
opportunity to participate in FITS--having a
safe, fun, and nurturing environment for
their child during the summer was clearly
noted as important for their children and
they were very grateful for this opportunity.

This is the first time my daughter has
attended this program but it’s the best
thing that could have ever happened to
her. She was very happy about it. She
can't wait to return next year.
Everything was absolutely good.
--Parent



RECOMMENDATIONS
AND CONCLUSION

Moreover, results suggest that instead of

The 2008 FITS program met its targets losing 2-3 months in reading achievement,
for ALL goals, see Figure 27. Specifically, as is typical of low-income children, FITS
targets were met for general program participants were prevented from this loss
participants in the areas of reading and instead, showed significant gains (1 to 4
achievement and enjoyment of reading, month gains) in reading achievement,
positive identity, self-control, family support particularly in comprehension and phonics.

and community support.

Figure 27. FITS Outcome Targets and
Results

Goal — General program participants will maintain or improve upon reading competence and positive
perceptions of reading.
» Target #1 — 60% of participants in 3" grade will display gains in reading comprehension,
phonics, and vocabulary skills.
= Result #1 — 61% of participants demonstrated gains in reading (average across comprehension,
and phonics)
= Target #2 — 80% of participants will maintain or display a gain in positive perceptions of
reading.
= Result #2 — 82% of participants displayed maintenance or gains in positive perceptions of
reading.

Goal — General program participants will maintain or improve their positive identity and positive self-
control.
= Target #3 —80% of participants will maintain or display a gain in positive identity (i.e., self-
concept and esteem, and positive view of personal future).
= Result #3- 85% of participants displayed maintenance or gains in positive identity.
= Target #4 — 80% of participants will maintain or display a gain in positive self-control (i.e.,
thinking carefully before acting, engagement in positive behaviors, and disengagement in
negative behaviors).
= Result #4 - 88% of participants displayed maintenance or gains in self-control.

Goal — General program participants will maintain or improve perceptions of family support.
= Target #5 - 80% of participants will maintain or display a gain in their perceptions of caring
and support from parents/caregivers.
= Result #5 - 93% of participants displayed maintenance or improvement in perceptions of family
support.

Goal — General program participants will maintain or improve perceptions of community support.

= Target #6 —80% of participants will maintain or display a gain in their ability to identify caring,
supportive, non-parental adults.

=  Result #6 — 90% of participants displayed maintenance or gains in their ability to identify
caring, supportive, non-parental adults.

=  Target #7 - 80% of participants will maintain or display a gain in their perceptions of caring
and support from non-parental adults.

= Result #7 - 84% of participants displayed maintenance or improvement in perceptions of
community support.
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In summary, the program was quite
successful in meeting the targeted goals.
That being said, based on observations,
feedback obtained from program staff, and
the findings of this evaluation,
recommendations for program improvement
are provided.

FITS PROGRAM RECOMMENDATIONS

It is important that the United Way,
along with key partners and stakeholders,
continue to clearly articulate what they
envision for the future. Indeed, advanced,
collaborative planning is essential for the
success of any program and this will
undoubtedly help refine the FITS program
even further. More specific
recommendations follow.

= Recruitment efforts continued to be
challenging for FITS, particularly at the
Goleta and La Cumbre sites. In
particular, late distribution of
applications and budgetary concerns at
the Goleta site precluded Girls Inc. from
being able to fulfill a sufficient number
of slots at Kellogg. As a result, only one
FITS site was used in the Goleta area
(La Patera). At La Cumbre, there was
some miscommunication in terms of the
number of slots open to students at
Adams Elementary. This resulted in late
enrollment of students during the first
week of FITS. However, strategic
recruitment efforts ultimately produced
the targeted number of FITS participants
(with additional youth on waiting lists).
As a result of these recruitment
challenges, it is important that there be
better communication among partners
and agencies, and that recruitment
efforts begin even earlier given the more
unique population of students being
targeted.

As was true last year, self-control and
related-behavioral issues were most
problematic over the course of FITS as
noted by program leaders. It is again
recommended that program
administrators continue to research and
try other structured, research-based
approaches to improving upon this area
as well as promote a consistent approach
to behavioral consequences (some
program leaders noted a lack of
consistency). In addition more time and
focus to the training of program leaders
in this area is recommended. As was
done is the past, parental informational
sessions on positive discipline and
communication, may also be useful in
promoting positive behaviors among
children.

Some program leaders noted that they
had difficulty with the reading
curriculum. Recommendations included:

» Program leaders need more training
in literary instruction (especially for
younger groups),

» Sites need more reading books (one
program leader noted that “we were
only given 5 of the "Adventures in
Summer Reading" books for a class
of 14™)

» Use certified teachers to help
children with reading/writing/
comprehension skills.

It is also recommended that there be
better coordination of field trips and that
hiring efforts be increased in order to
ensure that there are sufficient drivers to
take children to planned field trips. This
year, there were 2 van drivers for the
three sites in Santa Barbara and Goleta.
This resulted in less field trips and
delays in students return from their trips
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(as noted previously, this was a concern
for some parents).

The quality of the food was also an issue
this year. Many participants (along with
some staff and parents) complained
about the food.

Finally, FITS should continue to move
toward a thematic approach in its
programming. This year, there was a
greater emphasis on thematic
programming as compared to prior years
(note that Canalino did this last year as
well). This is important because use of
thematic programming has been shown
to encourage: (1) sustained participant
interest, (2) continuity of wide-variety of
summer activities, (3) deeper learning,
(4) energizing staff, and (5) offering
multiple opportunities for family
involvement.

CONCLUSION

According to the Center for Summer

Learning at John Hopkins University, a
leading institution in summer learning
research, aspects that are associated with
successful programs are as follows. It is
clear from this evaluation that Fun in the
Sun continues to meet the vast majority of
these important components.

1.

v

v

Intentional focus on learning

We focus on quality instruction and
intentionally reinforce academic skills.

We provide extensive opportunities for
enrichment.

We offer a variety of well-organized
learning activities to accommodate the needs
of diverse learners.

We hold and communicate high

expectations for all young people in our
programs.

Strong commitment to youth development

We support young people in their
development and in meeting their basic
personal and social needs to be safe, feel
cared for, belong, be useful, feel competent,
be valued, and have influence.

We provide opportunities for young people
to build skills and competencies that allow
them to function and contribute in their daily
lives.

We provide regular and ongoing
opportunities for youth feedback, and we
incorporate their feedback into our
programs.

We maintain a youth to staff ratio of 15:1 or
less to allow youth to frequently interact
with caring adults.

Proactive and preventative approach to
summer learning

We understand the implications of research
on summer learning loss, and provide
opportunities for all young people to
advance their skills over the summer.

We are committed to providing programs
over multiple summers, and to offering a
continuum of services.

We consider the needs of special
populations, including low-income and
disadvantaged youth.

Advanced, collaborative planning

We involve community stakeholders,
including our customers, in our planning
process and gain broad support for our
strategies.

We begin planning for the following
summer at least six months prior to our
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program, and have a process for clearly
defining and securing needed resources.

Extensive opportunities for staff
development

We provide adequate opportunities for staff
development, both prior to the start of our
summer program and ongoing throughout
the year.

We consider the needs of our diverse staff
(full-time, seasonal, experienced educators,
volunteers), and target staff development
appropriately.

Strategic partnerships

We are familiar with the landscape of
potential partners, and form mutually
beneficial relationships.

We work to enhance the mission and vision
of each partner organization.

We actively involve families and
communities in our programs.

We have clearly articulated roles and
responsibilities for each of our partners.

Rigorous approach to evaluation and
commitment to program improvement

We regularly collect data to track our
performance.

We have a system for reviewing our
indicators of performance and make
adjustments to indicators when needed.

We use data to find ways to improve
services, and we are willing to change or
discontinue services based on what the data
show.

We share results with our stakeholders.

Clear focus on sustainability and cost-
effectiveness

v We know what we want to sustain and can
articulate why.

v We have a sustainability plan that enables us
to set priorities and take action.

v' We maintain relationships with key
stakeholders, decision makers and funders,
and regularly communicate program
outcomes.

v" We have strong fiscal processes and can
easily communicate our financial needs and
concerns.

v" We evaluate our services for cost
effectiveness.

In summary, the FITS program was
again successful in meeting all of its
program goals. In addition, it continues to
grow and become stronger due to ongoing
support from partners and the community.
As a result, FITS continues to flourish in
meeting the needs of children in the South
Coast.

1
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APPENDIX A: DETAILED STATISTICS

The following tables display statistical results for paired sample t-tests. Paired sample t-tests

analyses consist of analyzing whether there is a significant change from pre to post among the
same students.

For these analyses, a “significant” difference means that we can be 95% or more confident that the
observed differences are real and not likely the result of random error. If the significance level is
less than or equal to .05, then the differences are considered statistically significant. If this value is
greater than .05, this means that any observed differences are not statistically significant and may
be interpreted as inconclusive.
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Table Al. Results for Reading: Paired t-tests - Overall

Sig. (2-
Paired Differences t df tailed)
Std. 95% Confidence
Std. Error Interval of the
Mean Deviation | Mean Difference
Lower | Upper
Phonics 6.63 1638 | 234 | -11.34 | -1.93 | 2835 | 48 | .007
Reading
Comprehension -2.59 10.22 1.46 -5.53 .34 -1.776 48 .082
Table A2. Results for Reading: Paired t-tests — La Patera
Sig. (2-
Paired Differences t df tailed)
Std. 95% Confidence
Std. Error Interval of the
Mean Deviation | Mean Difference
Lower | Upper
Pair1 | Phonics 8.77 1327 | 368 | -1679 | -0.75 | 2383 | 12 | .035
Pair 2 Reading
Comprehension -1.54 8.24 2.29 -6.52 3.44 -.673 12 514
Table A3. Results for Reading: Paired t-tests — La Cumbre
Sig. (2-
Paired Differences t df tailed)
Std. 95% Confidence
Std. Error Interval of the
Mean Deviation | Mean Difference
Lower | Upper
Pair1 | Phonics 6.79 1826 | 419 | -1550 | 201 | -1621 | 18 | .122
Pair 2 Reading
Comprehension -0.58 12.38 2.84 -6.54 5.39 -.204 18 841
Table A4. Results for Reading: Paired t-tests - Franklin
Sig. (2-
Paired Differences t df tailed)
Std. 95% Confidence
Std. Error Interval of the
Mean Deviation | Mean Difference
Lower | Upper
Pairl | Phonics -4.82 1704 | 413 | -1358 | 3.94 | -1167 | 16 | .260
Pair 2 Reading
Comprehension -5.65 8.62 2.09 -10.08 -1.21 -2.700 16 .016
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